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This study aims to evaluate the effectiveness of the ‘2024 Training Program for Behavior Intervention Specialists for Students with
Disabilities’ by measuring improvements in teachers’ intervention procedures, efficacy and classroom management skills. This teacher training
program has been conducted since 2021 by the College of Education’s Teacher Training Institute at P University, commissioned by the
Provincial Office of Education, to enhance special education teachers’ expertise in behavior intervention. The training program consisted of a
150-hour blended learning course, including a foundational course (online training), an advanced course (in-person training) and a practicum
course (online training), designed for practical application in the field. A total of 189 special education teachers participated in the program,
which lasted approximately six months. This study employed a pre- and post-survey design to compare changes in special education

teachers’ implementation of behavior intervention procedures, teaching efficacy and classroom management skills before and after the
training. Additionally, a program evaluation survey was conducted to assess participants’ satisfaction with the training and its practical
applicability in their professional settings. Based on the results of the pre- and post-surveys, first, special education teachers showed
statistically significant improvements in the implementation of behavior intervention procedures, teacher efficacy and classroom management
skills. Second, after the completion of the program, both overall satisfaction and workplace applicability among special education teachers
were found to be very high. A qualitative analysis of participants’ reflections and suggested improvements supported the quantitative
findings. Based on these results, this study discusses strategies for enhancing the quality of teacher training programs aimed at cultivating

experts in behavior intervention.
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<Table 1> Background Information of Respondents (N=100)

Category n % Category n %
Gangwon Province 14 14.0 20s 5 5.0
Provincial . .

Gyeonggi Province 71 71.0 30s 32 32.0

Education Age Group
Office Busan City 8 8.0 40s 52 52.0
Ulsan City 7 7.0 50s 11 11.0
Kindergarten 13 13.0 5 years or less 4 4.0
Elementary School 56 56.0 6 - 10 years 22 22.0

School Educational
Middle School 15 15.0 11 - 15 years 29 29.0

Level experience
High School 14 14.0 16 - 20 years 25 25.0
Vocational Grades 2 29 21 years or more 20 20.0
Special School 27 27.0 Male 14 14.0

Gender

Institution Special Class 51 51.0 Female 86 86.0
Special Education Support Center 22 22.0 Total 100 100
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I E¥(Kim, 2011)%} Heinich et al.(2002)2] ASSURE E¥-g A &3t A7F 7|0t w8 ZZ T (Park et al,
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Y, ds o2 FAERIAL, B <Table 2>} 2T

<Table 2> Overview of the Teacher Training Program for Behavior Intervention Specialists

Course Format Period Main Contents Hours

* Theoretical Understanding of Applied Behavior Analysis (ABA)
* Understanding Types of Problem Behaviors
* Single-Subject Research in Educational Settings
* Measuring and Analyzing Behavior Change
Basic Remote Jun.~Jul. 54
* Theory and Practice of Behavior Reduction and Skill Acquisition Strategies
* Functional Behavior Assessment (FBA) and Evidence-Based Practice

* Respecting the Human Rights of Students with Disabilities and Understanding Behavior

Support Policy Directions

* Exploring Action Learning-Based Problem Behavior Intervention Strategies
* Developing and Implementing Behavior Intervention Plans (BIP)

* Intervention Techniques and Practical Applications in Educational Settings

Blended
Aug., Sept,,  * Medical Understanding and Intervention for Individuals with Developmental Disabilities
Advanced (In-person 51
Nov. * Parent-Teacher Partnership-Based Collaboration Strategies
Intensive)
* Protection of Human Rights for Positive Behavior Support Recipients
* Selection of Students and Behavioral Skill Practice, Crisis Management Strategies
* Case Study Presentation and Sharing of Individualized Behavior Support
Blended * practicum in Behavior Intervention (Case Study Practice)
Practicum Sept.~Nov. . . ) 45
(Remote) * Supervised Training by Behavior Analysts

] B Ao P HEV} AR ndds TEITWS ASSURE E &8 (Heinich et al, 2002)2] 69AZE A
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¥(Choi & Kim, 2015)2 53 w AAE AASISIAT WA, wjAde} A5 E-8(Utilize Media & Materials) THA] | 4]
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<Table 3> Curriculum Structure for the Teacher Training Program on Behavior Intervention

1=
A

Areas Subjects (Basic Course)

Hours

Introduction to the Necessity of Behavior Intervention

Basic Competency
Historical Background, Principles, and Characteristics of ABA

Understanding Types of Problem Behaviors

Single-Subject Research in Educational Settings

W W

Selecting and Defining Target Behaviors

Behavior Measurement, Data Quality Enhancement and Evaluation

S8

Necessity and Application of Data Visualization/Behavior Change Analysis

Types and Methods of Reinforcement

Reinforcement Schedules

Professional Theory and Practice of Behavior Reduction Strategies

Competency Classroom-Based Behavior Analysis and Implementation

Ethics of Behavior Intervention

School-Wide Positive Behavior Support (SWPBS)

Language Teaching Using Verbal Behavior Analysis

Theory and Practice of Skill Acquisition Strategies

Sensory-Based Behavior Intervention Strategies I & II for Students with Disabilities

Policies Related to Behavior Intervention for Students with Disabilities

Human Rights-Based Behavior Intervention

D0 | O\ W [0 W W 00 W W W W W

Subtotal

N
SN

Areas Subjects (Advanced Course)

Hours

Exploring Problem Behavior Intervention Strategies Using Action Learning Models I & 1I

Developing Behavior Intervention Plans (BIP) for Problem Behaviors

Analyzing Diagnostic Evaluation Results and Crisis Management for Positive Behavior Support Recipients

Medical Understanding and Intervention for Individuals with Developmental Disabilities

Implementing Applicable Behavior Intervention Strategies in Educational Settings I (Communication)

Implementing Applicable Behavior Intervention Strategies in Educational Settings II (Learning Skills)

Professional
Implementing Applicable Behavior Intervention Strategies in Educational Settings III (Daily Living Skills)

Competency
Case Studies on Understanding and Intervening in Problem Behaviors of Students with Developmental Disabilities

Parent-Teacher Partnership-Based Collaboration Strategies

Protection of Human Rights for Positive Behavior Support Recipients (Ethics of Behavior Intervention)

Selection of Target Students and BIP Writing Practice

Group Discussions I & 1I

Individualized Student Intervention Case Studies and Presentations I & II

O\ [ O\ WO W W W W[ W W W

Subtotal

N
—

Areas Subjects (Practicam Course)

Hours

Professional Behavior Intervention Practicum (Case Study Practicum)

Competency Supervised Training by Behavior Analysts

45

Sub Total

45

Total

150
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<Table 4> Sub-Domains and Reliability of Behavior Intervention Procedure Implementation Scale

# of Cronbach’ a
Sub-Domains Item Descriptions
Itemns Pre-Test ~ Post-Test
Identification of Behavior and ) o ) .
o ) Evaluation of the social significance of behavior, prioritization 2 791 .653
Determination of Intervention Needs
) Collection of student background information, indirect assessment for
Functional Assessment through ) ) ) )
) ) functional evaluation, direct assessment such as observation, 5 .883 .839
Information Collection o
trend analysis, reinforcement preference assessment
Operational Definition and Hypothesis Operational definition of problem behavior, ¢
2 .837 .867
Development of Behavior hypothesis development for problem behavior
) Selection of behavior intervention strategies based on function,
Development and Implementation of ) ] ) ) )
] ] antecedent intervention, teaching alternative behaviors, 4 934 .866
Behavior Intervention Plan ) ]
consequence intervention
Measuring behavior using frequency, rate and time scales, analyzing
Observation and Measurement antecedents and consequences, planning observation time and method, 4 .876 .894
measuring and observing behavior changes
Quantification and Visual Analysis of Recording behavior using frequency, rate and time scales, y
2 .80 920
Records documenting behavior changes in tables or graphs, interpretation
Regular data collection and evaluation, assessment of
Evaluation of Behavior Intervention implementation fidelity, verification of instructional effectiveness,
5 911 921
Plan Effectiveness regular data sharing and effectiveness evaluation
with the Behavior Intervention Support Team
Providing practice opportunities in various conditions,
Generalization Strategies exposure to natural environments, involving diverse people, 4 923 779

gradual reduction of reinforcement

o Response steps for crisis situations,
Crisis Management Plan o 2 753 905
specification of parental consent procedures

Total 30 972 961

2 dFdAE desA At A8 ndds Z2a3e G35 HU18H7] Y38l Lim and Choi(2019)7F 7HEs L
Ala 57 AAE AFESEE Y. o] 23 =9+ Tschannen-Moran and Hoy(2001)7]- Mgk #&e 3o wAaE s AAF
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(Teachers’” Sense of Efficacy Scale: TSES)®l Kwon, Bong and Kim(2016)°] AR IA wALE T ATE F7138)] Eldst
6}°ﬂE}<Lim & Choi, 2019). ﬂ/\}i%@ AAre SEAF 2ol ZF £3of AAE HES o= AE AHT Ailo] )
& A4 ok s W A AchE BASHE ARy Axoln, A M

Z
El R
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<Table 5> Self-Efficacy Sub-Domains and Reliability of Teacher Efficacy Scale

# of Cronbach’ a

Sub-Domains Item Descriptions
Items  Pre-Test  Post-Test

Various assessment methods, appropriate questioning, presentation of
) ) diverse methods and examples, task presentation at an appropriate level,
Teaching and Learning Efficacy ) ) ) o 8 .860 912
belief and support in academic performance, positive influence on

learning activities, motivation enhancement, parent consultation and support

Controlling disruptive behavior, enforcing classroom rules,
Classroom Management Efficacy 4 730 .848

calming students, classroom management

Understanding and Various communication methods, relationships where students approach first,

5 .820 841
Acceptance Efficacy building rapport before class, relationships based on student trust

Understanding of defiant behavior, understanding mistakes and errors,
Relationship Building Efficacy 3 .604 713
comprehension of distuptive behavior

Total 20 935 956

Note. Based on Lim and Choi’s (2019) research, researchers organized it

3) sHFAE7IE HA

2 AT e BT AEVF e AT
AHR7] 98] Lim and Choi(2019)7} AHE-3 &3 #E]7]& 7 AKClassroom Management Self-Assessment: Revised Version,
Washburn 201005 AH&-3FGATE ©] A =7 W50l A Sugai and Colvin(2004)°] 7N'EE+ Z1E& Washburn(2010)©] 4
SFAAL, ©]% Son and Park(2015)°] =W Zg&oll BHA Wigtsll A3 =7F Lim and Choi(2019)7F A7+ 3] AH8-3}51
S SEelE A4 2 SR 34 AEANE AsE wAsel Saaels 9 2 71t 4 0
NE AR 35719 At wAke) 44 JoaA8o] e 342

iy

A Z2 0] wd BElo] tig wAtE S 3| PX= aFE

-

El

zll

—

d, £ A7e FRAA 4548 Aris dolA wAke] RAAH 4
e BRe A s0Rdom 448 A8t o AAE SR Bl

o

5 = ?%P%ifc iﬁﬁﬂ%(mﬂ o@% opx 4
Ao KA gt 332 E7)skA odal B7HA ddstal st o dashd ARgst dEs AAthel mek
Ao ga@eles Bk 48 HE AAoH, MUt w25 SEAEE sdsHl AdABES vt

5]
(Park & Son, 2015). Son and Park(2015) E11%t stg &7 AA A== AHA A
Aol A shFFEl7IEe] 107] SFHEEE B8 7Y AFEE <Table 6> 2T}
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<Table 6> Sub-Domains and Reliability of Classroom Management Skills Assessment

# of Cronbach’ a
Sub-Domains Item Descriptions
Items Pre-Test ~ Post-Test
Maximizing Classroom Structure and Clear instruction on classroom behavioral procedures, 4
3 812 .72
Predictability structuring the classroom environment, active student supervision
Establishing, Teaching and Positive description of classroom rules, clear instruction on classroom rules, 4
577 .70
Positively Stating Classroom Rules providing student participation opportunities in rule-setting
. ) Smooth and educational transition between activities,
Managing Student Behavior through o ) ) o
) ) ) well-prepared lesson activities, clear explanation of learning objectives, 4 .846 825
Effective Instructional Delivery o .
providing explicit feedback at the end of lessons
. ) Using various engagement strategies and providing frequent participation
Guiding Students’ Active Engagement . i } ) )
) ) ) opportunities, consistent execution of diverse student-centered teaching 3 .828 .790
through Diverse Teaching Strategies ) ) ) ) o
strategies, frequent student involvement in learning activities
Recognizing students’ achievement of goals at the end of lessons,
Instructional Evaluation providing extra time or support to struggling students, 3 753 770

recording improvements for future lessons

o o ] Positive interaction with all students at least 2-3 times per lesson,
Maximizing Positive Interactions - ) ) 2 724 .825
providing reinforcement for rule compliance

Active Classroom Supervision Immediate reinforcement for compliance with classroom rules, utilizing
3 .837 781
During Lessons diverse reinforcement systems, using differential reinforcement strategies
) ) Using specific and brief corrective strategies,
Using Graduated Strategies for ) . o L
applying minimally restrictive procedures before more restrictive ones, 3 774 .788

Rule Violations ]
responding objectively to rule violations

Frequent communication with students’ families,
Supportive and Caring Relationships 2 731 557
respectful attitude toward students

) o . Providing students with opportunities to take on classroom responsibilities,
Teaching Responsibility and Providing

teaching self-control and self-monitoring strategies, social skills, 4 .860 .843
Students with Meaningful Roles

problem-solving strategies, structured activities to promote peer collaboration

Total 30 963 960

Note. Based on Lim and Choi’s (2019) research, researchers organized it

o 1% % IE

2 ATONE B5EA ABEIh P4 RUAS ZROdel 0% F UEEel WUHEEE 2He) 312U

a Z2I9 A Ayt ARET 3 AP A TH(Kim, Ha & Jung, 2022; Park, Yong, Kim, Baek & Lee, 2023)&
ENE 977t ARG HEAS ASHAT B4 DEEE Kim, Ha and Jung20228] QTNA 5E F 8% B
A TS S DEES S B B Aol D 54 - nels) AHATt oE 5ol s 87
QoA WA SR S FAE ABHelw Sgel BU ARAUY BRe B mAds z2a
VA S I, s, A B V12 S8 SASHOR) S S Aol o
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F5TA A7t FAS A I=F 7N wddF ZE IS ASSURE B3-S A &3 a8 8y &3s)
A Yoz AA U THKim, 2011; Park, Yong, Kim, Back & Lee, 2023; Song & Choi, 2024). ™W&}A ¢
a0 aRE JrtE W, A5 FoAe] wsER 24, uedyd miAe] a3, dYALE Tl o
o] F0] & oF HTh(Heinich et al., 2002; Kim, 2011; Park, Yong, Kim, Back & Lee, 2023; Song & Choi, 2024). ©]°| Kim, Ha
and Jung(2022)%] YA AAHT} HEETY SF WEE FoA o wFo W MU e o]

Mool e, Aded, B Kol HuH, AT e Adsdt $gow S4sdt =9 A%
2=
=]

0942 HISITE & AFolAM HEHE SddE =%

<Table 7> Sub-Domains and Reliability of Satisfaction and Workplace Applicability Scale

Sub-Domains Item Descriptions # of Items  Cronbach’ a

Support for training operation, adequacy of learning progress and
information provision (basic level), appropriateness of learning

Learning Environment
management system (LMS, ZOOM) interface (basic, advanced, 8 926

Satisfaction ) . .
practical courses), ease of use and connection stability of LMS

(ZOOM), satisfaction with training venue and facilities

e Achievement of educational objectives, appropriateness of training
Satisfaction
duration (basic, advanced, practical courses), professionalism of
subjects, appropriateness of training formats (remote, in-person),

Learning Satisfaction adequacy of instructional methods for each training stage, 15 .980
appropriateness of teaching media and materials, engagement level,
readiness and structure of training, suitability of instructor

composition and attitude, usefulness for professional development

Implementation of behavior intervention plans, improvement in
. behavior intervention competence, workplace utilization,
Workplace Applicabilit 6 903
y
performance enhancement,

interaction with school personnel for behavior intervention

Total 29 970

Note. Based on the research of Kim, Ha and Jung (2022), the researcher revised and supplemented it

5) S ¥ APAHLE

ol B HE =7v A A&7 wdds T2 HAE AAHAA o] FoR AFTA AtEldTet A
Azo g dLYHEEE B ¢S TISAT Kim et al(2022)2] AFNAM A5 T IUYHLEE SHI}= &
gs B A7 A A - B ARSI A9 EEE S 220 T8 F 2203 AAE FAAr) 3
7Vehe A olfel g 2o AA AHE ERlE & 4 ok mEiA Ag FeAr)t ndds Z2a3e F
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& A4, 7lg, =g AA dAReNAM HEsta A=AE H7FE 7 AthKim, Ha & Jung, 2022). & A7
Ao Z2IHA 53 WeS EdE dF FoArt dAE Axshe dAE tdes JETAAY

< A dA dFol AEsta A=A, olF Tl BETA gFol FLEHJSA Tl i EHE FUFEk3
o 2 AFelA AHER FdA8EE sH HAE ARl 132 vl BUSIT, s vl EIdthE SHet
= ¢ al(2022)2] ATolAME G BEET AHE A, B AFelA APHEEY £F

i
oot

4. AT HX}

2 AT 20249 ZofEtA AesA AEvF FAHAA AFAgel FATd EFAN 189S ISR wS -
Fo| AEZAE AASATE ARARE HEA 282 A4 AF Aol A7Ak 191e] WA sy, Al Az A
AERr} AREEIATE B AT wAlAAE 8BTS AFeta ARt EFuSes wrE AE Fold,
SE&AFEA A AAES W Aol FHRIIT AERAE 2H] AERAF FRES B8 AAEET, A
A AEZANE 20249 692 10953E 17974 @554 A d8s, dAME S, stgaeElrle AAE AN

= o,
5 HRRAE 1L 16258 209748 A RERA AN A 1% T USE AYASE, dol A28 F
=

2 ATolA 9 AE A5 B4 spss 290 FA ZEIRS FEaink AR &4 YHS o5 2
th A, SwkAke] MiAARE NERHLS AYSAT, 7 A =7 AHEE HAZ5] A3 Cronbach’s
A [e)

a
N2t EA, S A3 ndds Ze e §3 e P Axt AYs, wAIESE dadEr)E9)
p=n =
R [¢)

AAAT BE A B SEE  AFOE BASGL A, 1S F U5 FYANEE WS J1EFAR B
Mtk WA, % F FRAoR AT A5 Fo] a7e VeRA o Wras elshirt
m 4+ 23
1. DYS -3 WSSTY A AT 5 HjD
LA A-F PEFA A4 AYS WSS VR A, <Table 8> 2 AA BF AFE AR, BF
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<Table 8> Pre-Post Implementation Change after Teacher Training Program for Behavior Intervention Specialists (N=100)

M SD

Sub-Domains t p

Pre Post Pre Post
Identification of Behavior and Determination of Intervention Needs 3.21 4.03 1.05 0.75 6872 .000
Functional Assessment through Information Collection 343 4.20 0.97 0.64 6998 .000
Operational Definition and Hypothesis Development of Behavior 2.82 3.85 1.15 0.85 -7.508™ .000
Development and Implementation of Behavior Intervention Plan 3.05 4.10 1.06 0.70 9.223™ .000
Observation and Measurement 2.68 3.92 0.99 0.82 -9.788™" .000
Quantification and Visual Analysis of Records 1.92 3.77 0.96 1.03 -13.073"™ .000
Evaluation of Behavior Intervention Plan Effectiveness 1.84 3.69 0.89 0.95 -15.230" .000
Generalization Strategies 2.72 3.85 1.09 0.72 9.896™ .000
Crisis Management Plan 2.55 3.48 1.13 1.23 -6.657" .000
Total 2.70 391 0.86 0.66 -12.207" .000

WALE T ML AR A <Table 9>9F Aot nALE S| AA HE HAFE A
AT Mol et 37594 A5 Tolls H 40002 FAXHSE Fon|etA F7FstAth
(t=-3.722, p<.001). WALR 7O I ®WistE HHRH ws - TF ;ii% Kt=-3.548, p<.001), %EIZ.} P4
B57He=-3.535, p<.001y, SE¥ E57Ht=-3.377, p<.00l), ‘°l3]2} L& EF7
Eigth olgidt Ade PFTA AEVF ndds T2l EFuAlbe E%ZJ ‘ok*o“ﬂ EFJJ} AL
GEolA w - g Beib W wARSY BAlY] JER A aeibel E AUt S-S RolEth

ol

<Table 9> Pre-Post Change in Teacher Efficacy after Teacher Training Program for Behavior Intervention Specialists (N=100)

M SD

Sub-Domains t p
Pre Post Pre Post

Teaching and Learning Efficacy 3.80 4.04 0.53 0.58 -3.548™ .000
Classroom Management Efficacy 371 3.97 0.56 0.66 3377 .000
Understanding and Acceptance Efficacy 3.70 3.96 0.62 0.63 -3.146™ .002
Relationship Building Efficacy 3.72 4.00 0.63 0.6 3535 .000
Total 3.75 4.00 0.52 0.58 3722 .000

Aok

p<.001, “p<.01

WA ARt FARH ndds A-F gFBYre HEE AHE A3 <Table 10> 2t} sF#E] 7€
A H AE AHEH AF Hods H 3.06004 A5 Folle Hi 3412 FAZHOE FovlsiA F718Ath
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(t=-5.323, p<.001). StF&HE]7|&2] st FGol ] 2 fiute] tigk DAA HeF A8(=-6.020, p<.001y, TFT
FrAZer S AFZARJ T o AZe=-5.747, p<.00ly, ‘EFHAR] wFHdDd AAZ SHE e
(t=-4.932, p<.001y, ‘THZA FZAE HHSKe=-4.296, p<.001y, ‘H A7 o] thal] 7FEA 1 PE0] or] = =
ZopAl & 713 Al F(=-4.216, p<.05) FH £ & FA YENT o3 Ad= EFuAE BF ZH AE7t 1
AgolA skt SA 7k @_xﬂ—‘é— TY oA AAHORE HstAA TS AFHOR S FAAT=
g, 2 et ois] SAAQl e ARESAY ATt did] A=A on e 4 U‘OW g 713 E

|
AFsal e & F ATk

<Table 10> Pre-Post Change in Classroom Management Skills after Teacher Training Program for Behavior Intervention Specialists
(N=100)

M SD

Sub-Domains t p

Pre Post Pre Post
Maximizing Classroom Structure and Predictability 3.20 3.40 0.68 0.62 2.267" .026
Establishing, Teaching and Positively Stating Classroom Rules 3.10 3.40 0.62 0.56 -3.822" .000
Managing Student Behavior through Effective Instructional Delivery 3.00 3.39 0.62 0.53 4932 .000
Guiding Students’ Active Engagement through Diverse Teaching Strategies 2.90 3.37 0.63 0.57 -5.747" .000
Instructional Evaluation 3.00 3.34 0.60 0.60 -3.933"" .000
Maximizing Positive Interactions 3.24 3.59 0.66 0.56 -4.296™ .000
Active Classroom Supervision During Lessons 3.17 3.49 0.66 0.52 -4.006™ .000
Using Graduated Strategies for Rule Violations 2.86 3.31 0.64 0.58 -6.020™ .000
Supportive and Caring Relationships 3.25 3.46 0.65 0.54 -2.6217 .010
Teaching Responsibility and Providing Students with Meaningful Roles 3.00 3.34 0.67 0.57 -4216™ .000
Total 3.06 3.41 0.52 047 53237 .000

™ p<.001, " p<.01, "p<.05

5 W& A= <Table 11>, <Table 12>} 2} WA, A Fo &

2 i | B2 4728 W B4 et g 34 EEE AR B

2 AuEd, wdds 2239 2949 A &9 AdmMm=483y, (A3 FHFT A Aok AHM=4.80y

(As HIE e Alz=rlzoome] A el st A2 EEM=479), (HE I3 ] AlZ=mlZooMm)2]

HAM=478y =02 A YeEbth 3 S 34 W] UmA 2% B HEE 461 o FoE ko

2 o9 A vEbth o3 A= 2 FH e ¢ ATE IR A+ AL, Ask g [ A

o) u AT Aa, A e 3o Axvlzoom e HEAT AL HEld 2 AA) A Fol uid
ﬁ [¢]

o
FosA A7t adds Foll St st USEE AVEA, JA SR e 4722 e w24 yE
& oA A A FAET B, Erle] AEddM=4.83), HAT ns FHI=9 A
wErA o] A dM=477y, ‘2E FANA HAH 7T B TA AF
Mol =3 AlFM=478)y, ‘wfel me wmiA el Addm=477), Ltrlﬁ%ﬁr Wol W s A= A
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<Table 11> Teacher Training Feedback about Teacher Training Program for Behavior Intervention Specialists (N=100)

Categories N M SD
Support for Training Operation by Teacher Training Program Administrators 100 4.83 0.45
(Basic Course) Appropriateness of Learning Progress and Information Provision in
the Learning Management System (LMS) 100 67 059
(Basic Course)Appropriateness of Screen Layout in the Learning Management System (LMS) 100 4.61 0.67
(Basic Course)Ease of Use and Connection Stability of the Learning Management System (LMS) 100 4,70 0.61
(Advanced Course) Suitability of Training Venue and Facilities for In-Person Training 100 4.80 0.49
(Advanced Course) Appropriateness of Video Conferencing System (ZOOM) 100 4.64 0.63
(Practical Course) Appropriateness of Video Conferencing System (ZOOM) 100 4.78 0.44
(Practical Course) Ease of Use and Connection Stability of Video Conferencing System (ZOOM) 100 4.79 0.46
Total 100 4.72 0.44
<Table 12> Learning Satisfaction After Behavior Intervention Specialist Training (N=100)
Categories N M SD
Appropriateness of Goal Achievement for Behavior Intervention Specialist Training 100 4.60 0.62
Appropriateness of Educational Content Structure for Behavior Intervention in Students with Disabilities 100 4.73 0.57
Suitability of Training Program Organization and Operation 100 4.47 0.82
Provision of Specialized Knowledge and Methods Through a Variety of Behavior Intervention Courses 100 4.66 0.61
Appropriateness of Training Formats for Each Course Level 100 4.64 0.63
Suitability of Teaching Methods for Each Training Stage 100 475 0.50
Appropriateness of Teaching Media for Each Instructional Method 100 4.77 0.47
Adequacy of Learning Materials Based on Educational Content and Teaching Methods 100 4.77 0.45
(Basic Level) Appropriateness of Self-Directed Activities for Learning Behavior Intervention Theory and Practice 100 4.73 0.51
(Advanced Level) Appropriateness of Group Activities for

Practicing Behavior Intervention Procedures and Sharing Case Studies 100 A7 02

(Practical Level) Appropriateness of Case Study Practicam on
Individual Student Be}[:fviolz Intervention Led by ):1 Behavior Analyst 100 476 095
Readiness and Coherence of Training Program Preparation 100 4.80 0.47
Engagement and Sustained Interest of Training Participants 100 4.73 0.57
Appropriateness of Instructor Composition, Attitude, and Preparedness 100 4.83 0.43
Support for Developing Practical Behavior Intervention Competencies Applicable in Educational Settings 100 4.78 0.50
Overall Satisfaction 100 4.72 0.46
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<Table 14> Teacher Training Participation Feedback in the Behavior Intervention Specialist Certification Program

Feedback Categories

Feedback Contents

Perceived Difficulties and
Motivation for
Professional Gaps in
Participation
Behavior Interventions

Struggles and trial-and-error in the classroom when implementing behavior intervention for students with
severe disabilities
Lack of expertise in behavior observation, measurement, data recording and visual analysis, leading to

doubts and uncertainty

Acquisition of
Evidence-Based Knowledge

Beneficial experience through exposure to the latest information on behavior intervention techniques
Acquisition of evidence-based practices that can be immediately applied in the classroom

Deepened learning and practical implementation of behavior intervention strategies

Practical Integration of

ABA Theory and Practice

Well-structured training integrating applied behavior analysis (ABA) theory with practicalapplications

Appreciation for the opportunity to gain supervision hours toward a behavior analyst certification

Coaching, Feedback and

Peer Learning

Effective personalized coaching and performance feedback from supervisors on behavior intervention cases
Appreciation for the expertise, enthusiasm and quality instruction provided by supervisors, leading to
personal growth

Admiration for fellow teachers’ passion and sense of solidarity in facing similar challenges

Process for
Implementation with

Recognizing both the feasibility and challenges of applying behavior intervention in real educational settings
Demanding process of balancing coursework and hands-on practice, while implementing and evaluating

behavior intervention plans with real students

Participation Realization of the importance of antecedent intervention, teaching alternative behaviors, and consequence
Real Students
intervention, along with experiencing small successes in school life
Gaining confidence to apply behavior intervention strategies to many students in the classroom, instead of
struggling alone
Overcoming Training Difficulty managing time for real-time face-to-face practicum during the semester
Challenges Learning new technical terms and strategies as a challenge
Feedback Breaking negative stereotypes and biases about behavior intervention through diverse case studies and
practical training, making the practicum the highlight of the program
Perception Shift and Expanded understanding of students’ lives and interests, shifting away from negative perceptions of student
Stereotype Reduction behavior
Opportunity to focus on increasing and reinforcing positive replacement behaviors rather than just
eliminating problem behaviors
First-hand experience of how behavior intervention enhances both student engagement in lessons and
teacher instructional competency
Changes in Teacher Growth in student-teacher relationships and realization that teacher transformation leads to student change
Identity and Self-Efficacy Reduction in stress and burden related to planning and executing behavior intervention programs
Feeling of improved competence in behavior intervention execution due to support and feedback from
supervisors and colleagues
Shift from skepticism and doubt about behavior intervention to self-confidence and an open-minded
approach after experiencing success
Training Sense of fulfillment from participating in one of the most enriching and valuable training programs of a
Outcomes Confidence, Motivation and  teaching career

Emotional Empowerment

Empowerment through small successes, reinforcing the joy of teaching and learning
Sense of accomplishment in completing the rigorous 150-hour training without giving up, despite the
challenges

Increased interest and motivation to continue learning in the field of behavior intervention

Professional Growth and

Reflective Practice

Transformational experience for special education teachers, encouraging reflection and improvement in
teaching methods
Renewed sense of challenge and increased efficacy in an otherwise exhausting teaching career

Reassessment and reaffirmation of personal values in special education
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aHulol A e} T8 ATl AVIH R ARE It YETAAZY] Y FHE 5 4T Hriske 7
wide] Tl 2 HEE Ao WD Ed S4uAsl dEEA AAE Adgel glol LA BEIL =
A% AEL 1A ¥, ozet ge 3 = 2

A3 (Jang et al, 2009; Rapport, 2005)5 A&RIsH= ¢4, W54 AE7F F4 nddsF Z2IH8S Tl 3o 8

s H3kE FAIgsla Ty 2 EE T)Sshe FesA ddE sAAA 9T MHEE HoET

B, 2 ATl e SeuAee BesA A3 T AV1BEAS GYolA gE 9l Hls) diFos
S FEEE HAH ol dd —?‘1%9] zkol7} obd, 71 Fe] B ol vhFe H 83 tFE 9
Fo HGshe T2 AE 2 Ao FoEyg sagAg e gt P5TA Aol OP/‘ SHAst WAL
AAA-AAH RS BAsta dgE HEshr] A &84 @ZPF/}—E Holld 1 T840l FxBTHlee et al,

2019). 1 Park and Son(2018)2] A ATd wWEW EFWALE 71850l t-&3t= TMMW AA A el e}
AMA 27 stw U AA B RExele] 2% dF s 63%01] gk B¢ 5 HA ofH e Adst
3 lom, ojelg Wt 7B AIE ] AA A T2 Ay FEs FEte 2o Yyt 53] £17]
oA WA AIA A=g Aol HIFEAY, AAFAE AAZE BeetA e A nAES WHEEE Ed
Frke}l Fr]Etel| AEEA "ot o|& <l 97138 ARl dEsta Algshe d o] AIEE 2] o Ha,

ol A o]F A HLOoE olofA&= H AR AL F Uk
T Park and Shin(2024)¢] ATolAe BARBE 7S ALk IPtuALE B 97IH8 &5t 2A
et o™, 917] d&elA HAEvt dxet AR Ho] o|Fojd wjovt shge] Geio] foshA FdEH B
sttt ol 71HEAE FHA Aol /E wAbe] HEFNIe EE AEEty] ofEE 727 F9YEs BT,
WAL JRQ1E ZlE A A5t} gEo] dul 2o A=F AYd FY A|2E] FFo] W Eoojof e AARRITH
AfA o g2 7|HeAY FHY RS FEE A A7 HEe B wio] oflz, frldEoldte 5% 9
T F89 EZAH olF S48 nsH, &84, A4, 724 301%01 THE A3 F Utk ol wet FF
A5 b g Agdxe S71BEAg S @ Ag Y9 VR VFEAVIRTE 917] Gl w
Aot AEld b, d FAL A Z1bE A, ARV 3 EY AA FE, WA ARE olElE T

=

A, dF 7W wddre SFuAte] wAESEE FAIEE EF It oldd Aie wAtw ol
TEE LT 3AA PsA Lol EFuAY] WA S-S A7 ERF ot AT A IHChoi & Lee,
2015; Kelm & Mclntosh, 2012; Kim, 2008; Lee & Park, 2011; Lim & Choi, 2019; Ross & Horner, 2007; Son & Park, 2015)
g AX@T DAESAIE T Adel D& 5 FAT el shrel i@ AT FAL A AL o
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") 3k Bae, 2009; Tschannen-Moran & Hoy, 2001). WALE 57 o] =& WA= JlQARQ] AR F Ao o] A9

E 38AA FEFE PIXLNam & Choi, 2010), WALESZC] W wAbE Yo EAYES A4

FAE HEshsd AHE BY F AthChoi & Lee, 2015). AAZ Emmer & Hickman(1991) A9 EA s &

2ol glol WAESR] B& WAL @e 71 54, ol U@ w2 urh FAHA Age Agehs u

el 5 Fo WARE ERQlobx, Aaet e BAAQl AZe ANttty Bastyth mEka] B AT

T& dAFodAE A FARY PFFTAAGAE At WAIR T S AFHORE F1E dado] Utk
= *
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Z HAt} =3 g 2P FAHA W5 A Y(School Wide Posivive Behavior System)©] STnALY] gg3#HE]7|& &
o a3Aolgtr B M3 A T (Kelm & Mclntosh, 2012; Lim & Choi, 2019; Ross & Horner, 2007; Ross, Romer &
Horner, 2012; Son & Park, 2015)9F @2/ JE3tt. Whdel Sgde)rle =79 wd Fx3e} o 7HsA Hoishet
- ARF JA A 9 ARARSE AARY] & Fol iR or W eyt ol dA Eus 34
ol A TEACCH(Treatment and Education of Autistic and Communication related handicapped CHildren)e] E2]4 FZ3} Al
74 Az T3 2L wd 7xI8 A Jhsd S4 rtES 7 Aol RyHor HdHy lon, S5l
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FRO| w5H 8o WgdstA wkeetr, &AL ALEH FHE T w5 AR BAS AALYA B
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