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The purpose of this study was to examine the effects of a video peer modeling intervention on daily living skill acquisition in children with
developmental disabilities. Two children with developmental disabilities participated in the study, which was conducted using a single-subject
research design. The study investigated changes in daily living skills when video peer modeling and visual supports were utilized. A
multiple-probe design across behaviors design was employed to measure baselines and sequentially apply interventions to identify the
functional relationship between specific behaviors and interventions. The study was conducted over a total of 33 sessions, divided into the
following stages: institutional approval and participant recruitment, pre-intervention data collection, baseline, intervention, maintenance, and
generalization phases. To enhance the effectiveness of the intervention strategies, visual supports were incorporated. The results indicated
significant improvements in daily living skills for both children during the intervention phase, as well as the maintenance and generalization
phases compared to the baseline. The findings of this study demonstrate that video peer modeling is effective in promoting daily living
skills in children with developmental disabilities. Additionally, it offers a method for teaching independent daily living skills in various

settings.
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Kim, 2011).

olfg ZAE sAst] Sl WA ofbFe] AL V& FFE AT T FA el AFE STk
B A AFo 2= PFAM(Kang & Yang, 2021), 733F4 ZKrentz, Fujiokam & Hompesch, 2016; McHugh et al.,
2022), ZPA|BE(Llee et al, 2020), HITLEZHAZH(Oh & Jung, 2020; Jung & Kang, 2016), A7]#E] = Ann & Kim,
2018) 5ol Ak 53] 7MFEA B 2ntE T7|E 83 A4E A= AR HE WA a8l =i, T
2o obEe] 21z Bl AlA| 7|5 E»}?‘*Ol Ao Z BUEI YT (Kellems et al., 2016).
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ol obsollA EAH WP R 4# A QS M (Choi, Kim & Park, 2015), & 22+ 27| R (video
Ql & (video other modeling), #% =& & (point-of-view modeling)®] ATt EFAte] oo whal vt
L =3 Ay ygste] AFEE 4 QTAlberto, Cihak & Gama, 2005). ©] & H|T]2 X&) E@ & (video peer modeling)
< FARE A9 2 AAEe vt B3 F5s FHske AUS ANFeEHN A 515 fEsta, % &
oA &S £35= 37} ATHO-Young et al., 2018). Lee and Kim(2019)2] A7olAE= HT|Q T ndze
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<Table 1> Characteristics of Participants: Diagnosis and Assessments

FRE & A& obF

Category AGE/SEX Diagnosis SMS WISC-IV CARS VMI
2016. 6. SA: 2y 9m 25.5
Child A IDD 46 ly 9m
Female SQ: 38 (not autism)
2015. 6. SA: 2y 9m 375
Child B ASD 30-39 2y 1lm
Female SQ: 38 (severe/profound)
* SMS (Social Maturity Scale
* WISC-IV (Wechsler Intelligence Scale for Children-IV)
* K-CARS(K-Childhood Autism Rating Scale)
* VMI(The Development Test of Visual-Motor Integration)
<Table 2> Behavioral Characteristics of Participants
Child A Child B

* Child A expresses basic needs by pulling on clothes or
Language Skills hitting their body repeatedly (2-3 times); able to

respond to simple instructions.

Child B engages in echolalia but has limitations in
using language actively. She can verbally express
simple, repeatedly learned phrases and understands

three-word sentences when they contain familiar words.

o ] ] * Child A shows more interest in younger children than
Social-interaction Skills ) ) ) ) }
in peers but interacts in an inappropriate manner.

Child B shows little interest in peers but may engage

with familiar adults depending on their mood.

* Child A has difficulty distinguishing the front and back
of clothing and struggles to position their arms
correctly when putting on a shirt.
* Child A finds it difficult to correct mistakes while
dressing and requires assistance.

Daily Living Skills * Child A engages in sensory play with water or the
soap dispenser when washing hands and needs help to
complete the task

* At home, parents provide full assistance, and Child A
is accustomed to performing tasks dependently.

* According to a preliminary parent interview, Child A

needs motivation and experience for active participation.

Although distinguishing the front and back of clothing
is challenging, Child B can put on shirts, pants, and
socks independently.

Child B frequently squeezes out and eats toothpaste,
struggling to brush her teeth independently.

Child B has never attempted meal preparation at
school without the help or prompting of a teaching
assistant.

At home, parents assist with all tasks and do not
encourage independent execution for Child B.
According to the preliminary parent interview, Child B
needs guidance in understanding task sequences and

opportunities to practice tasks independently.
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73§ MSWO(Multiple Stimulus Without Replacement)s 138+ 0™ ZAI}= <Table 3>} <Table 4>9} 2T}

W7t Ay} obs AS] A T AL AFo], FHo] 432 YT HMEEE YERoH, WUt & oA 7R &
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<Table 3> Results of PS: Participant A

1 balloon - sticker 6 ball - block 11 ball - walnut snack
2 block - walnut snack 7 sticker - colored paper 12 block - colored paper
3 ball - colored paper 8 balloon - walnut snack 13 sticker - walnut snack
4 balloon - block 9 sticker - ball 14 sticker - block

5 walnut snack - colored paper 10 balloon - colored paper 15 balloon - ball
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<Table 4> Results of MSWO: Participant B

wire Pororo toy tangerine coaster makeup brush magnet
1 trial 1 4 2 - 5 3
2" trial 2 - - 4 1 3
3 trial 2 6 3 4 1 5
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<Table 5> Results of Task Analysis: Participant A
Step Behavior #1 Behavior #2
1 Place the inside-out shirt on your lap Roll up the sleeves
2 Put the right arm Press the hand sanitizer pump 2-3 times onto the hands
3 Put the left arm Rub both palms together at least five times to create foam
Rub the back of the left hand with the right hand at least five
4 Hold the bottom of the sleeves with both hands
times
Rub the back of the right hand with the left hand at least five
5 Open the shirt and locate the head opening )
times
6 Pass the head through the opening Turn on the faucet
Hold the front bottom part with both hands and pull the shirt
7 Rub and rinse both hands until the foam disappears
down
Hold the back bottom part with both hands and pull the shirt
8 Turn off the faucet
down
9 Check yourself in the mirror Dry hands with a towel
<Table 6> Results of Task Analysis: Participant B
Step Behavior #1 Behavior #2 Behavior #3
. Look at the clothing pictures and | Squeeze toothpaste onto the toothbrush, covering : Prepare a spoon, chopsticks, and a
choose what to wear about two-thirds of the bristle surface meal tray
Stand at the serving area and receive
2 Take out a top from the wardrobe Place the toothpaste back in its proper position
food in order
Brush the front teeth up and down at least five | Return to the seat and place the tray
3 Take out bottoms from the wardrobe
times down
Brush the outer surfaces of the upper and lower
4 Take out socks from the wardrobe teeth, moving up and down at least five times on | Say, “I will enjoy my meal.”
both the left and right sides
Brush the chewing surfaces of the lower molars, | After eating, hold the spoon and
5 Take the coat from the hanger moving back and forth at least five times on | chopsticks in one hand and pick up
both the left and right sides the tray
Brush the chewing surfaces of the upper molars,
Dispose of leftover food in the
6 Put on the top moving back and forth at least five times on
designated disposal area
both the left and right sides
Rinse the toothbrush and place it back in the : Place the tray, spoon, and chopsticks
7 Put on the bottoms
toothbrush holder in their designated spots
Turn on the faucet, fill a rinsing cup with water,
8 Put on the socks Wipe hands and mouth with a napkin
and rinse the mouth at least five times
Wipe the mouth with water to remove any | Take a cup from the water dispenser
9 Put on the coat
remaining toothpaste and drink water
10 Check yourself in the mirror Dry hands and mouth with a towel -
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<Table 7> Results of Interobserver Agreement(%)

Participant Baseline(%) Intervention(%)
Putting on a top 94.4 (88.8-100.0) 94.4 (93.3-95.5)
Child A
Hand washing 94.4 (88.8-100.0) 98.1 (96.2-100.0)
Getting dressed 95.0 (90.0-100.0) 97.0 (96.0-98.0)
Child B Brushing teeth 95.0 (90.0-100.0) 96.2 (95.0-97.5)
Meal preparation 94.4 (88.8-100.0) 100.0 (100.0)

7. A=Y EtEE

B A7 ABlA BREE A S8 A7l AT Fod obge] RaA 2w, AdEA 2v, F swo] Bt
At ASA Bl EE ZAE 43 AEE 378 5 e oRIOE AITRER FAFHINCH, TA Ex T
24, A WY AAEA, A a4 Uit oudS T Al d9oz UHAHTh ASA EYE 5
a8vh@RE A a%A GrhadE #2719 RS FA F ok wistel A g ANE dEe=w
TASAT AEE BlREeY Ads 3rtE 7 AR 3 A HAEER e g 1002 F{ek AEsa, 1

A} Pt 94% % EPGTE
8. BASAE

2 A7 SASAEE A A ARl Aldd = AseiA dAHA=A Brrsk] fs) AAskaT
B7b Aaks okl AARH AeAE Agsta AV v s AATAE F sDAlR UElen, 3 /5
of met +9 -2 HI|sit. FATEES 712AH T AA 7] T 25% et 379 e BEsh

HrVeRa, 1 AF 100%= VERGTH EASFAE A A2 AEE <Table 8> YER I gtk
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<Table 8> Treatment Fidelity Checklist

Procedures YES/NO

The child enters the room.

The researcher says to the child, “OO, today we're going to practice getting dressed. Let’s first watch a video of another friend

and observe how they do it. If you practice well, I'll give you the OO that you like after we’re done!”

The child watches the video. If the child pays close attention, the researcher provides social praise, such as, “Wow, OO, you're
watching so well!” and gives a sticker. The number of stickers is shown in advance, and once all stickers are placed on the token

reinforcement board, the child receives a reward.

If the child has difficulty focusing on the video, the researcher provides verbal and instructional prompts.

After watching the video, the researcher says, “OO, now let’s try getting dressed ourselves!” and waits 3-5 seconds.

If the child responds correctly, the researcher provides social reinforcement, such as, “That's right! You did so well!” along with a

token.

If the child responds incorrectly, the researcher provides visual support, saying, “OO, let’s watch this again and try once more.”
Then, feedback is given, such as, “OO, grab it like this!” before prompting another attempt. Prompts are provided using a

most-to-least prompting approach.

After completing all steps, the researcher reviews the tasks performed using picture cards for one minute and says, “OO, you did

such a great job today, and you collected all the tokens!” before giving the reinforcement and concluding the intervention.
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