WS 2N - K| AT Journal of Behavior Analysis and Support) ISSN 2383-5435(Print)
2025, Vol. 12, No. 1, pp. 209-234 ISSN 2733-8495(Online)
https://doi.org/10.22874/kaba.2025.12.1.11

THONES B8 STurty d2Hd Y EAYF A AF olal’

Understanding of Special Teachers’ Problem Behavior Intervention Experiences
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This study aims to establish the structural relationships among the conditions, strategies, challenges, and needs involved in behavioral
intervention by special education teachers for students with developmental disabilities, based on an in-depth understanding of teachers’
implementation experiences through Grounded theory. To achieve this objective, individual in-depth interviews were conducted with six
special education teachers working at special schools in the Incheon area, each with 5 to 10 years of teaching experience. As a result of
open coding, axial coding, and selective coding, a total of 373 concepts, 15 subcategories, and 7 major categories were derived. The core
category was identified as “Establishing a Professional Support System for Students and Teachers.” The experiences of participating teachers
were classified into two types: “Family-Linked Active Paradigm” and “Family-Linked Active Paradigm.” The internal distress of teachers
were found to be exacerbated by “Field Distress” and “Lack of Qualified Personal Resources and Cooperation,” while multidisciplinary
support strategies at the personal, school, institutional, and policy levels were proposed to alleviate these difficulties and ensure sustainable
implementation of interventions. This study is significant in that it theorizes the structural implementation factors of PBS based on the
experiences of special education teachers, highlights the limitations of sustaining behavioral interventions in practice despite the expansion of

institutional frameworks, and emphasizes the need to establish a multi-level support system at the individual, school, and policy levels.
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1. A&

1. g7t 2od 8 =X

ol fle FoAgo ofyR, AgE JAALTETY, A7 FAEe BE FoE st =53 P55 FHH
28, &4, 3, Feds 54 22 TAdTES BY T AThByun, 2018; Jang & Chung, 2015). &A1Y &2 LEa
ofIES] FEFg3 wH AF FAFoA Wl 8irt = dEgeld R FHAEY 49 Holx 2 IFS T
EFufos B4 o R AR ok 3= FYo]thKim, Yang, & Noh, 2015; Park, Kim, & Kwon, 2014).

WGl mjd Frtstar o E4stue) Eghge X e W e 5 X&EH o2 FUISIE
FAlolt}h 2021 0= 61,1447 2] WgAbel stgo] Esty W ESLStFolA WSS Wgkon 202230 64,494,

HU

202330 68359 o2 ZUISIATE olo mel e SIS ARSI EF Y Y ALBAAE e Bz QY
€ 2021 13,763 A 20221 14,4669, 2023\ 15,785 02 Z7FSFTHNISE, 2021, 2022, 2023). Edk Mgkl
Q AR g Yol #Z HE o whet DEAo|cle] EAG T I X8 FHolM o Ao] Az oz S|
=1 Qi

A ATFE BP0 H(Kim & Park, 2004) 2018 F-E
oz WA me} si7t AFETE dsA YUY AE

T AFF] EFus SFAY A PeAde] 74

4 7Astel E84Q AALYS AT A E S AH FASo] FUISIAL UThPark, 2022). IHAE EF

3tal EFnAbES o) e EAdEOR /sty oS Fes W oyt FA A A ko] A

HA 1% 73 ATHHong et al., 2020). 3= WAFSS T2 OECD Y 7V vlastRs o 3 el wAt
&)

Azslor & e 57h B W opeh BAWSS 712 stale] AAHoZ Aol weh wAjel sl Bl
7 9l Mol BANOZL BABE A= olehiol Bk, 200, T FARS AP AR IAAA A
5 FUE S AL SES AUA A Heae T s 897 Woldel mel el EAYE

gL
2

A zof SAIZF = ol thLim, 2023).
U SFus EofollAe TERe S e R 3 T8 2 35 A W(Positive Behavior Support, pBS)°l gk &
Farte] e FHCE I T ] A77F S o] FolH FTHAn & Noh, 2023; Choi et al, 2020; Choi &

Park, 2025; Hwang, 2017; Jang & Jeon, 2024; Kang et al., 2020; Kim, 2013; Kim, 2014; Kweon, Park, & Kim, 2017; Lee,
2018; Oh & Kim, 2011; Oh et al, 2023; Park, J.-H., Park, J.-K., & Kim, 2017; Shin, 2014; Yang, J., 2023; Yang, Y. H.,
2023; Yoo & Paik, 2020). ©|23t ATEL FE HERAE 7|NIo2 EmAte] pes A 12, AA| A8 &, A
A 87 T< votelH, a9 Sk w@ejolAe] A8 HduE Jdste vl O A4S F1 dth ol2g A7EY
A, B Ahdazt ool Bl A FAeat A 2 EE SAGAE dihe ARES FiFeE W
Uebgt o, ol wAbe] AR 7 AE3 PA AT, 1Y B Y AAY vy T ohFg d4F Aok -
A3 #do] A AT wAES A3 7Hsd miwd FA, A-A A $4 A B Sta #EA g
TR nAY] ¥Y BF 55 FTHOE AR AFsta low, olF sjAsy] 93 AAH el
o FAH AgY e BaAo] HE o7 7|5 o] $tkChoi et al., 2020; Choi & Park, 2025; Hwang, 2017; Jang
& Jeon, 2024; Kim, 2014; Yoo & Paik, 2020). =3+ PBSS] &3#Q0 Hae faiMe 7P ¥y 2 o8 BEgo]
A olghs A% 4kl 9l O M(Hwang, 2017; Kim, 2014; Lee, 2018; Oh et al, 2023; Yoo & Paik, 2020), ©|Z
A R ws @ AA ek gt #Ex @ wAd 3P FY A 2" dayd A ZFEED Y THHwang, 2017;
Kim, 2014; Lee, 2018; Oh et al., 2023).
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fn)

9

MEA 7o) A SR =
6].0

3]
sk dHolls Algkel e A

FEo] 9lo] pBs Ao HHA wigtolu} wAF ZiQle] WA uFE
Aslal, HTole S5k AA AEe ntge s 3 A3 A= A
A THBaek, Seo, & Park, 2013; Choi, 2013; Han, 2020; Jin & Baek, 2023; Kang, Son, & Jung, 2021; Kim, Jeong,
on, 2020; Mun & Kim, 2020; Oh et al., 2023; Seok & Jeon, 2019). °]& AT+ AF WY, LA IF, 3o &
soll EFuAl PBSE A stal Adste AAl AAoAA e =, Y, WA, AF 5& FAEIT ol2d
ATE =3 PBS AY HANAN SFuAES TR wAL FE YA s3] dY AA 7S AFsleH
(Baek et al., 2013; Choi, 2013; Jin & Baek, 2023; Kang et al., 2021; Oh et al,, 2023; Seok & Jeon, 2019) A AL 9
St AEZ A, AR g, oF A8 HdaAd-S 3 THChoi, 2013; Han, 2020; Jin & Baek, 2023; Kim
et al, 2020; Lee, 2021; Mun & Kim, 2020). =3, SAE & Ao FAZA W3t A2 wAt ALl wsz 4%
I BHEgo R o]o]H O (Back et al., 2013; Kim et al, 2020; Lee & Kim, 2024; Park & Kim, 2022; Seok & Jeon, 2019)
Stu by b A B AR FF AAY] B2 FA AYS Pelltste = gE 8002 2833 ThBack et al,
2013; Choi, 2013; Oh et al, 2023). °F&2] LF AFoX= TAHA FFA Dol WA AelAl A=A HFH =
A A 3 A=A THHan, 2020; Kang et al., 2021; Lee, 2021).

Kang et al. (20240 AF7HA o] Fo|x 2 gl Az Ao 358 FHHCE HAES 23, &
de 7o g 3 AA A3 mdol AASE A% $5 A7 HeAe AxIAH ols2
U AR B RS dol, EFaabEe] AAE 3AF AEAdS Agshs AAolA At
=3 87 el F2F FAE oA T AASes Ao FAE
2 Aol M d3Hor FAEE H IAA 4, 7o) ot WEH - A=A 23N, o' 724 A9k A
HE ol FH TAst=AE AW 5 de 4 0] osite Aot

@, A2 A=xHor TAZ FSALEBs)o A=F 7wk HA dUE e FAolth YN Al - &= wSsA
X FFEA HE7HBCBAS Stul Wiz, 3% YEAd AP AZ AA 75, AT A71FE A v
& L BHg 53 2e AEFH =HE o]ojrlal THIncheon Metropolitan City Office of Education, 2019; Seoul
Metropolitan Office of Education, 2023). ©|2]$t JAEL THAH O 2= gw 7|vte] PFA Y JFE Fsslar ALY

A8 FEE Fol7] AT HA A vidE Aot IHAE Eetal A=A Znke] gFo] Al Su RA =
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ol M2 A AsAY I A=F 7|Hko] S ok= BRI Rhel, dA] S RN T
A=t 3o AFehA] Xehal ee HoeEna @ 5 At = Zh
=o] EAsH, ol d<&d] Aw AAE FFeAU e HAEVFE WA
g ddzor g3kely] ofdus e uidth A PeAdol o
A7) HeliMe gt Ax vhdE dol, wAkEe] dAlE ARE 5 e
T ofok &k, o= AR TAHZA B 875 WET 7Nk HolMT
SAY Ao dA BPE EUE, A 2103 A, 87 1] BAE AAA
2 x5 AdASe Ao 284S 9% F4ARIH

olo we} o] A= ST T8F BEAY AW APS FTAHSE, TA A =4, M= oHs, Ad

2771 Aud WA o s FAHHIL J=AE ATHLR ofgfstaa . o]F 8 279 E(Grounded Theory)e %
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] PsAd FA
s o) 10d
Certification

1)

A

Analysis Related

e

>

Possession of Behavior

pul

AN

ol

1

L

Experience in PBS
Training or Intervention
Through Consulting

SED

h=

2z

L]
Nee e 2

i

hEs
RELY

(e

o]
Z
Total
5 years
6 years
5 years
7 years
7 years
7 years

AL <Table 1>3 7t}
Experience
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Affiliation

X

Special School
Special School
Special School
Special School
Special School
Special School

‘04
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stlon AT

S

s

%

Gl

Age

30

30

31

34

33

31

of wel 2

1

s
=

E

o
L2
Rl

o)
Sex

gl

4l

&
&

Of R}

s

AOO
BOO
COO
DOO
EOO
FOO

k. 4
(Kim, 2019) A52F3E A& o] A+

S
Participant

e

<Table 1> Characteristics of Study Participants
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2. A7 2Rt

AT A= TR F PeAd A B BN AT XY AT HEAE Farste] sk thHan, 20205
Kim, D. R, 2020; Kim, J., 2020; Lee, 2023). #H 259 d¥#H HlojHE T & AEF AF FAAA mjiAZAH R

AR ot MAASTHH AEAE AT A7 oA B8R AEA] £33 AW 2 o2 FA88AT
MEASTHEH AEA = 9 BF 2719 &9 A& s7lE AT

Dy AR 53

47 ATE FAZ s £ g A Yo%, 9 S| WEE olsIsalKe, 2012 FHE AEEL
EOE AZE o2 WHAY 4 AT o] AT waAd e EANE FAE 8 FAH AFALL A
A% SrnAse] AL AWRIA DA Jnd AR AoWe Aedgt ATANE ABAFAEL
53 Qloja, Meleln g BF AWE 5 Qo AT Foigel olopy] LolA AT FAY Aol B e

14 ol Ae 4 AthCreswell, 2017). MRAFAH] B Folt 32H HAL WS WY wEE Aol
SH8 5 Y% S BHL AT BHo) RPHE AT FoIAE AR BHH A

Aa7] g8 27 23 PHS ARSI THKo, 2012).

N30

AR ARES AR B ANE 59 54 A 0@ B, 9F 448 4] 99 AR AL £
& Z Strauss®t Corbin®] A|AIZ HAAE APttt AAA A=t 31:]'74]%3 NEEY, & IZH, A9 259 A 71X
PR v 39 AL A5E 45t MEsNA A2 B2 o2 st AAS v thMorse et al,

2011).

1) MEEd

NEEPL ATA7E JIERE & Bslaa ste @3l diste MdS Bl HxE AFsehe GAEA
(Koo, 2007) ¥At59] @< vln, A3t /g ddsta vl Ad7le]l 3440 52 55 e/ &
HolThStrauss & Corbin, 2001). WekAl, 7 Es) M Aol &£43 Ao W& HFE WHAIA Uzkon BAof o
g 7HEd " Mg Fot HEFEE AT MEste AR 35S BYH SA4d wet FEE Ao 44A #A
5 A3 olE5S Bolv O E(Choi, 2014) AR &g FolH e HFEE AUt H HIFUF EEHAU
ot ZF WiFs S0 wet A o2 ofgA Wsle=A HojEh

@ = 249

% IZQL MEEYE AAHoNA Uehd BFES A5t ASE T E4ste A= My HA o
A Uehd HEES 3 =21, By 21, A8 21, A3 54E A AR RSt 4 HEE &4
I 2P 9L Ao FE AATTKStrauss & Corbin, 2001). ESH 319 HFE AZAX| o] sfdel] thst ol & A&
st |28 oz AgE 23t

A4 MEE FACE 2 MFE AAse] o2 FUSIL /HEA AW 2 WA & WAE A
il
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= 4 =
BT THLee, 2015). 48 22 @43 A4 =4, W2t 231, SAA 0] vAA, AAF Lol w28
=
=

AA A AT FARY &S BEsty @ gFo or|E AFH R At FEAEste HA A &
ARl FAE v 4 Jtkshin, 2019). ATA= Seidman(2022)©] A AT A&
At

AR, AT FAxY A Foof AEE FH A T A T FYAME Hom AT 53 4
o] 533 =3, A5 &8, HLEAY el g AHE 52 T A
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3 FARAA MAAE Bl F7F AR HYoW FelAsk AgHAA e gl OF 3
Ng AESE ol AFL AASAT B, AARE ol ® W AP AT Foldst BAW AFES

w S GATHON o B3 M) E AMAS EACh olEH ok
A GES ATAe] HolshE HAESST AR EFugt AENF |

=
F Ul As B4 S-S AR

LY

re
-
R
%o
A
&
Rl
Ho
=
ol

Zk2A 20151 AlEE TRl AR 9 Aol B3 WHE o weh ARE T

FoldAEEYd 2 BELETIAENA HFSL2H obge EAdTS AT dHol Jon Srus

© SFuAE ez TEgo) Ao EAdsl it LA™ S AeT
s YFALLYES AT AL HHolA A5} Zo] Fx3td AN &

A FgAF0] A or d Fx3td SFus FAME AR TS Hole AHIE FsAT olet HEO

O] Seuibse] BEA Ao EAdEE B o FAs: H oEwe AL des AFHoE Y

sttt

ABASI B ZAT FAE WBPNY FAYT i ¥ ANA WP Py THAHA 2A Aw A2o
2 FE03 ok 2o @A) Ol aBA AR 2ANUS FAe G - folE FHo MEEo] glon
wergel shyel BAGEel U st A F4 Aol Y AsAE REF Aotk ofsh e ANS ny
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&t = AT

r>~
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fu
X
iy
Q‘E
R
ui

ExmAs Wl 3 BANE S A9 A Sl 398 W5AY 44 AF 330 e
A9 5 Agagstel A g HFE AP AARORNE FEE AR F FUT S4L K AEES
WEF & g WEE AASA I Ak 373709 Ad 15709 2%, e EFE =EsEn. Sewst
o M YEAY Y WFI AAE <Table 2> L,

1) A9 335 WSt Uigk wAFY] B o)A (Interest and Willingness in Student Behavior Change)

EFuAE s il Wk Uik BT oA E HYPTKAO O, 2024 1€ 18Y; BOO, 2024 1€ 18Y; CO

O, 202419 1€ 18¥Y; DO O, 20241 1€ 18¥Y; EOO, 202419 1€ 23Y; FOO, 20249 1€¥ 8Y). o= Ao &A1

T2 ABHoRE 82l Jhed AT oE FAHSY StuwAd 2 vy 4o HE& 5‘[*‘/\17151%} sl ST uARY
|

A2 Fol oAt BA Uk SRAAE B FAol BAYFOE A% R4 4GS Ax ol el
ohalgol B glom gefsgel BANET 2o WALt Y A AH FYI Y HH AL B 4

o] A ol tiet 7IthA7kA d=zsta o

2) @A I1ZF(Field Distress)

ETuAE Ao EASES AEsr] 98] thdFt WHE BAske Aol o 7HA] AAA] o gl A
H3HA HATHAO O, 2024 1€ 18Y; BOO, 2024 1€ 18Y; COO, 20249 1€ 18Y; DO O, 2024 1¥ 18Y;
EO O, 2024 1€ 23Y; FOO, 20249 1€ 8¢Y). T3 JF-& o] S7HtAY A4 HaA He 33=

A

e

of WASIG O™ FaF oelee B AN TANY 5 Yok ASH BAYFOR A AT A, Y 2
s JaAs) ol BF FA) WF e WS £A GBS AU BB AT A AL T o

o9, BB S FE YT AL Tolsiok s PRItk o 4Y SFmAe FY BAYES A
Moz Axsh] s =¥sA ARNOU ARF F/h AR e WY, T A} ALY aF Fo=
o &g A Atk

3) JT’_/\]-Q W& 3I1F(Teachers Internal Distress)

WARE ] EAYEE A=shs HAoA AEAd ZEE AU wAES s A HEF F 9l
@xﬂaﬂ FA gekell TR A2o] REF ZoR HAHATHACO, 20249 19 18%; BOO, 20249 19 18%;
00, 202413 1€ 18%; DOO, 2024 1€ 18%; EOO, 20241 1€ 23%; FOO, 2024 19 8%). °|Z <l &

&

—_

9]
WSS BAA BF FA0] @ saaga A A el oES /A ST} olHF AwA
Hgee ad devle oozt

© 4 0
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<Table 2> Categorization of Special Teacher's Problem Behavior Intervention Experience for Students with Developmental Disabilities

Major Category Subcategory

Concept
Interest and Willingness in Experience of Student
Occurrence of Student Problem Behavior
Student Behavior Change Problem Behavior
Teacher’s Workload
Excessive Workload

Time Constraints

Domestic and International Methods Related to PBS in Classes

Reinforcement Tools for Intervention Outside the Classroom
Lack of Intervention Methods

Procedures for Problem Behavior Intervention
Field Distress

National Institute of Special Education Methods

Limited Implementation of Interventions

Lack of Budget and Establishment of PBS

Implementation for PBS Consultation Time with Behavior Analyst

Environmental Stimuli
Lack of Budget and
Field Distress Change in Homeroom Teacher
Implementation for PBS
Boubts about Capability and Responsibility
Awareness and Utilization of Interventions
Conviction in the Effectiveness of Interventions
Teacher’s Perceived Competence
Teacher’s Internal Distress Concern for Safety in Interventions
and Doubts

Allocation of Between Teachers Work Hours and Students Intervention

Ethical Dilemmas

Decision-Making on Alternative Methods

Problem Behavior Sharing

Lack of Qualified Personal

Resources and Cooperation

Different Intervention Approaches by Teachers
Difficulties in Managing and

Practical Assistance from Volunteers
Supporting Problem Behavior

Mediation Sharing Between Teachers and Parents

Connection Between Parents and Family

Reduction in Problem Behavior

Changes in Students Efforts to Change Target Behaviors

Learning Alternative Behaviors

Refining Intervention Methods for Problem Behavior
Change in the Process of

Trying Alternative Mediation Methods
Supporting Positive Behavior

Expectation for Student Behavior Change

Changes in Teachers Intervention in a Safe Environment

Teacher’s Sense of Effectiveness

Teacher’s Reflection

Objective Data on Students
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<Table 2> Categorization of Special Teacher's Problem Behavior Intervention Experience for Students with Developmental Disabilities
(continued)

Major Category Subcategory Concept

Training for Professional Systematic Training and Lectures

Development Change in Teacher’s Perception of PBS

Consultation with Consultation with Behavior Analyst

Behavior Analysts Duration of PBS Consultation

Improvement of Human Behavior Analysts Training or Additional Manpower

Resources and Sharing About Problem Behavior
Collaboration for Students Collaboration with Practitioners and School Officials
Budget for PBS Budget Utilization Period

Training for Improving Posting of Notices

Professionalism Prior Notices

Environmental Structuring

Improvement of Systems and
Role Assignment and Manuals

Environment for Students
Flexibility in Subjects and Scheduling

Teacher Benefits from Behavior Intervention Work

Teacher-Students Ratio

Enhancing Accessibility Intervention Considering the Environment

to Materials Methods Sharing
and Providing Information Active Homeroom Teacher
Improving Parental Improvement of Parent Participation and Education
Cooperation Parental Cooperation Parent Connection with Teachers and Behavior Analysts
4) AEAS 71 A4 A 2 FH e BZ(Lack of Qualified Personal Resources and Cooperation)

EfaAs AEAL 71 A e 329 nEx 2 FE w4 WY of2ee APAAThACO, 2044 1
O

S
€2 18Y; BOO, 20249 19 18¥Y; COO, 20249 1¥ 18¥Y; DO O, 20249 1€ 18Y; EOO, 20243 1¥ 23¥). wA}t
S Y A F dFE FA WS FRASHA Fot AR gE Ao E JidE st YA =3, HIA
A A e mRE AAHQ] ERE WS T flthe SAE AT webA o|H T AdE A Ay
gy HIE 3 HHow BEA Pz BaAdS AFsATH

5) 383 WFAY FAAA 2] ¥M3KChange in the Process of Supporting Positive Behavior)
STuAs e A Wt wAl 2220 HMEtE FHSAThAC O, 2024 1€ 18Y; BOO, 2024 1€ 1

=

d. cO0, 20249 1€ 18Y; DOO, 20243 1€ 18Y; EQ O, 20249 1¥ 23¥; FOO, 20249 19 8¥). SHEL

o]

ol
Al s TAR dste] EAFFOl AT A AdsS Sacta FxdE S A% =¥e Btk

)

TAEE AT FA BN FYEY BAVE /)52 FAFoN JNT] TS AVHOZ JTT F 9
onf o] Qlte] HYFAZ AT BAL THY = ATk oF EUE T4 APl T WA 2229 WA
B FAel ApHos Aze FAS A=st S BF WSE ART F AU oldF FHeIA LAZA

Aol Y
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6) AEZHQA A LAA :rLf'T(Tralmn,g for Improving Professionalism)

EFuAlE AEZQ XAAA S QFSIATHKAC O, 2024 1€ 18¥; BOO, 2024 @ 1€ 18¥; COO, 2024
{19 18Y; DOO, 2024d 1€ 18Y; EOO, 20249 1¥ 23¥Y; FOO, 2024d 19 8Y). RAES T4 WAL
e}

@ QA WA S AAH A BE AFAAT BAE EAL 919 ALH BEEAAES
[e)

o,
o
o
12
ok
iz
2
m{m
—H
ol
32
v}
)

4z
2
b

]
El
_>|1_',
r_\.(g
2
X
rlr
=t
o
2
)

7) 7F3-8x €38 7F3HImproving Parental Cooperation)

EFuAE 7P dw 3F d8o 73S Q73U TthBO O, DO O, 2024 1€ 18Y; EO O, 20243 1€ 23Y).
SHgolAl LAAR] FAE AE3r] fsl BEAe] o] B wo] Ao ¥ ol HaAe FHS Y] ¢
& WAFE 233 PFTRAHEIIZEE S B AAS AFSATh

2. EFuAe| EMES SX ZRol| et oH2{CHR(Special Teacher's Problem Behavior Intervention Experience

Paradigm of Students with Developmental Disabilities)

B BAYE A 2D BN BAR ol R WA BAZ 2RI ARy e
2 AR Bek SRR BAYE TA Y BEA B @A QTR A6
& SYsIgon olo] P A

4k ol AAe B Semael Babgdl oy £A9E 54 4 9

Sute] gl o
, 2018) etk Ry o
HE%,Z,: 7t BAE AEH

w2tz Q) %Xﬂﬂ ezl

Hode <Figure 1>3 At}

1) 137 }.ﬁ(Properties and Dimensions of Causal Condition)
A 274 S UE 31570 FEFS PR Aoy 458 tiWstes ARdS @3HTkStrauss & Corbin,
2001) o AFolMs @Al tht A o= Ao AF Wale] g B oA e FAH =
4, wetd 27, Wy AHesAe Ag Sol WMo dE vAE B alew Uit

AT FelASe ALl e BFL WEHAFY] 98] B DR Akor] Staol ofel e Aol G
UEZ AP FAZ A=A HRA ATD FA PR PASAL st Aoz Hsig. o=
S S BAYE AW o9l MFE 9 BT SUSEA el A% sl B BT oA

° H - ‘n
el A nEolehe A4S WANRT. N, £ B Agos sue) BANS WA Wl Boldss
TAFES] Ageks She] AE Wstel i AT A= O AXE Aow tepton wad WEe 43

2}H-& <Table 3>9} 2T}
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<Figure 1> Special Teacher's Problem Behavior Intervention Experience Paradigm of Students with Developmental Disabilities

<Table 3> Properties and Dimensions of Causal Condition

Paradigm Major Category Concept Attributes Dimensions
Interest and Willingness in Occurrence of Student
Causal Condition Frequency High-Low
Student Behavior Change Problem Behavior
2) WetH Z7(Properties and Dimensions of Contextual Condition)
Wehx 212 ojw Ao FFE WA= Aoy EAE EoUs 5% 21E& EerkStrauss & Corbin
2001). ©] AFlME el uiF N eHom AAe auFrolgtar itk WA 29 R 13 @
B8 AU S T2 FAT Y, AR $E, T 95ALE AT oA 9

= 2
Btk olel@ WFEC] £ THY,, AE,, M= oM NEYLE Wed & AR & wes

:
e, AU FPolnt. MIE = B} Wtk

- I 9
webA, Aol e e dFEH A AR F2 &8 He, SAHA dsALS AT dat 2 Ay 7
ol st ¥ AR 5 lon =Ed HFE] A% AL <Table 4>} 2t

) ‘;_ﬂ}z:!'(Properties and Dimensions of Phenomenon)

g2 Agteh #dste] A A7AE EAR AAEAL = SAAR] JHE S EStauss & Corbin, 2001) ©] AT
MM wAY] WA aFo] =EHIUTE o] AT B HF wAbe] oA B oA SAF PEAY 4
& Aol mAake] G7F 9 oAl TR, AR, =, TR, d wet S71siith =29 BFE &4
7} 2P <Table 5>9} 2T
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<Table 4> Properties and Dimensions of Contextual Condition

Paradigm Major Category Concept Attributes Dimensions
Teacher’s Workload Degree High-Low
Time Constraints Degtee Long-Short
Domestic and International Methods Related to PBS in Classes Range Wide-Narrow
Reinforcement Tools for Intervention Outside the Classroom Range Wide-Narrow
Procedures for Problem Behavior Intervention Range Wide-Narrow
Contextual
Field Distress National Institute of Special Education Methods Range Wide-Narrow
Condition
Limited Implementation of Interventions Degree Strong-Weak
Establishment of PBS Range Wide-Narrow
Consultation Time with Behavior Analyst Degree Long-Short
Environmental Stimuli Range Wide-Narrow
Change in Homeromm Teacher Frequency High-Low

<Table 5> Properties and Dimensions of Phenomenon

Paradigm Major Category Concept Attributes Dimensions
Boubts about Capability and Responsibility Degree Many-Few
Awareness and Utilization of Interventions Range Wide-Narrow
Conviction in the Effectiveness of Interventions Degree High-Low
Teacher’s
Phenomenon Concern for Safety in Interventions Frequency High-Low
Internal Distress
Allocation of Between Teachers Work Hours and Students Intervention Range Wide-Narrow
Ethical Dilemmas Degree High-Low
Decision-Making on Alternative Methods Intensity High-Low

4) FA)& ZZ(Properties and Dimensions of Interventional Condition)

SAH 2L A4 ZgdE2E A uskAY HEkA 7= 270 S Z(Strauss & Corbin, 2001) ©] Aol A
= AEAS AF Ad 2 o Holt), SAF Ze "R EANE Aol Aol ojEgo]l YEG
o

o @A wAe] WA e TS Aoz BT old =E3 BT £43 A2 <Table 6>%

<Table 6> Properties and Dimensions of Interventional Condition

Paradigm Major Category Concept Attributes Dimensions
Problem Behavior Sharing Frequency Many-Few
Different Intervention Approaches by Teachers Range Wide-Narrow
Interventional Lack of Qualified Personal ] ] ]
- ) Practical Assistance from Volunteers Degree High-Low
Condition Resources and Cooperation
Mediation Sharing Between Teachers and Parents Frequency Many-Few
Connection Between Parents and Family Range Wide-Narrow
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5) Z-8//35 28 7 Z(Properties and Dimensions of Action/Interaction Strategy)

F845 e AT ARE vl B 4%, BAE Ads] 96 =4 99E goeme Wy
o v &} (Strauss & Corbin, 2001) ©] A7l 2-8//dE2E Ak TAA FFAY FAHA 2 Hepolt}. S
AbE ARe] WA agolgke ARE sAsh] AT AEE SRem I HAHANA T PFAYD A
Was BAREY W A5} woldss Zvleigon SEASY W A} soldss gasi ow

Byttt ololl =&d T £ AU <Table 7>} 2

£ Bl odp

<Table 7> Properties and Dimensions of Action/Interaction Strategy

Paradigm Major Category Concept Attributes Dimensions
Reduction in Problem Behavior Frequency High-Low

Efforts to Change Target Behaviors Degree High-Low

Learning Alternative Behaviors Effectiveness High-Low
Refining Intervention Methods for Problem Behavior Range Wide-Narrow

Action/Interaction Change in che Trying Alternative Mediation Methods Frequency High-Low

Process of Supporting

Strategy Positive Behavior Expectation for Student Behavior Change Degree High-Low
Intervention in a Safe Environment Frequency Many-Few

Teacher’s Sense of Effectiveness Degree High-Low

Teacher’s Reflection Frequency High-Low

Objective Data on Students Frequency Many-Few

6) ZIKProperties and Dimensions of Results)
Ade 283528l o8] A om Folo] dolyt=rted Bk %
AEY WS AT A5, WFEAARILY AUY, AL AT A AU D FH AN, FHH BFAL

] A Z
o4k, SIS f3 A= F A AL, AR HIAH FE 2 AR AFoldte AHFERE A AHLA
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A FEoleks WFe BEA @Y Aol AMFEEE JHE-ta @9 Ashels ¥FE =2sd
AR, HEQ BS99 A4 AFRAARIY DR e 99 AF AY D Fe) A4, 2AA

PEAY olib, AL 9T AT P BA A, AR oA P4 D AR AT HFEE AY WIS GAz

52 FAA YEAL e BTt FNFE ARAA AAAAE FF EFaske] FAH PEAY dael

o
=4, Bz @8] A WS RE7F sokdaE P-ga @Y el ZlolEkal Yt oo ==
=
T

o] &4 YL <Table 8>3 ZTh

He mge AEEY 5 59 B4 AsA 94 PFE B 1 9 WFET An Ao 0|22 5F
3h3 Aaskahs 4o ChiStauss & Corbin, 200). AR FAL theF 0|28 T20] &3S e Fol e U
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<Table 8> Properties and Dimensions of Results

Paradigm Major Category Concept Attributes Dimensions
Systematic Training and Lectures Frequency Many-Few
Change in Teacher’s Perception of PBS Intensity High-Low
Consultation with Behavior Analyst Frequency Many-Few
Dutration of PBS Consultation Frequency Many-Few
Behavior Analysts Training or Additional Manpower Degree High-Low
Sharing About Problem Behavior Frequency Many-Few
Collaboration with Practitioners and School Officials Degree High-Low
Budget Utilization Period Range Wide-Narrow
Training for Improving Posting of Notices Range Wide-Narrow
Professionalism Prior Notices Intensity High-Low
Results
Environmental Structuring Degree High-Low
Role Assignment and Manuals Degree High-Low
Flexibility in Subjects and Scheduling Range Wide-Narrow
Teacher Benefits from Behavior Intervention Work Degree High-Low
Teacher-Students Ratio Range Wide-Narrow
Intervention Considering the Environment Degree High-Low
Methods Sharing Range Wide-Narrow
Active Homeroom Teacher Intensity High-Low
Improving Parental Parent Participation and Education Frequency Many-Few
Cooperation Parent Connection with Teachers and Behavior Analysts Range Wide-Narrow

1 B4 HF T wAE A¥ AEZHQA A YAA TZ(Establishing a Professional Support System for Students
and Teachers)

94 WEE A8l TR SR SAS SERAY 3 AL
Ash) A% PEeR T WAE AT ABHA AUAA TEE Ay WF2 LS. 9
Agol AF Vel Azel WeE 49T F dolok 9tk =@, ThE T} Aol HT o2 ¥F U

AR oz WA 5 ojof Hrh

ok

2) 7H33 A¥st 9 FA F&(Hypothetical formal Relationship)
A AYske B $3e B AT 77 BY 39 A GARA A4 WFS 7 07 2 ApE B

[e:

oo
Z mlo

A wAE
F3}ol= Aol ThStrauss & Corbin, 2001). ©] ATellAlE WA HF S WALS 913 HAEA0 ALAA T
=

=
Z1Eo 2 WA 229 @] ueH FAH =40 AEAS 7 dF A B d™He B % dAE

N

i

Moz FYslet AAE <Table 9> 2ok wAME A9 P WslE 2]
aZro]l WAstG o webd 27l dAe] el W wel tEA JEbeth =S WA 3AZ
A3 Aol A AL 1FH AYAA TFF] BeAde FAH 219 HEALES VR 1F A 2 #Y

o] Arh} BALAAL AFAAA ) wet FFL Bieh
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<Table 9> Hypothetical formal Relationship

4 i Lack of Qualified Personal ; Establishing a Professional
Field Distress ) Teacher’s Internal Distress
No. o Resources and Cooperation Support System for Students
(Contextual Condition) Range (Phenomenon) Degree
(Interventional Condition) Range and Teachers Degree

1 Wide Extensive Severe Critical

2 Wide Limited High Moderate

3 Narrow Extensive Moderate High

4 Narrow Limited Low Low

3) WAL A BFE TS AFY 73 EA(Typology of Establishing a Professional Support System for
Students and Teachers)

o] dFolMe s WARE SR AEA] ALAA 7= o189 27 /S =Fden VMY AA 5F
Y3t 719 A7 FEY O BRIAUT F A G0 Ve B2 B A% <Table 1053 2o

<Table 10> Typology of Establishing a Professional Support System for Students and Teachers

Paradigm Family-Linked Active Paradigm Family-Linked Passive Paradigm

Causal Condition Interest and Willingness in Student Behavior Change(High) Interest and Willingness in Student Behavior Change(High)

Contextual
Field Distress(Broad) Field Distress(Broad)
Condition
Phenomenon Teacher's Internal Distress(Strong) Teacher's Internal Distress(Strong)
Interventional ) ] ) ) ] )
Condici Lack of Qualified Personal Resources and Cooperation(Extensive) Lack of Qualified Personal Resources and Cooperation(Extensive)
ondition
Action/Interaction Change in the Process of Supporting Positive Change in the Process of Supporting Positive
Strategy Behavior(Significatn) Behavior(Significatn)
Resal Training for Improving Professionalism(Strong) Training for Improving Professionalism(Strong)
sults
Improving Parental Cooperation(Strong) Improving Parental Cooperation(Weak)
Participant BOO, DOO, EOO AOO, COO, FOO

55 ¥ (Family-Linked Active Paradigm Model)
4 A SER AP DAEE A WA 18 FBAIIE Q0s Hgo
A

—ﬂ R
A AL 9 Felol REL AFHGCH olF A As) WA RBE FU Y= A PHE Fhekn
AR AT F7h A HE BeAL AT w3 AAHL A5F TR WAE Q4 MR BEAs
AAZL Sof YA =L F Zlolehe /IS WENU wetd, /g A 55F WSS Stust 4y ¢ @

AE Baz do M A 553 AT BHE <Figure 2> FSIAh
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<Figure 2> Family-Linked Active Paradigm Model

7 ]’Xé] AA 45 ¥ (Family-Linked Passive Paradigm Model)

t WASS WA WA 1Fe FAYE 2os @49 1F3 ARYL /K

A7 AU L Fo| RS AFIHPOM o)F HAs] Al WA R FY & Yt A UL Fase
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A3 B T, HE ALY KA TG oA A4 Wske WA st BAA D WAL WY
£ WEAC webd, 7Y @A $5Y wAES st W BAA 1 9AE
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HNHTY LS <Figure 3>Z A SIAUTH

4) 33 S ¥Y(Situational Model for Strengthening the Support System)
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<Figure 3> Family-Linked Passive Paradigm Model
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<Figure 4> Situational Model for Strengthening the Support System
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