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Aol Y@ WAZ B, AX) FAL dole} udlo] A 7ke] WAE FUsHE Aol o] AT
BAe dF Fdo) BHE WY DUAATES 1R, AT ABA SHE BAs, 2%
Aol sl ASkHIA Sk DA Flol T VUUAAT =T 160G WPHe FESYT, AT
Holx, AT A B4 W, FA, A FAS, WA FA) Aol s BASIYT =8 0)F 5
SobEd RO AR AF A wek AT Pl thal BAsd A7 A%, 9X Fhe o
¥ TS B3 G 7He) UX W oz Ho| A%, A S 5o AAW WFe| P} A

WE B4 29E Y2 33 A7 o
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7o) Aojs}l HAo] 5 7he] FA= AMslolA F3HAl A2 H thRisley & Hart, 1968). 4
= :E‘Eﬂ(correspondence training)-< HA o] 5o T3k Ao)d FEAE dYste FHoR, nF
Fao A o] 5 WslE Fall gA HISHA Rshe A3elA Y dFS WHEtA717] f%
%_

-

e

83 Mo 2 IHFE I UTKBevill-Davis, Clees, & Gast, 2004). o] &k H|ddo] PF Tto]
A& Jile] B3 A FEste A, e P A Hiske A e LA B A

€ orjsiH, dA FdL Aol AT Hdo] BF o WAE FHse AAo|tlima &
Abreu-Rodrigues, 2010).

RS} WAFES ofFolAl AH3 P& wgshy] fal s #ddE dof Yse A

Eatar, o] dEo] nigAgk Hidlol e S FHs & AR M. o
S} WAFEL obEo] AbEE WEA ook e S T 4 o e 3

Aolal, g AW7] Mol & BFe BHe AL &S ofbsd AARE 134 & Aol
71t o yoprba 7ijle] FA7kE shalttal wekar AAR kA wAY, ARlo] o
3 UdS ARCE Wite PFT L A E AAHER] EETHBear & Detrich, 1990). Wk
dojsh widlo] AF ko] A= AFHLR ou] Qe FFOE obEe WA we T
AT

e

PN
o

}
o,

314

i
ull

A

oift
o

A

%

2 Rl oo o
i

Fo_hr}dl‘i&&%ﬂ-&
Og‘:,"

H2 Risley9} Hare(1968)7F €% £do &35 B3l o|F @o Afox thafFdh
9 AT ZHAREL PYF HIE A3 HEFH STkl Bevill, Gast, Maguire, &
Vail, 2001; Huffman, Sainato, & Curiel, 2016; Luciano, Herruzo, & Barnes-Holmes, 2001). Y X]
de it os wetal Y55 (say-do) EE HFEFAL B3 |(do-say) HAE HAET T
a1l P53t cay-dov THYE ZRXPFES Tk, Aol tha] w3 AR AT PFol
AEE ZeE ste datolth 53kl T |dosay) = FRPSE FH & 7FE A
A EZYFe FHE 5, old disll A&sA Hustd B3 Agste AR 74
THLima & Abreu-Rodrigues, 2010).
19603 th e} 70t o] 7] AFELS FE 3%3} a7 (do-say) H2HE A& oY, ol F
AFES HFEE 23t 5317 (say-do) HAE 2833 ThBevill-Davis et al., 2004; Lloyd, 2002)
Al watar sty A T M9 2avh 29 Az 1) AR ST

ot

m

A7k8e), 2) obEY AE T~ AL, 3) FRYFTS FIL 7 Ue 713 21]"6‘,
4) 7}3e] A|FoZ FAHATKBear & Detrich, 1990). 72] - g 27| oﬂ‘?%% A -
Aol A AT AR A Fole & AJA FdEsaL @

At 7L T AU AL S AR 3R A3
Fste wAQel ARTA S W5 B wAHE FA
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S 7Fsh. QA Asp 2dAAM= FARTE Ao Fdstaiat sk Alge il wekal, Al
2 Y5t AE AFTSFATHBevill et al, 2001). °1HT 27| ATEY AFe= ti 2olE
Bt Ade Tate Aol Fente] A3k oA vidol e dA AdE Hug <
% AUA9KBaer, Williams, Osnes, & Stokes, 1985), THE2] ATolAE dof PFrke] %i}it
Hle] Pe] Yo AHHQ TS B I(Baer, Osnes, & Stokes, 1983; Bacr, Williams,
Osnes, & Stokes, 1984; Risley & Hart, 1968), 2101 353} H|do] Wz A& M= 2
FE ke Aol gt Ao Aol Bl gaekal F2S 3 THBevill er al, 2001).
ATFAES LA FEY o gt 0|84 A9S st =ofsigtoyt oA weketA g
'341]7‘] okokT}. Kanfer$} Karoly(1972)= 9| o] 27| EAlself-control) /NE ¥ Hedo] glom
So U3 5—} Aol o5&t P& o] 3t WMEATOE BF whgo WS EAEI=
A=olgtal A3 Th(Bear, Detrich, & Weininger, 19889141 A&y wehx] EX] TAE F3f A
7] A 71EE sFsta, dZolu Azt AXA dwistEI fAE ¢ dthe ZolthBer,
1990). ¥+ H Deacon} Konarski(1987)= €% TS 53 H|Qo] P52 Wsl= oA z7] 2
A(verbal self-regulation) 2 0h= TF2 A8 8Y-5(rule-governed behavior)?] 2}l AR} o] A=}
=2 TAAEY AdolF S, A=y At skeAbelAl AsAlE 271 fHA ye Wk 23

AL slok gk o) 2 7_1‘“1 B9 AT SET ATE ATHE o A, e

il

L

RB3) S’iq(Ward & Stare, 1990). ©]
A= Q) ol9} o] U FHe| §3}

ShgAke] Azl o7t dwkstEs SXske A

of tigh o]24 He AFAE 7k TE #AHOF Ao)E Hola 9ty TSt olof Uit =
o UiFE X27|AFlA BFoHa, o] AFddMe FE AAdA Y ] tE dAFE
o] o]FojHtt AFAEL YA FTHY A tiel BEsHA AHEA BAT, §E&3FEA]
AM LA FEE 1 a3 PF Aste] dntstel] il 7o  ofye} 3 tidEe 2
HAS EAE 2T 4 J' T8 TA 7I€E TF3L UTkBear, 1990; Osnes & Adelini
2005).

o fobEe ToR Wolt Asld B FHL dlal 485
i, Fdel mH fA9 FANA Fe Yol U Axe] ANEE FAAAE TIHHQ
4 cach, 190, o1 YA EHE B A, A4 BF, s 54,
AL A, B 4§, 7%@ 4 A, 570, A8A ARYE, W), 3395, o
5 1%, BRE), S b 28, A4 98 B 9%, ol A1% 5 A8E 95l 4
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I FAEZ 5o i) EARH 0T AHREO| Y THBaer & Detrich, 1988; Bevill-Davis et al,
2004; Lépez, Rodriguez-Valverde, & Luciano, 2011). ©]213F UX] FH FA| Mo 2 A9 7}X]d

ET8ta, gl Ae A Fdd gk A7vF RaEA gtk o] AFdAe YA -
o ARE WIS =9 AFES WAk, gA Edo tig FF AFE f& =98t st
Aok FAAR A7 dES g 2ok

AR, 9 TAo| AFHE HrIG AT AT EAHL oyt
=5, A2 Aol w2 A7 W] d EAL ojEdp
o. 9+ 39y

Az Fdo 3k G35 H7IgE AFES ERIC, EBSCOhost, PsycINFO Elo|EJH|o] A5 AL
ske] 2000 d5E 2022130 AAE o} Hpeer review) SHEA Q] =EOo 2 HAHY 12 A
Aol AL8H HM = correspondence training and disabilities or special needs or autism spectrum
disorders or intellectual disabilities®] 1L, 1097H2] =F°] AAME AT HEZE correspondence training
and typically developing childrenS ZAA 2 ARSI 679 =Fo] AT 12 AMEH =
T2 AE, FAo, 255 AEStY g3 e 7|FoE 24 =w AEsth 1) ¥4
Tdo a3s HIg Oﬂﬁl, 2) Aot B2 AAE 7H A FAAE 2FT AT, 3)

HQl weg Holk A7 RolAE TEE AT, 4 BUULAT AAE AER A7 99
7129 et F 1089 =80l AAHEUL, Google Scholar?t AAFH =& FuEHS &QIs}

1
el 12l @2 U ke $ 168 AT 4RAR: B2 4y d7E o

7 71%ke] —‘i——’FE% AAE AT 72N dEdFATE AT 2A X]JJ-(CEC, 20149 E 24

AT ABH BAGEAA, AT &, FHU, FAG 34 U=, Avhn 94 A%
o
i=]

3 2 A7 AjaEel 540 tieh 89k
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bt £F 12 R BReER bt lew ol el B el JMM\M.WTP Mmuﬂ\mm e & vk llo wK_ OUBIIOg-OUBDI
by lezh 2R ‘(aodas-op-Aes)a 2 (¥ B bE =1 B CI~¢€1 T ’ ’
m.mm R leb= &
toto t2lr B E (542 Z{othi (1002)
z 38 % fo-lcle Bl
ki WW ,Wi W_Mmmoio ¥R Ao feldeR el OPEIRE kB RElLLS Dok Bl EEE T Ti5i55 GO
o : 2 relki
kB 2L o,ﬂ TH ¥ =& G R RE kB v loB o I 9102
Ao ol def bl =T e fe-lclea - i o e & ZEETh 9T e 1 ueagn
B ST P IzloB 93 ok g ol fzlv clzlels BEE R Bis Te 32 uvwyng

(odar-op-kes) g ¥ o

Tl 12 ki T
l£te lotr RfEkw

BRE B T® B
Risbk 418 Rk

e ‘(bes-op)|c{eTT
TR BE R

B EElche
el vElm

=L bl 58
Elotnfe
9C1~C8 L T RE

(¥102)

‘Te 39 TuodmBWO

BB w2 kB BR kB TE kB sl GsopldeT & DR R8T 6B Bl SliB
T LB lob RieBE Rl B RER TH BE kB BElhe ik brle TPI~1€1 5 1 BE
B= kB B BE Fa kBE aﬂ _EM.W - IR . lo Bt won
RE Ll 2o @t B BBE B She-ldeh Pt i ppiy FELBE DR ok Hl Ly i o ¥ oK
T Gk + BE kB Bl ol . ot fet 3
5 BE 2 (¥100)
ol 24 B o lolede Yo BB ,aa.%ww - Mwmn __ww ™ RBE Tl o b o 5
belloR= B B RE L «RE THSR ® =R 4 Pe1~9 %9
28 ek f T ol S et Bl —— —_
Tl kSR BT T SRSk B Sfe-loleR e OPAel B lRavav B T Bl b il als
‘Hlola BRI 4B BRT b3 Tt BEE eleh el ,
bl o B bloBs e OrhIRE Ho e & Ll ©100
2 T 7 =
= T b 47 o Sl el B A ol B v e FES 119 6 2 o 3 vk
o s M%wﬁﬂ% o B o2 B Ophes Rl YR ,_Mwmw_ﬂw )
<15 2B Lk &% S . 5 F _ - . = x 2 o133 sl
folt 1B e 2ELE o oo o (o5 REF BER kb Bl izt Bl Cp T 2 [ag
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= & ) Z1~9 ¢ Teyoe]
Y2 0B &o ol 3T SRlE Sk R BT 2B Bl ‘ v
B b RBR kB®E 2T e .
) . L. S RER 2L 3E ble kB ekl el T T S R PEeTH/EBR @000)
+ RE L3 BE e B TH Bl ¥ 23R ‘ S e 2B+ oh CT~11 ¢ e 3 ouepn]
(op-fes)| o2 fo TR
TE Toily kIle &% TH blr ¥ &
=gk TRE ERR b & DR E e KR LB TR AR BRCER T bk NN

- 88 -



) A7 FAR

6o Aol F s1Hol Fofsiglon, sHe| A7 HIZA L oksd 4 477

68.0%) & WFeE AT ditobadt 49 477 F tF-E43™, 91.5%)°] frobet sHE 7]
o % A
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58 A F T T *201 SAY 2e A A ko] YAE HolA| ¥ ot
S FHE A Xohe FAAES dHOE Stk AolE JH FoxE e R @
11399] dAoll= 34HEA FAA 42.0%)0] FostAnh tiFE frobrlek %7 obs31,

91.2%)°11L, 32| o] sttt FolHE EE2= AHA Aol 1978(55.9%), TLAA 694
(17.6%), AAZ ol sH14.7%), -85 4711.8%)°] A FHofstAth

2) @7 FZ4

TheFet Aol A A7 AU 129875.0%) D77 oA AYFH AT, FEY/AE
NA 2%(12.5%), et APHANA 138(6.3%), FAAEe] AFAANA 1H6.3%)°] 771 AP
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3) F& H
ATEL U Pz WIE HHoT F& WAL SASATE 168 AF F 5
(B13%)2 X 2

43k A F5e] dX9f BYAE AU 48025.0%) ATE T dF
o] ¥A ¥ o} & ExYTE SAHNOH, ERYP o= 8 FA
= ZEAY 7H43.7%)] AT
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1612 AT F 8UG50.0%) LA +H
3} gE A A A AT 1 2}
9l ATE2 Ar] #e, AR, A 4, 583 dd mdd, 2 PF AlY(good
behavior game), A B3 dukA ]‘ﬂ]ﬂ—/f‘(general case instruction)S
4o FYo2E 1689 AT F 23125%)°] W& D387 (do-say) B AHE
A 14%(87.5%)] A7+ Lt P53 say-do) Ee D3}7], WFSr], Bt
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2. X X|#of mE AT LH =4

Ha SFols oA AAG FAVIEe EFuS HAE 93 7] FStandards for
Evidence-Based Practices in Special Education)(CEC, 2014)2] Z& 2|Fol| wje} 168 AT+E B
SIATH<E 2>). FUUIFATE Hrlske 24 Axe 227 dEo=2 FAHNY, =28 &
< AT e AdFELS YHEH SR EBEe AT (methodologically sound)2 /5 aL, ©]
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2 a3 oigk ﬁ&ﬂ% sHA] 29kt s ?i‘?—(sl 3%)2 20- 217H4 X]E:E: T3 3, U
A ATE | e FES

B 97 sHos B Qr. 94 £9 A7E9
AT AANA AB, ABC, AB AA| 5 WA EFFE Fel e BAF WS ol FoiAA
e ATEE SHUGLINOE Uehdth 1689 BE ATEL AT 843 Hol JuE A

(E 2) o7 24

A A= S 2 3 4 5 6 7 8
Lo. W&ta) 84 + + + + + + + +
2.1 FoAx FH + + + + + + + +
22, FojA Aol e #EAR + + + + - + + +
3.1 AR 94 - - + _ _ - + _
3.2. FAA E4 . - - - - . . _
4.1. AR FAAA 7 + + + + + + + +
42. A5 + + + + + + + +
5.0 AYFAE + . + : - - 4 .
5.2. AYPFAT(FolY &) + 3 + ) ) ) + B
5.3, ZAWEARl A e + - + - . - + -
6.1. THHA A + + + + + + + +
6.2. 7124 & + + + + + + + +
6.3. 7120 FA A fle + + + + + + + +
65. A¥H T Hx 33 59 + + + + + + + +
6.6. 7124 Hx 3 A8H + - + + + + + +
6.7. WAEHEE I TA + . + . + + + +
7.1 AEH e R Fajh At + - - + o+ o+ o+ o+
72. FEHA A g A9, Ve + + + + + + + +
73. FAEY B + + + + + + + +
74. 43 &9 Nz ATE + - + + + + + +
75 FEAL A= + + + + + + + -
82 EE ¥y FHWHU = + + + + + + + +

A 20 13 20 16 16 17 21 16
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V.= 9
of AFeAE YA FAY EIE YA AT AUA SHL nBST, BT S5}
FHACEONA ANT 22 AT Wet AF PHLS RS, FF AT B ths) =9
S Stk A7 A% 9A FAe Bk 549 HolAE o dud AEe) W
g 93 EopH o HAHoIgT A AL BE AT Yol BE B Az e o

TEo] A4 A% 7ol PEFE Ao YERy
42 FA AFES ot de i ZAelrt gle o AP o, e AT
AN FrotellA &F7] ofFe] FAstdth HelE 7H Od? A= % A4 o obsol
7}% Foka, o' A Fofjolsit AdRlo] EFEHUTE YA FHL QY Aol FFH
Aol dqF kel FAY FHE 3 o] 7l&so] ZAZFE A THBaer, 1990; Stokes & Baer, 1977),
xﬂf&&d Aol 71ES 7H Aofobsd AgRloA EdF o AEH ZAoE YehgTh:
Huffman, Sainato, & Curiel, 2016; Luciano-Soriano, Molina-Cobos, Gémez-Becerra, 2000; Morrison,
Sainato, Bencchaaban, & Endo, 2002). €% &8 AT-ES ThAe AholA AP=HAAR, @& A
TEo] Fodzte] stwoA Mo, o= UX FH Ay} o5 AAZA FAolA

golshl Hed 4 glrke g nejzuh

X Y ATS FHWlL BAF A ATSL dUR WE WHE SHUL
AG BF k] AN P W ol BB P W)= AT AOE Yerdrt

3 = :
Uik obE T ARlE R 3 AT F FHE olsEY A YT i U EHE
H 73}$ I(Ruiz-Olivares, Pino, & Herruzo, 2010), THF-1E z}Aalo] Z=31sk A

A, == AL, 73, Bueke] x| ol tigk E31E B 7FIA THCortez, de Rose, & Migue,
2014; Luciano, Herruzo, & Barnes-Holmes, 2001; St. Peter, Montgomery-Downs, & Massullo, 2012). ©}
S5 A5 Bk A S F ATEL obsEo] I B o] Al A5
& Tl taiMe A7 B2 Holu, eR7d tEiMe W FFY dAE B
S Fol FAGS o) i R dX &I 2LAY FaE
obgEol il RS S AL AR Biste AL
2)9f Auffol] tigh B3} e ALEH S&Ad] i By Ao
al,, 2014; Domeniconi et al., 2014). AF3]Z] F&elx Aol Bak A P52 A7}
(EE AD, ol thE A FLAB) AZE Ao, BIBe S WA
2002). oFEE0| A BATT ol el HHY HUE 5
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000, FNE 712 OeR AA FAL HEF ATES O AT AE ol o
@ avke WS 9A TS ol AFAe, AR wE W A4, A& TR
g AN A7), Ao S, 34 94, BA 95 5 0 950 dd a9E nusy
Thdl: Bevill et al, 2001; Huffman et al., 2016; Luciano-Soriano et al., 2000; Rosenberg et al., 2015).
A7 A ERosenberg et al, 2019 LAV BF A% Aol ol g A5REH, BB

23, U5 % O BE AR B UA FAL 49T 4 Gonz AQAY o)
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of

AollA s glo] Aol 7Hsdtn, 53 F4 At T AR9 olF T AE UAYo] FEst
A e W 783 Aol AdsiAtt A FH2 Algol Ak ARtoly ¥l HA
L2753, WAL golaiAl Afsta AT 5 glon, ofwl Wt hAE FEe| Wi

o) AeE 4 9= AFoZ B 4 Q) thRuiz-Olivares et al., 2010).
Az TH FAT AMES AFER LA Y g2 FAE A LT ATE0] Aot °l
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921 F&o] B2 = UThDiCola & Clayton, 2017). Luciano®t 55520022 A2 4
dfobEe thoR Ux FAL Adels] oldol wairlsl WEaIVl SYH WEL2A ol
5ol WRANTL RTAA. A4 FANIEL 5 3
5 7o) YA el FRAA UI FoF s g FAE A
2 AFale) BAS AT wust TB dololEe 4
Zolu} wAE AT AT Fae) Aok 1A B Py EIE HuP
“_rLEO] ATHBevill et al., 2000; Huffman et al, 2016; Machalicek, Shogren, Lang, Rispoli, O'Reilly,
Franco, & Sigafoos, 2009; Morrison et al., 2002). W&t LA THES AAIE uf Ao P53 H|A
of 5 7te] A7 At FF HHED ol §lS A YA Fdo s AN wF
o} o] HasthBaer et al, 1985). YA TH AT UIFES ZEd X,—_ﬂ_i}oﬂ el A s
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IE 979 Wy Y F98 8 opde #gE de
Heron, & Heward, 2020)°]1 €3] & dAFoA= v &3k A o2 yehyttt

é
N



olg}tax & 4 UthCooper et al, 2020). 1Y YA FTH AFLE F FAES B3
50%°1 &3ttt dA FHo &3 FAE Hs) 1€ A A A3} Ba FEe] AAE
AAS ATFER JAT FA E39= SEA BRI ATHBevill et al. 2001; Brya et al., 2018;
Huffman et al., 2016; Luciano et al., 2001; Luchiano-Soriano et al., 2000; Luchiano et al., 2002;
Ruiz-Olivares et al., 2010; Stokes et al, 2004). A AZS7} FAlo] EHH| AT FA] Z2HNM=
A SA AaE v AdPsof st Ik AR] 7&5} 7‘“10] “Zﬂoﬂfﬂ«l %"ﬂ EU} 7‘4@_3‘
AO 2 A A TKBevill-Davis et al., 2004). & LX]
HIHsHA AlgsiA dA Fde 53 fFAE AYske Aol =3 %_“3}5} §F)r% El?‘} il
TES 9UG63%oE YEst 4x Fdeo axz duspt AdxHA, A dFEolA
shol]l tigk Brke vEE Ao Ueist o &
Aozl T Apdel o Q4o £ duiste] Ao 2 FEETHWard & Stare, 1990).
(Za7hell ik A A7dstel o] A&H o= 70‘5}% AFdte Aol dursts £3ge A
ERstt), @elr] Fio] Fel Wt d s

nher g

Qln

—r‘

lo e H we
i 2 l‘ll‘ -

o[o

of sl wéle= AL dWrow /‘}n%oﬂﬂl T&

HollA F83 a4kl & F THBevill-Davis et al, 2004). EFH ARF ARE 2L
instruction)= AFAAQ A AA AHSA He ohdst AHHE o

© Ao 2 A A= ATHStokes et al., 2004).

I
o
o
o
=}
o
=
o
g
o

U —‘E%% ABA o JdEE dE5E LA fAEY RAEG P5E FaAE
o &30 Agog AE|F o2 E £8EE A o)X TkPaniagua, 2004), AH3Z] BIHES Bl
g A= 2W125%) 0.2 UJEYTE A8 A BT Hris 24 Zaod ay Age] oS

2% 247 ZRYFY ABH T, dAApe] HHA, Aol Ui AEA FaAdl o

7Pt 874

US| Esp B, B B Lol YA ASHAOZ AT ol
W Ee ASY BFEE PP ST, 94 TUE 48T

Zﬂl
Q
ThCooper et al, 2020). $1ojs} vlglo} Fate] AA] thah YA FHo| 24|
931]\
ks o
o3k AF3 A B = J37]- Aso] 9o} m- nEd Aoz Jelgd)

2 T odp o ol
o
o
A

- 95 -



A

=] .
=

2t

=
[=)

Pl
[0
"O
-

o] AFAHE PIF EFEHCEOANM AT AF A uet UX T AFEY
TP BT B2t A% BLUATe WS A A AR 2 FRE BE US
o

e 97 U, 478 26 AL /R SRANA RY RS Ui, B

Et) ac}%o]w_ AT Hﬁ]o}]HE AB, ABC, AB A7 & LHZ‘i EF%*E %’459.01] 1‘41?'& SA7E A
A o] FAA] Fe AFER Yt o] Aol E3kH 16 AT F 113(68.8)0] A A
F7h AN Aol g ATEolke A% JFE e Ao B,

Aol o] Yx FH Ao T B 7k sl F

AR, SEERN FoliEs AFHoR ofu] Q= Yo WS T thokd A<l
Agko] ALgEojgromol s, HANE 2020, TEHE, 2014), L F Y THL A GALF] o)A,
T By wap) Lo)EH 24%_ 7Vsdt 71eZ 5 tHPaniagua, 2004; Rosenberg et al,

o2 ot
e
4
2
=
%
2
2
ﬁ"l
kI
by
i
i)

2015; Ruiz-Olivares et al, 2010). Y% T &3+ ATEL thofs gAFEdA FHHS A5
o W3lol| Uik EFE FHP oY 7] FEgE AT o|F AFE0] Wo| o] FAA| A= &%k
ThLloyd, 2002). B74 sHjolAs dx] EHof tigh &3 A

F7h B3 5A gtk B o
Al AT B PR 99 YN FAL Ageln, 1 BHE YR FF A7E)
AT 9 AAle] BE 7S & Aotk

A, @golA UX o] U@ AW ASHS woln 4o AYE Fol] 9 By} &

2790 e Aol wgo] HAT UX EH P 59 AET A1 A
g, AR ol 7148 7T U oFEEE 9T AU He Fo WA el as)

E]‘(Rosenberg et al., 2015).

AR, A FEL StaE 71 FAS dukstE AYste FEEA we ZEIOOE 3
FH I A O (Bear, 1990), AL} WS gk AFELS BA FGrh £33 AFMe 74
ob dubsts FXshs T 845 ISk, fA9 ksl vl Bk Ko o o8 7|
= ojopth

A, 942 FAS HE3 A7 TA FHAES AFAE BEE F7F "HelA w9 nES
ZoE Uyt 33 A7 S A ABA B§E R Hrbt Easkl

AR, 7 7)Eke] AAE 93 PR e ggd AT APL u¢ Fedt 5 o

A7 el #go] Waslh

- 96 -



N

RS

-

olAsl, HY (2020. SEHFFEA A hF ABAY AEVFS] AP A WHSEA - X
2 T, 72, 119-140.

TEE 2014). SEYTEHY] S LA v

Baer, R. A. (1990). Correspondence training: Review and current issues. Research in Developmental
Disabilities, 11(4), 379-393.

Bear, R. A, & Detrich, R. (1990). Tacting and manding in correspondence training: Effects of child

S - K- AT, 1), 119

Ooll

selection of verbalization. Journal of Experimental Analysis of Behavior, 541), 1-30.

Bear, R. A., Detrich, R., & Weninger, J. M. (1988). On the functional role of the verbalization in
correspondence training procedure. Jjournal of Applied Behavior Analysis, 21(4), 345-356.

Bear, R. A., & Osnes, P. G., & Stokes, T. F. (1983). Training generalized correspondence between verbal
behavior at school and nonverbal behavior at home, Education and Trearment of Children, &4),
379-388.

Baer, R. A, Williams, J. A., Osnes, P. G., & Stokes, T. F. (1985). Generalized verbal control and
correspondence training. Behavior Modification, X4), 477-489.

Bevill-Davis, A., Clees, T. J., & Gast, D. L. (2004). Correspondence training: A review of the literature.
Journal of Early and Intensive Behavior Intervention, (1), 13-26.

*Bevil, A. R, Gast, D. L. L, Maguire, A. M, & Vail, C. O. (2001). Increasing engagement of
preschoolers with disabilities through correspondence training and picture cures. Journal of Early
Intervention, 242), 129-145.

* Byra, K. L., White, S., Temple, M., & Cameron, M. (2018). An approach to cleanliness training to
support bathroom hygiene among children with autism spectrum disorder. Behavior Analysis in
Practice, 11(2), 139-143.

* Callicott, K. J., & Park, H. (2003). Effects of self-talk on academic engagement and academic
responding. Behavioral Disorders, 291), 48-64.

Cooper, J. O., Heron, T. E., & Heward, W. L. (2020). Applied behavior analysis3rd ed.). Pearson
Education, Inc.

Council for Exceptional Children(2014). Council for Exceptional Children standards for evidence-based
practices in special education. Retrieved from
https://journals.sagepub.com/doi/10.1177/0040059914531389.

* Cortez, M. D., & de Rose, & J. C., & Migue, C. F. (2014). The role of correspondence training on
children’s self-report accuracy across tasks. Psychological Record, 643), 393-402.

- 97 -



2t
o

Deacon, J. R., & Konarski, E. A. (1987). Correspondence training: An example of rule-governed behavior?
Journal of Applied Behavior Analysis, 204), 391-400.

*DiCola, K., & Clayton, M. (2017). Using arbitrary stimuli to teach say-do correspondence to children
with autism. International Journal of Psychological Therapy, 172), 149-160.

* Domeniconi, C., de Rose, J. C., & Perez, W. F. (2014). Effects of correspondence training on
self-reports of errors during a reading task. Psychological records, 643), 381-391.

* Huffman, R. W., Sainato, D. M., & Curiel, E. S. L. (2016). Correspondence training using special
interests to increase compliance during transitions: An emerging technology. Behavior Analysis in
Practice, K1), 25-33.

Kanfer, F. H., & Karoly, P. (1972). Self-control: A behavioristic excursion into the lion’s den. Behavior
Therapy, 33), 398-416.

Lima, E. L., & Abreu-Rodrigues, J. (2010). Verbal mediating responses: Effects on generalization of say-do
correspondence and noncorrespondence. Journal of Applied Behavior Analysis, 433), 411-424.

Lloyd, K. E. (2002). A review of correspondence training: Suggestions for a revival. The Behavior Analyst,
2X1), 57-73.

Lopez, M. H., Rodriguez-Valverde, M., & Luciano, C. (2011). Contextual control and generalization of
say-do correspondence. A preliminary study. International Journal of Psychology and Psychological
Therapy, 11(2), 269-284.

* Luciano, C. M., Herruzo, J., & Barnes-Holmes, D. (2001). Generalization of say-do correspondence. The
Psychological Record, 51(1), 111-130.

* Luciano, C. M., Barnes-Holmes, Y., & Barnes-Holmes, D. (2002). Establishing reports of saying and
doing and discriminations of say-do relations. Research in Developmental Disabilities, 236), 406-421.

* Luciano-Soriano, C. M., Molina-Cobos, F. J., & Goémez-Becerra, 1. (2000). Say-do-report training to
change chronic behavior in mentally retarded subjects. Research in Developmental Disabdities, 21(5),

355-360.

* Machalicek, M., Shogren, K., Lang R., Rispoli, M., O'Reilly, M. F., Franco, J. H., & Sigafoos, J.
(2009). Increasing play and decreasing the challenging behavior of children with autism during
recess with activity schedules and task correspondence training. Research in Autism Spectrum
Disorders, 32), 547-555.

* Morrison, R. S., Sainato, D. M., Bencchaaban, D., & Endo, S. (2002). Increasing play skills of children
with autism using activity schedules and correspondence training. Journal of Early Intervention,

2X(1), 58-72.

- 08 -



Osnes, P. G., & Adelinis, J. (2005). Correspondence training, rule governance, generalization, and stimulus

control: Connections or disconnections? Behavioral Development Bulletin 1(1), 48-54.
Paniagua, F. A. (2004). Utility of verbal-nonverbal correspondence-training techniques in outpatient

pediatric settings. Psychological Reports, 941), 317-326.
Risley, T. R., & Hart, B. (1968). Developing correspondence between the non-verbal and verbal behavior

of preschool children. Jjournal of Applied Behavior Analysis, 1(4), 267-281.

* Rosenberg, N., Congdon, M., Schwartz, 1., & Kamps, D. (2015). Use of say-do correspondence training
to increase generalization of social interaction skills at recess for children with autism spectrum
disorder. Education and Training in Autism and Developmental Disabilities, 5Q2), 213-222.

* Ruiz-Olivares, R., Pino, M. J., & Herruzo, J. (2010). Reduction of disruptive behaviors using an
intervention based on the good behavior and the say-do-report correspondence. Psychology in the

Schools, 4710), 1046-1058.
* Stokes, J. V., Cameron, M. J., Dorsey, M. F., & Fleming, E. (2004). Task analysis, correspondence
training, and general case instruction for teaching personal hygiene skills. Behavioral Interventions,

192), 121-135.
Peter, C. C., Montgomery-Downs, H. E., & Massullo, J. P. (2012). Improving accuracy of

* St.
sleep-reports through correspondence training. The Psychological Record, 6X1), 623-630.

Ward, W. D., & Stare, S. W. (1990). The role of subject verbalization in generalized correspondence

Journal of Applied Behavior Analysis, 2X1), 129-136.

e a7

=

t

Aol

fr

kil

i

*

- 99 -



2t
o

Abstract

Correspondence Training:

A Review of the Literature

Jung, Sunhwa’

Correspondence between verbal and nonverbal behavior is a relation between what a person says and does
or between what a person does and reports. Correspondence training is a procedure to establish the
relation between verbal and nonverbal behavior. The purpose of this study was to review studies on
correspondence  training, analyze the characteristics of the studies, and provide directions for future
research. Sixteen single-case design studies were selected, reviewed, and analyzed in the following
categories: participants, settings, dependent variables, intervention and procedural integrity, overall
outcomes, and review of research methodology based on Quality Indicators(CEC, 2014). Results indicated
that the studies on correspondence training have been effective in improving play, on-task, and other
appropriate behaviors as well as correspondence between saying and doing, and reducing inappropriate

behavior. Based upon review of the studies, directions for future research are discussed.

Key words : correspondence training, appropriate behavior, generalization, developmental delays, developmental

disabilities
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