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This study aimed to investigate the perceptions of welfare institution staff regarding the intervention competencies for challenging behaviors
in adults with developmental disabilities, analyze the importance and implementation levels, and derive priorities. For this purpose, a
questionnaire was developed based on previous research and administered to 92 staff members of welfare institutions supporting adults with
developmental disabilities. The collected data was analyzed using IPA analysis, Borich’s needs assessment, and LF model analysis. The results
were as follows; First, there was a significant difference between the perceived importance and implementation levels of intervention
competencies for challenging behaviors in adults with developmental disabilities. Secondly, LF model analysis identified eight priority
competencies, with key areas focusing on “prevention of challenging behaviors and environmental arrangement,” “enhancement of
implementation skills,” and “collaboration for enhancing implementation skills.” Based on the findings, implications were discussed, along
with the limitations of the study and suggestions for future research. This study emphasized the complementary roles of enhancing
intervention competencies in welfare institutions and policy support, highlighting its significance as a foundational resource for establishing

an efficient and sustainable intervention system for supporting adults with developmental disabilities.
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I ASE HAFET 20231 d 71E A FEAR] F 204 o AL 200,022, F 735%F AAISATH
(Ministry of Health and Welfare, 2024a). 3% &7 ol Mooy o] whel A 2 I Y 18 2L FY
=4, JAUF T OFe ARAE e Uk A ARl Aol S-S A GALS A A Ystaxt

pue
@ g3 A 2 =5 A

1

J{}‘ll' rlr

1 =8 s 5 teke AAS 73k UTHMinistry of Health and Welfare, 2023).
g5 B9 FHoT LI 5F 28 Avlae =3 @52 st Foll A=rt A% HF55 w2l
o] &9 A wElste] ARlE EA e 11 W 5 AR 2441 A & AFseE e FREE st

il

gt 7l
ATHMinistry of Health and Welfare, 2024e). ‘2t@7ol <l S5 AHlaE B g Al thAsta 719
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AL 7HE EFo HAAE 73 E Al FSTHMinistry of Health and Welfare, 2024c, 2024d).
olHH TreFe Ao B, Al wEFole XA P or Qs AHl2 o] 8o ofH R
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% U ThMinistry of Health and Welfare, 2022). ©]# ¢+ @5 MH|AE A Fsh= FAAIA 244 Aoy &
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Atk APATte] =W, FQl Wl =4 e A - AN HES 3T vk A g HEgo]
Q3tths Aol Z2EI QUTHPark e al, 2023). =XA PF& @ed] AEIH Aot A= Zo] ofye,
F&olv BAA a17bA mEsok SH(Kim, 2021, A AlddlE @5 AA|Rre] ofUt Az JE, oAAT Y,
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A AP ATHKim, Jeong, & Na, 2024)°A4= A1 A olQle] _‘T—_?ﬂx“ WF FA} BET FAAY
AY 875 ¢/l HFE =AY 7] AR 2580%), WIwE MG0%), &7 Abdow), e A
ddo%), 83 A= vHEGs%), A AH25%), 23 3E =H20%), TAAE A4 @7%20%) o] EdH 1y
71E9 APATES A FEHANAY =14 FF FA e TARAY 1A e OE 3] TAseE A3E
ZARIAKKim & Kim, 2019; Lee & Hwang, 2009; Park et al., 2017; Shin, 2021), =42 5 FA} #AT FAA]
Q75 YolR= d 2HE FUKChoi, Kim, & Kim, 2021; Lee & Noh, 2008; Rhee, 2007). L&t A1 o dls
Adst= 52713 SARAE Aste =42 A SA A7l tisl] e AR AolE AFH o2 EA4%
AT HHIgE Aol
=47 YF TA AFS @AAA BRI =X deS e ow FAE] e aTHE VxR gFe
2, 713 AT Brh ds Aste] S, S 7INke] AA, ds A AY A T 22 g
(Song & Choi, 2024). ©]&|&F Akl that FTAAFS] A A2 X4 5 FA A AY WS s}

3, FFHoR Mulxe AS AT HF 8-l B 4 ATYou et al., 2020; Lim, Hong, & Jun, 2019).
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A FES A AR oR =238 ¢ UEF PTHCho, 2009; Mink, Shultz, & Mink, 1991).
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<Table 1> Characteristics of Research Participants

Category n(%) Category n(%)
Male 40(43) Gyeonggi-do 79(85.9)
Gender
Female 52(57) Seoul 6(6.5)
Work Region
High School Graduate 1(1.1) Chungcheong-do 1(1.1)
Associate Degree 7(7.6) Unknown 6(6.5)
Education Level Bachelor’s Degree 43(46.7) Daycare Center 62(67.4)
Master’s Degree 37(40.2) Welfare Center 5(5.4)
Doctorate 4(4.4) Type of Institution Lifelong Education Institution 44.4)
Less than 1 year 6(6.5) Development Center 3(3.3)
1 to 3 years 4(4.4) Other 18(19.6)
3 to 5 years 4(4.4) Social Worker Level 1 41(44.57)
Experience in Social
5 to 10 years 21(22.8) Social Worker Level 2 43(46.74)
Welfare Institutions Certifications
10 to 20 years 41(44.6) Other 7(7.61)
20 to 30 years 13(14.1) None 1(1.09)
More than 30 years 3(3.3) Experience in Challenging Yes 88(95.65)
Less than 1 year 2(2.2) Behavior Intervention No 4(4.35)
1 to 3 years 5(5.4) Challenging Behavior Yes 66(71.74)
3 to S years 11(12) Intervention training experience No 26(28.26)
Experience in
5 to 10 years 27(29.4)
Disability Welfare
10 to 20 years 36(39.1)
20 to 30 years 909.8)
More than 30 years 2(2.2)

Total  92(100)
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= 1 AH8E AEAE Pare 17 22 FAHNCH, HEA Parr 12
T Foize] ATAE A 54 detahr] A BFos TAHAT Pare 25 A LEHANAS AL FAA
o Tz ° A Z48he B2 FAHIJTE Pare 29
= TAENeH, 7k B WS¢ obdrha
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<Table 2> Questionnaire on Challenging Behavior Intervention Competencies

Domain Category Specific Competencies (Behavioral Indicators)

1 Understand how to create an environment that prevents challenging behaviors

Understanding
2 Understand the individual characteristics of adults with developmental disabilities
3 Clearly separates rest areas from educational (activity) areas
4 Design spaces that ensure safety and comfort for activitie.

Environment 5 Minimize unnecessary noise in the environment
6 Ensure activity spaces have appropriate lighting (or natural light)
7 Maintain activity spaces at a temperature suitable for the weather
8 Structure activities to allow all participants to be actively engaged
9 Prepare alternative activities for participants who cannot engage in the main activity
10 Inform participants of the start and end times of activities

System Activity
11 Provide a schedule overview to participants in advance
12 Ensure consistency in activity schedules and daily routines
13 Appropriately allocate time between activities and breaks
14 Apply the same behavioral rules to all participants
Interact with participants using consistent language and behavior
15
Habit (without being influenced by personal emotions)

16 Avoid using strongly scented cosmetics or perfumes
17 Avoid wearing clothing with distracting or overly complex patterns
18 Establish a team dedicated to participant support

Collaboration
19 Define the roles and responsibilities of team members
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<Table 2> Questionnaire on Challenging Behavior Intervention Competencies (Continued)
Domain Category Specific Competencies (Behavioral Indicators)

20 Discuss team objectives and goals collectively
21 Establish guidelines for effective team collaboration
22 Determine meeting schedules and formats through a democratic process
23 Work to enhance the professional competencies of team members

Collaboration
24 Develop effective support plans for participants as a team
25 Provide necessary support to facilitate team collaboration
26 Determine modifications to behavior support plans through team discussions
27 Celebrate and acknowledge team successes in challenging behavior interventions
28 Create an atmosphere that encourage open and honest discussion among team members

System

29 Ensure meetings start and end at the designated times

Interaction
30 Conduct meetings following established procedures
31 Allow team members to participate whenever necessary
32 Distribute leadership responsibilities across roles (e.g., recorder, encourager, agenda verifier)

Interdependence

33 Introduce new team members to team norms

Relationships
34 Provide communication channels for absent team members
35 Use democratic decision-making methods

Team

36 Encourage and develop interpersonal skills for effective team collaboration

Identify participants’ personal and background information

Information ! (e.g., name, date of birth, gender, disability type and details, family information)
Collection 2 Collect interview and preliminary data for challenging behavior intervention
3 Identify the reinforcers preferred by participants
Prioritize intervention for challenging behaviors based on participant needs
4 rather than staff preferences
Determine intervention priorities based on the severity of challenging behaviors
’ (e.g., aggressive behavior, disruptive behavior, mild disturbances)
- Challenging p Conduct a Functional Behavior Assessment (FBA) to identify the function of
Implementation Behavior the challenging behavior
7 Observe and record the antecedent conditions leading to challenging behavior
8 Observe and record the consequences following the challenging behavior
9 Measure challenging behaviors using systematic behavior units such as frequency and duration
10 Provide positive reinforcement to participants exhibiting appropriate behaviors
11 Conduct caregiver training on challenging behavior interventions
Multi-Domain 12 Identify available institutional support for participants
Approach 13 Monitor medications taken by participants
14 Identify support services participants receive from other institutions
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LIEd2 - FF - 4EE / ZoQl FX|7|2 SAXZL QlASHE 4ol YWEEOofQlel =XME dHE S o ofst fM=¢ 24
3 XEEM U NEE HE
B AFoME HEZXA HolEE 4317 ¥ SPSS 25.03 Microsoft Excel 20212 83t HIEEA Of$xE
AR, TLEAYT B (Importance-Performance Analysis, IPA)= FH3FATH T3 =H1F @5 TA gF] A
AE ==317] Y8l Borich 7% 293} Locus for Focus(©|3}, LF) EE-S Waiste] &3} Borich 7% 4
< 39 9 T8 HIAEE HtYsty TlEXE FATLEN FHAEHE AFESE 7IH ol tHCho, 2009). 1
A

Iy Borich 7% 242 $AEH 9] Bd 7IEe] Rostts A7 lolKim, 2020), IF S A AuE
o7H FAAY EAZF yF FA ALY E ANGF o2 EAEUTHCho, 2009; Jung, Kim, & Joo, 2023; Na et
al, 2024). LF 22L& FQ S(Importance)?} FTLE-AYE X} (Importance-Implementation Difference)E 7|F OS2 45L&

yl je] AMEEe R TRt FAEHE AAH R Add £ URE st &4 otk vl i ARERAA 1

AREHO S dstE HH 92 7P A% o= e ojof gk FHo|thMink et al,, 1991). EFF Na et al.(2024)°]
QTN Borich HTEIL EOBA HH Fo] AT FBEL M $AET B FRoE FrSAT. of
of Wt B ATNME HH Gl AT FEH W Borich LTEI ES FRES FHOE BAS WS
IF RS T AgHs 4SS <Figure 1>3 2tk =3 A5 4 Ao AHEE SHsy] 93 F W9
ATATL B Uge A5 AR
<Quadrant 2> <Quadrant 1>
High
| LH HH
Importance: Low Importance: High
Difference: High Difference: High
Importance - Implementation Difference
<Quadrant 3> <Quadrant 4>
l LL HL
L Importance: Low Importance: High
0
v Difference: Low Difference: Low

Low < Importance — High

<Figure 1> The Locus for Focus Model Jung et al, 2023

m A+ A3

AY= s e AR [Tk Ao|rt =X
o] flofl AAE teRE A Ades vt 2ok B4 A, F 50708 skl g7l 3o G 2=E-
4?%17)% Xﬂﬂf& RE l'&:f?}ﬂl/ﬂ oL AYE 3o TAHSE FYugE Zo|7}
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<Table 3> Importance-Implementation Discrepancy, Borich Needs Assessment, and Priority of Challenging Behavior Intervention

Competencies Among Disability Welfare staff Practitioners

Importance (A) Implementation (B) A-B
Domain Category Borich Priority
M SD M SD M SD ¢

1 4.34 0.741 391 0.741 0.42 0.695 5.82™" 1.84 8

Understanding o
2 443 0.631 4.12 0.631 0.32 0.509 5.90 1.40 15
3 4.10 0.873 3.50 0.873 0.60 0.848 673" 245 3
4 433 0.724 3.77 0.724 0.55 0.771 686" 240 4
Environment 5 417 0.816 3.57 0.816 0.61 0.955 608" 254 2
6 4.03 0.853 3.72 0.853 0.32 0.751 401" 1.27 21
7 413 0.783 3.91 0.783 0.22 0.720 2.88" 0.90 38
8 3.96 0.931 3.66 0.931 0.29 0.788 355" 1.16 24
9 4.02 0.794 3.60 0.794 0.42 0.726 5.57™" 1.70 10
10 433 0.677 418 0.677 0.14 0.480 2.81" 0.61 47

Activity
11 422 0.819 413 0.819 0.09 0.564 1.47 0.37 50
12 4.24 0.697 4.08 0.697 0.16 0.517 301" 0.69 44
13 4.29 0.684 412 0.684 0.17 0.407 4.08™ 0.75 42
14 4.22 0.805 3.84 0.805 0.38 0.750 484™ 1.60 12
15 4.40 0.660 3.93 0.660 0.47 0.714 624" 2.06 5
Habit

16 3.87 0.947 3.76 0.947 0.11 0.814 1.27 0.42 49
17 3.88 0.845 3.73 0.845 0.15 0.833 1.74 0.59 48
18 4.17 0.761 3.87 0.761 0.30 0.748 3.88"™ 1.27 22
System 19 4.20 0.695 3.88 0.695 0.32 0.641 469" 1.32 16
20 4.25 0.686 3.95 0.686 0.30 0.638 4.55™" 1.29 18
21 4.20 0.695 3.80 0.695 0.39 0.691 5.40™ 1.64 11
2 4.26 0.623 4.01 0.623 0.25 0.686 3.48™ 1.07 30

Collaboration .
23 433 0.661 3.98 0.661 0.35 0.667 498 1.50 14
24 423 0.724 3.96 0.724 0.27 0.709 3.66™ 1.15 26
25 410 0.738 3.60 0.738 0.50 0.801 5.96™ 2.05 6
26 411 0.800 3.79 0.800 0.32 0.624 482" 1.30 17
27 4.00 0.860 3.74 0.860 0.26 0.778 3.20™ 1.04 31
28 4.16 0.798 3.93 0.798 0.23 0.677 321" 0.95 34
29 3.93 0.907 3.70 0.907 0.24 0.682 335" 0.94 36

Interaction .
30 3.97 0.914 373 0.914 0.24 0.813 2.81 0.95 35
31 4.10 0.738 3.93 0.738 0.16 0.495 3.14™ 0.67 45

Positive .
32 3.93 0.818 3.64 0.818 0.29 0.684 4.09 1.15 25

Interdependence

33 410 0.708 3.78 0.708 0.32 0.736 4.08™ 1.29 19

Relationships .
34 4.04 0.736 3.73 0.736 0.32 0.690 436 1.27 20
35 4.20 0.695 3.99 0.695 0.21 0.652 3.02" 0.87 40

Team -
36 415 0.691 3.88 0.691 0.27 0.610 425 1.13 28
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<Table 3> Importance-Implementation Discrepancy, Borich Needs Assessment, and Priority of Challenging Behavior Intervention

Competencies Among Disability Welfare staff Practitioners (Continued)
Importance (A) Implementation (B) A-B
Domain Category Borich Priority
M SD M SD M SD ¢
1 4.38 0.673 422 0.673 0.16 0.449 3.46" 0.71 43
Information s
2 4.39 0.675 413 0.675 0.26 0.640 3.89 1.15 27
Collection s
3 433 0.661 4.09 0.661 0.24 0.497 459 1.03 32
4 421 0.788 4.00 0.788 0.21 0.542 3.63™ 0.87 39
5 430 0.687 4.02 0.687 0.28 0.681 396™ 1.22 23
6 4.16 0.741 3.75 0.741 0.41 0.849 464 1.72 9
Challenging e
' 4.28 0.681 4.02 0.681 0.26 0.508 490 1.12 29
Implementation Behavior .
8 4.28 0.742 4.10 0.742 0.18 0.487 3.62 0.79 41
9 417 0.669 3.71 0.669 0.47 0.699 638" 1.95 7
10 4.24 0.649 4.01 0.649 0.23 0.592 3.68™ 0.97 33
11 4.09 0.830 3.41 0.830 0.67 0.968 6.64™" 2.75 1
Multi-Domain 12 3.93 0.734 3.54 0.734 0.39 0.737 5.07™" 1.54 13
Approach 13 4.39 0.691 4.25 0.691 0.14 0.502 269" 0.62 46
14 4.20 0.711 3.98 0.711 0.22 0.568 3.65™ 091 37

“p < .01, p < 001

(Ali%‘-Ol?‘sH 2y, (F A 7] - 15
Z Y= ZAE 93 Wt L AA AFE SR AR 37 gy olexy} Egsls FES ylotal
o 99 13yE YEiEth 3 A s £ Ao 152 FEOE UEhd AFE o] 8t B8 =S gt
FrhAd-or IS 13y, ol AA AR 9 uid FRE sefdth AP AR FF] 1y, ol EAelA &Fo AR
I Bues AIEE AT AI 'S 10y, o] A PlAl shFel A A ARl tRThA 2’ EE 11y, &
° 2 YT

A7 F5 FA dFl T ToES AL zolE E4T A o] 8AlA o HA LBES ARl
Ytk 59y 11y, EZLI 295 3 ‘

Hes] LY AdrhA =8]8 3y, bt bEEtA 258 & de IS FAETRTHAI =g

259 A3 zpol7} AA YERHT

o T8HA Fo9)ddE dolet BTz olgAE I =H-FH

ofN o 2

2 EHN WS FW %Y Borich RTE, LMY 2

Borich £7E B4 A%E AV =44 BF IS 9% 254 e IrhAD T 39 11y9] Gl
8T 7Y %m, BT £ 5ol e WAL TAAGAZR-BY 5y, HE I wH@H AL

WSS AZAOE By o) BEW r 2AE 4] YEiT
A depe] T PFe 417013, FLES AYE Hole] BFE 0.29°]

[e)

= T

SApEel Ak S w35
T Zpolo] HiS A4 XEH YH HHFOE Gt 4AHEHES 1YW A

At TLE HHHY FaEe) A
<Figure 2>9} 2t}
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Note. S-U = System-Understanding; S-E = System-Environment; S-A = System-Activity; S-H = System-Habit; S-C = System-Collaboration; S-I =
System-Interaction; S-PI = System-Positive Interdependence; S-R = System-Relationships; S-T = System-Team; Imp-IC = Implementation-Information

Collection; Imp-CB = Implementation-Challenging Behavior; Imp-MD = Implementation-Multi-Domain Approach.

<Figure 2> LF Model Analysis Results of Challenging Behavior Intervention Competencies Among Disability Welfare Institution Staff

<Table 4> Borich Needs Assessment, LF Classification, and Priority of Challenging Behavior Intervention Competencies Among
Disability Welfare Institution Staff

Domain Category Specific Competencies (Behavioral Indicators) Borich LF Priority
1 Understand how to create an environment that prevents challenging behaviors 8 HH Top
Understanding
2 Understand the individual characteristics of adults with developmental disabilities 15 HH Top
3 Clearly separates rest areas from educational(activity) areas 3 1H Secondary
4 Design spaces that ensure safety and comfort for activitie. 4 HH Top
Environment 5 Minimize unnecessary noise in the environment 2 LH Secondary
6 Ensure activity spaces have appropriate lighting (or natural light) 21 LH Secondary
7 Maintain activity spaces at a temperature suitable for the weather 38 1L
8 Structure activities to allow all participants to be actively engaged 24 1L
s 9 Prepare alternative activities for participants who cannot engage in the main activity 10 LH Secondary
ystem
10 Inform participants of the start and end times of activities 47 HL Secondary
Activity
11 Provide a schedule overview to participants in advance 50 HL Secondary
12 Ensure consistency in activity schedules and daily routines 44 HL Secondary
13 Appropriately allocate time between activities and breaks 42 HL Secondary
14 Apply the same behavioral rules to all participants 12 HH Top
Interact with participants using consistent language and behavior
15 5 HH Top
Habit (without being influenced by personal emotions)
16 Avoid using strongly scented cosmetics or perfumes 49 IL
17 Avoid wearing clothing with distracting or overly complex patterns 48 1L
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<Table 4> Borich Needs Assessment, LF Classification, and Priority of Challenging Behavior Intervention Competencies Among
Disability Welfare Institution Staff

(Continued)

Domain Category Specific Competencies (Behavioral Indicators) Borich LF Priority
18 Establish a team dedicated to participant support 22 IL
19 Define the roles and responsibilities of team members 16 HH Top
20 Discuss team objectives and goals collectively 18 HL Secondary
21 Establish guidelines for effective team collaboration 11 HH Top
22 Determine meeting schedules and formats through a democratic process 30 HL Secondary
Collaboration
23 Work to enhance the professional competencies of team members 14 HH Top
24 Develop effective support plans for participants as a team 26 HL Secondary
25 Provide necessary support to facilitate team collaboration 6 LH Secondary
26 Determine modifications to behavior support plans through team discussions 17 LH Secondary
S 27 Celebrate and acknowledge team successes in challenging behavior interventions 31 1L
ystem
28  Create an atmosphere that encourage open and honest discussion among team members 34 1L
29 Ensure meetings start and end at the designated times 36 1L
Interaction
30 Conduct meetings following established procedures 35 IL
31 Allow team members to participate whenever necessary 45 1L
Positive Distribute leadership responsibilities across roles
32 25 LL
Interdependence (e.g., recorder, encourager, agenda verifier)
33 Introduce new team members to team norms 19 1H Secondary
Relationships
34 Provide communication channels for absent team members 20 LH Secondary
35 Use democratic decision-making methods 40 HL Secondary
Team
36 Encourage and develop interpersonal skills for effective team collaboration 28 LL
Identify participants’ personal and background information
1 fy particp pe £ 43 HL Secondary
Information (e.g., name, date of birth, gender, disability type and details, family information)
Collection 2 Collect interview and preliminary data for challenging behavior intervention 27 HL Secondary
3 Identify the reinforcers preferred by participants 32 HL Secondary
Prioritize intervention for challenging behaviors based on participant needs
4 39 HL Secondary
rather than staff preferences
Determine intervention priorities based on the severity of challenging behaviors
5 23 HL Secondary
(e.g., aggressive behavior, disruptive behavior, mild disturbances)
Conduct a Functional Behavior Assessment (FBA) to identify the function of
Challengi 6 . . 9 LH Secondary
. enging the challenging behavior
Implementation .
Behavior
7 Observe and record the antecedent conditions leading to challenging behavior 29 HL Secondary
8 Observe and record the consequences following the challenging behavior 41 HL Secondary
Measure challenging behaviors using systematic behavior units such as
9 7 LH Secondary
frequency and duration
10 Provide positive reinforcement to participants exhibiting appropriate behaviors 33 HL Secondary
11 Conduct caregiver training on challenging behavior interventions 1 LH Secondary
Multi-Domain 12 Identify available institutional support for participants 13 1H Secondary
Approach 13 Monitor medications taken by participants 46 HL Secondary
14 Identify support services participants receive from other institutions 37 HL Secondary
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