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The Effects of Video Self-Monitoring on the Accuracy of Discrete Trail

Teaching Implementation for Special Education Teaching Candidates
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This study examined the effects of a video self-monitoring procedure on the accuracy of discrete trial teaching (DTT) by pre-service special education
teachers. A multiple baseline design across participants was used with three individuals who had no prior DTT experience. During baseline,
participants received written instructions on DTT procedures. In the intervention phase, participants’ teaching sessions were recorded, and they used
the Discrete Trial Teaching Evaluation Form to assess performance after each session. The intervention continued until they reached 90% accuracy for
three consecutive sessions. A follow-up three weeks later evaluated maintenance. All participants met the performance criterion and maintained
accuracy, suggesting that video self-monitoring effectively improves both procedural understanding and instructional implementation. As it does not
require ongoing expert support, this strategy is practical for teacher training programs. The study highlights the need for future research on

generalization and long-term effects.
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3E<(Initial Practice-Based Professional Preparation Standards for Special Educators) & RS, EFAL F

& o8 TAA A FAoE HEAF AL AUk o] 7IEE ARl SFuAE @Al wixE
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t mgrERy ne g mE gedels madAddH, ¢ ge w
ASe 5 5% ok ok PHAHOIE SnHga
£% 53 geu} olg 97 w3 ool FHE T
4] ZEe e WAk e Aes AMHT ko,
2015, Jo & Son, 20200 ET R0 KRG ABAAS) BAAg ol A8 SmA sl A4 Has
so BHaA} FAMAAE & s
R A S
}Z 3 (McLaughlin & Berlinghoff, 2022). ©]&= SnAl /i1 W HAnt olygl wH2] Ao
Aol 3AA WEE olEollls T/ Edske 2EF JFeR osld + Utk Ly
AA S} HHst] AefetAyel e AH A #HHEE AEVHE A diF AAAJD =y
oA A il glom, Fojsye] g Wale] rod e wAke] AEF we THou w
deldle dle F2AR1 A7 AP ThPark, Kim, B. G, & Kim, M. K., 2015). W&h4] oA
5—’?-31/‘}7} AR EFag A a7HE 7 FAY A —1%*% Zk2 ¢ AESF Hu dHAHo|a
Al o] LT HTHBrownell et al., 2010; Jo & Son, 2020; McLaughlin & Berlinghoff, 2022; Schalock et al., 2017).
A A S aRHoR Fgsh] HsiAE, A nSPRNA AT F e AAH PHES X3
dfloF FHThLee, 2015). °l& T8l FANA HIMSHA BAst= TSt Hpol] FdsH e & AEF sfiof shH,
Arle] &ar ‘2)\% A oA Hareh A&l tigk FAS THE F =S dloF Z?}\”/Hsung, 2022).

oo whe}, W HEke] o] & olsfel XA i HEEA FAY ¢ UEFH PFr|eEA, v mEY, 1
e 2}7]797&].3’/]' 2o wgAE Ao R e TH AR AFREHO] YThBelfiore, Fritts & Herman, 2008; Catania et
al., 2009; Lipschultz et al., 2015; Moore & Fisher, 2007; Paden & Carroll, 2024; Rosales, Stone, & Rehfeldt, 2009; Sarokoff &
Sturmey, 2004; Shin & Ahn, 2023, 2024; Vladescu et al., 2012).
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= Y57]1EEHBehavioral Skills Training)©] EH3}A] &85 o WEE W o] Hx 7|&S AAZ A&
A AT = JAEE I+=d E¥EE F1 qu(Digennaro et al., 2018). AF7|ETHL A3 o] = MUdA wA
kil | 59 AS Ayt

TSR, AFHEERT, FAAYEAY, £AE, 1RSI EFAA
°l Ax= Hisla Yt} (Kang, Young-Mo, Kang, Yun-Mo., & Son, 2021; Lavie & Sturmey, 2002; Rosales et
al., 2009; Sarokoff & Sturmey, 2004; Shin & Ahn, 2023, 2024; Shin, Park, & Lee, 2021). 57| &FTHS E3 54 A
of gk 3 Aol e MAdAE L AGEE AFS FPL 7 UAEF st Jov HEVHY FAE wie

A Ee 7] i B W& AFS 87EHE Aol AR UBhAL UTShin & Ahn, 2023). 53] FE7|E
TEL gAY FdS AEsHl dEstar 42 Jewe AlFeor &t dEol, TAAE A FE ol
AEAT TA 7les 252 e Fart o] ug A=) Bua ks AE2Q FA4] SHA d3/de] Aof
o F Z83F 4 QITKGraff & Karsten, 2012; Hansard & Kazemi, 2018; Lipschultz et al., 2015).

olsh 2o WAWE HAST Ae] AAPeAT A hsAe BA Gua] s ojkd Fes A1

Z(self-monitoring) A EFo] &-&H Tk A7 AL StFA7E AW 7tet 7171 5S Bt SEApE 222 Aile] g
< BEstAL 715, HUkshs WH(Lee, Kim, & Hwang, 2013)2.2 27|, S5dF, BdE MEAE a5 5 O
&3 Exr|Eo] AEste FAAQA ARE YEPES B u3ka QthkBelfiore et al, 2008; Cha, Bang, & Zhang, 2016;
Ha & Choi, 2021; Kim & Lee, 2015; Lee & Kim, 2018; Paden & Carroll, 2024). T3+ A7 4L & HAE719] 7MY @
o] Fol FAZQ MEE o]Tojd F JOMW(Kim & Lee, 2015), AH oY 5ol BA glo] A& 7Msdta, Thek
3 Ex5o] FLE 5 o] AYrisAo] o= EAS VMR TKBelfiore et al., 2008; Briesch & Chafouleas, 2009;
Paden & Carroll, 2024). T & A7|HAL & A&7t AW T FZ] Zegle] AF5S FASH ot B59
gntsle] gt EAAHE HIAEOJYTHKim, S. A, & Kim, E. K, 2019; Lee, Kim, & Hwang, 2013; Lee & Kim, 2017,
Moore et al., 2013). 13} 71873 Agko] vH|wA thesta ApAQ] Ado] 7lEdlds Aoz 5435y, &9
z7] dANA e FRHEEE FHAY, HapF B dEge FHshe dole ol AR AV EAgT)
ol EHIH, ¥ Ay} ALle IS AARIe R AEE] QXS AY 7l &t Z|FaloF = A =3
FFo Fetolu FASE Hrpt BAE JhsAel e ole FHY aREE AT F UTHLee & Kim, 2017;
Moore et al, 2013). 53] M| F3 HA oA AFAR] Aart d4lo] H= A, A F8F Aot o&
g A7IHAL T AUEe AF NHS grEke d olE gl e F Uk

dn] EFuAbe Ak AE 7189 AEv o] REolgte g FdAAe x4 g

e A Al + o A8} AR Utk oled AANAE Ao @B FAL WEAoR BAS I
AgHom 2xw JESY MG 5 i Aol BRI, olo] utel A £A FUL AAHOE AT

ZA A7 SAE FED F = Wk g v e Aol AME 4 UThBelfiore et al., 2008; Pelletier et

al., 2010).

HH e 27| HAS A7 3 o g, Akl Pe5s FIT IS AAFst dFsi= 51 P59 44
ARE 7|E3t= Motk it A7|HAHE e AFe B glo] 2= Ao AES HAAskH, e ot
HHEZQL A S B3l b fEY AEE T AS B8 fuENE du, FAY F e APS AFEe
A0 Z(Hager, 2018), FHAET &gol FAARA AHE Rdtal At} Pelletier et al. (201002 SFuH AH|AE A
3ot Z1HolA ZRSE AdS e R A obsY ds A zEIOES dvhd xmom] gfsg—a}%x]—g— 7}

[e)
sta, vt e AZ|HA s 8 A Hel e Ha
al.2008) HITIQ #7147 ko] AHd oS 93 HldL RN
S A= AoE Byttt o]5S wAYo] Al wg AHS nte s FHF3 ﬂlﬁﬂiég gt} ~

o 1 9.

2 =
22 B HAE o] AR ISy gl £YS AN & Yt BEH FA =72 AnHy
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! ATe) el Hue 9, AT 4
A AN FHASE AYH=S shgrt ol
AEE Sk B A7 Fold 4F Ee o
A3} BAY whel B APol Qe Aol BA, AT

o
= RELY
Hzh o] e MY B3, AT Lol ATHOE I 5 gov), AR ATE AT vHe

e s 5
2 EPT AT Folol FAD Alth F 299l thepgel AT Holol URS sl FAHOE Bt sNsF B 2
A 2 AYHACH, 24 R3S Tl 199 F7b FolArk MARAG el AL W 344 SO 33hdo
At Folm Ermgtel Yaky]l A HFFYNE AFIHYL, WAL AEAE mpe) T LAl FEol 9
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2ot BAY ol B Aol Fold Aol AT FolA ¢ 33l A FA W 264 PHOE S5stae

A ARRlERefoR I BE 3 Aol dlen, Fofx ¢ =3 vdE AEAE wgol ot AE2 gl

2 97 Fa

B ATE APGE PAA 249 Kol SFET Gl AAFATE FHE 5mXism AN E Sl
A 257Nsh ol 25707k WA HGOR ol FEol WEZAES T, A, ST} WX ol gtk
AY F2he HAE AEAE DRE SRS ARE SOz TSI sl A A4S wiAe AT}

nF nE gEz AuAstdn. AFE zeAEe Ade AE Juz Aystgon] o e By 2]
ARG ANST iAWY o4 FeA 0EF Mo oFARTE Z AN AST AR
AHEABA A, 718A, 4B F AT Ao Flstel AT FelAe LEZe| MNAAL. AT Fol
7 ¥ ARAE B8 $USHE BE H7]E GoPRO HEROIS 71W2kE AMgslol BYET, RE FHolxo
5% Qe ¥ wiAe Sgae] Aol Brle Aws Xt A7k ABHE F 9Nele] UL FA
s17] 915kl Zold Role B BAstel ATtk

3. 94 7|2t

AFE 205 39 109FE FolA B AR, 38 2190) AF Fol ML Atk A WAl Fol
39 2420 ARBYOM, RE FelAr} Ak AEAE @ 42 &

KR
I5EHEH 53 FIYEE 74 AFE AT AT Fodxte] 74 H7ke 5 240

D) HY 2 A7 A (Video Self-Monitoriong)

it e A7138AS A7) g B 5 U2 UE AR #ES 87 kA ¥, Ale] B
28 Edlo] A2l y5S AAHeE JJrzLo].—r Ex3= gFo By ARE J|EFE= Ho=E
| & F de Aotk HiY e A7H E7MA 222 AP F e AFoaEk
13t} AAaE F82 02 2H Jhsstal, BAFR Fae HAasE F A dFoer a8420 Aol e
=3 Feo wEt ARl a3 < WHE A o] QRVE HAG AHS A Htd & Qlof
T HE X279 A= E_IL]-?H?_] Ao g ALRE 4 ATHBelfiore et al., 2008).
2 AFolAE oHl SFuAt BldE EAE wE FPcE Ee 7] tiste] Rires HFEHACH,
=35 594 MP4 TY = 7‘]’&]1]‘01]7'" A FEHATY. FA A= Thomson et al.(2012)0] AAH HlALE /fE
3 7FA](Discrete Trial Teaching Evaluation Form: DTTER)E 53] A7 FHAxr} zqle] vlds MEA T 2 33944
o] F3td HITQE B 7|EFo =N ALle FiS FHs =S it

E]N
E]J_,
rlo
R
UIO _l
o
o

X
>

MR

o

¢

2) ¥l WEAE A5 (Discrete Trial Teaching)
olE o] 3 732 et Bt 72 A= EFol weWo R der Hldd JJEAE wsE A2
A% 50l F83 Aoz, obgol Bx P& Y3

[e)
& AxtE FAADATKSmich, 2001). HlGE MEAE a5sE EF 7|4 71237 93
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B4 9E FFFHoE FHLsE wgy WHoeRE F2o FAL A Has g2 ZtkDib & Sturmey, 2007). HA]
TFIHE dANAE wFATE oFFERE 1m ol Aol otF o]&& Jﬂ% T & fr=stal, wHeF obF
9] o]F& FE F 3x oo & HFo| o|FofAA && AT, ok o5& WHEIY FET okFe FoF F

£ =
B3k & A5 AA Wzﬂoﬂfﬂb A A 2A5S WA g Hnk AFseh Ad AFo] Foizl oy 3z oy
w3 $S HolE Af FTE ATt ST Ay dAdAE Ao U AAH =
g o] MAIGH & sz ol A&EH = AE HHL FTE AT} obsol
S8 HY AHSole Z3E AFshed], olw obso] Aut
A3 ﬂsz} l%i‘zt} ARt o g2 Al b 7HE Al A= NEAIE tE $45 A
g WEAES F7] A 3~5%9] Al
B AFoME ou] ELmA)
EFaAE 3 vd
3 F 3039 A== FASATE 19 WIS
Alé‘}% Oy =8 B "gES:= 99, AA" a9 = ujd %oﬂfﬂ ‘TX]'7}‘ AFs 2HE AHE}
do g 37}11 A Jdo 7 P&t
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UH 3~5320] ARE M-S F

3) B|d& MEAE 24 71X (Discrete Trial Teaching Evaluation Form)

o Egmare] vak AMAE mAe] 498 B457] 93] DITEFE FESATh DITEFE Q4 A
T BN WA m AAE Aokt AGET YBEA FAREAE WA A xﬂffﬂ*‘fi % 21
N FEoz FAR ot ZF FE wg Y, A= AA, A3t AF, oF 7, AlY 2 14 T oudEs
A= we] F8 74 @Al e AR F3 245 Edeta Joem FAZR] WEES vad 7151‘_4'<Amal et al,
2007; Thomson et al., 2012). WA B]AE NEANE wFE Fst7] A A= wF HA 2, A5 FH, 8374
A1 Aee Ad, S AlY 9 oA AA, 9 g SAAR] BV 2R s7HA| o] E3ET A8
d B g As v, st Fof &R, wg AR AA, AYF w Ay, ST AFTLE o] FolA Utk
o|% opze| whgol wt AWk Qukgo® ro] JFEH He, As dEolAs A 2 FUF A
A Aurg 71502 2714 o], Rk EoA = A5 AA F 2~-3%3F ol E: SA|, NG 7]F, obFe
T SR, ARAAAN, 2w AAF D ZTE S SuE v fE AN AF, oF A VIS A F
Zoz 49
WA AEl e BAAE 3-5% AE T A A9 A 3 HAY BT AA FBoz oLt 7 F
& waAe) w0l me} AEEA &
g Bol obpe %o S FEo|Ae
B o1l ol s $2A P

£ 7leola UM -

H‘l

o>‘1

£
&
X
_\;
o
o}ﬂ
lo
o
nlm

l—J

- 144 -



o2 - 423 - dutdl - 283 - MFH / HIOR AVIHY BAE oH] S2LAO| HIAS JHEAE W AP0 OjX s 2t

< Betare pertorming DTT > < Managing prereguisite tasks >

. Delerrmurung the instructional task Trials

1
2. Preparing instructional materials 11212415 &
3:_Ssleching Biectivg PRIV o« &, Arranging leackhing
4. Planning prompts and establishing prompt .

e materials

7. Gaiming the student’s
5. Building rapport and creating a positive s g
attention

learning environment

8, Present teaching

materials
%, Prexent correct

instruction

10, Present prompis

Manage
Consequences
< Correct Response > < [nCaorrect Response
Trials Trials
11213145 |6 112 |3 [4 |5 |6
11. Praise & present 14, Block gently. remove
additional reinforcer materials, ook down
12, Record correct {7-35er)
response 15, Record incorrect
response

T4, Secure child's
attention

17. Re-present materials

TH. Re-present instruction

& prompts to
guarantee correct

response
19, Give praise only

20, Record error

correction

< Across All Trials *

Trials

13. Have brief inter-trial

interval {3-5 secs.)

|21 Fade prompts across trials | |

<Figure 1> Discrete Trial Teaching Evaluation Form

<Figure 1>°l A|ASFA T}

DITEFS of¥] S4mmAbEo] A4 va% AYAS Do 58 382 vides AFsE AL Qgshe
=72 gHfen, dFAEe Y ETE e us —'?*3375@}5_% %7}&99\‘:]'. de‘], B EFuAES
FA WA NS AEAE nEE SR AU 54
A e o) AR A58 AWDAEAT DITE Ao Gek 2 GRel 5 HLE Sk, olF
Sa e ol e LRE AL, WANN SR b ARE FARAT. ATA ED o Bl

o
i
o
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o) ag ML JPEAE alg o] F9H v eE AAEH 7 Aol tiRk AAph AesiAl o] FoHEA o
-5 DTTEF ol wet 715 e2n 3o itk Ag=s st s34 d=s DITEFS 217 &85 S
A A AT (H) FE et LFE HRl o FFY 7E o83 (1) FF 7/ (HIFE T+ ()
F=2 ) x 100 YA o2 AEsGIT

4. AT 24 H EX

B AFE A Sl 38S o tidAt 1k S0 712 AAE ARgSte] vt e AV|HA dA Bl
& MENE g FPIPLE rH s FFe AFsaA stk 24 A7 Fodztel da) 712, S, fA9] &
o7 dAFE AAEen, ol T8 HdE JNEAE ue FPAES #EE ZAsT dn EFuAES
LY IS MNEANE wg T FAE MR A I7)vi 3039 AEE AAE e, SFuS AuA AHA
7 QASP-S AAL &frdt AFAL 2910] oFFY] TS Lol Aol HAH A]ura] o uwte} whEEE ATt of
o dge T A7A 2012 HlAE NEAE ae —T‘ﬁgiﬂ_x} AgslA g glom Y A o gig
FR3 APS AY Yk obF IS T AFA 29 F 3039 AR F 339 AHuRE 43]9] oukg 53] 9]
AHrE, 335]9] QWhg, 33]9] AWk, 539 2¥Eg, 43]9] AWk, 33]9] oukE o= WY F YEF o] g
3]7]o] AWHE 153, 29 1532 FU3HA AT

1) 7124 @A

o|H] B4 A= Autism Foceused Intervention Resources and Modules(AFIRM)OIA] A F3HE ¥4 MEA R w4 &
d RES Faste] e A4 2% £ AW ARE It MEA R wget dEE dR dAE A SAs)

At sg AW AFos HAE NEAE ] HRpo| tis] A 3E Dib and Sturmey(2007)$} Eikeseth, Smith and
Klintwall2014)9] ]88 A2 a3yt HJd Asos L MEAE wo 7|2 Ady i ;quiod =
ARAF AF AA, Wwrg dew AF Al 7F Fe] i FAIFQ oz 28EHAY AR E FHoixrt vd
NEAE 2FE Fdshs Tddle AT o jilen, ofF Agstae ArsA A28 + =S ok :,L;-q]
9 AW AJE+= <Appendix 1>3 ZT}h o]F oH] EFLALE e

= o
= 2 g
NS 25E 2 8719 3089 AEE FYSPT, BE 71 ML B o F AFAE

= 239 vy
2 0o HdE APAE B5E UG ol EFEAE] RS DITERE $4919 FRRITE BASR
844 712 Aoz 4Hs

2) A @A
A dAME v e A7 AAE HEsan T4 AR |2 GACA S} TS dvl Sn

AFES] W% AR mF £ AL v FIHUT du] SFAAEL 7 3704 Hlds HEAE
WEE FUD F, ZYE Ae) BES BT DITEFE o] 7 P 3 ang 222 HHAYDG. A7
=g ZYE WHeE 1ol vk EAE 15E S N SFERAEY] B4S DITEFE 283k 493
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<Table 1> Social Validity Items and Mean Scores

Question Average
Was this training program appropriate for preparing you to implement discrete-trial teaching? 3.5
Did this training program proceed at the level you wanted or expected? 3.5
Did the video self-monitoring procedure help improve your accuracy in implementing discrete-trial teaching? 3.5
Were the overall procedures and training hours and locations of this training program appropriate? 4.0
Is this training program necessary for improving the competencies of pre-service special education teachers? 3.5

Was the discrete-trial teaching performance you acquired through this training program appropriate for 35

generalization to children with disabilities?

Would you be willing to recommend the training program used in this study to others? 3.5

& 47 SATAEE 4Pl 2E BACIEAL, B, FANH BAIUA, Bl M AR a5
193} FAWFEAKBCBA) 230] BISHAT Al HEA =
24 el FRelA wEE YAe AR Byxos e
B R
B34, 2 PR 5, 3 98 S F ol 2 PHE AL 2ES AEHAT ATL2E FRE
Thomson et al2012)%] AT-E wiEo Agulon, ATATL AYFE 2 A4S Qs Haten 3ol A
oFF TS We ATAT AN U WS HYEAR NFoR PHHAUG. FAFUEE BF 2602 7}
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<Table 2> Researcher Intervention Fidelity Checklist

Question Average
Was written material provided to the participant? 3.0
Was sufficient time given for the participant to study the DTT procedure using the materials? 23
Was each session of the participant’s DTT performance accurately evaluated wusing the DTTEF? 2.7
Was data collected until a stable baseline was established? 23
Were all sessions video-recorded? 3.0
Did the participant conduct video self-monitoring after each session? 2.3
Was each session of the participant’s DTT performance accurately evaluated using the DTTEF? 2.7

Did the participant demonstrate over 90% accuracy in performance for three consecutive sessions before moving 5

on to the next phase of intervention? .
Was each session of the participant’s DTT performance accurately evaluated using the DTTEF? 2.7
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<Table 3> Change in Discovery Trail Teaching Accuracy by Video Self-Monitoring(%)

Baseline Intervention Maintenance
Participant A 12.7% 69.04% 93.63%
Participant B 1.92% 72.09% 98.4%
Participant C 21.74% 73.81% 95.2%
Average 12.12% 71.65% 95.74%

o H] E5Al Al A$ 724 SdACME B 12729 AFEE JYeidon SA dANAE HE 69.0%%
56.3% S7F3tATE TA ARRE 23717HA= Hol 28.6%(A9 23.8-28.6%)2] TAARITEE HA 7|24
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H AF 38192 A R oY, 23]7]0dE 333%9] HEEE Hol YAFHS
< BAnk 28y 337158 EH A T5 I7I7MA B 86.6%(H9] 57.1-100%)2] TR E

- 149 -



Maintenance

Baseline Intervention
o5 o
. Participant A
(=1
k=l
= N
§
E y e *——*
a
E
oo
E
; i
i
=
E
[
-1}
f.‘_" I
o A e—,—— participant B
o
> T v T |
i
o |
o
Lo
1 *—a—a
0 o participant C

<Figure 2> Accuracy of Discrete-Trial Teaching(DTT) implementation
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<Appendix 1> Weritten materials on DTT procedures

1) What is Discrete-Trial Teaching (DTT)?

- Discrete-Trial Teaching (DTT) is an evidence-based intervention scientifically proven to be effective for individuals with
autism spectrum disorder (ASD), ranging from ages 0 to 22.

- In DTT, the teacher first delivers an instruction, the child responds, and then the teacher provides reinforcement or
feedback based on the child’s response to elicit appropriate new behavior.

- DTT focuses on teaching one task at a time through repeated practice with the learner.

- Each trial is kept short and is repeated multiple times.

- DTT consists of the following key components:

Antecedent: A stimulus/instruction/signal given to prompt the learner’s response.

- The antecedent may be verbal, nonverbal, or visual. It should be clear and concise.
<Examples of Antecedents>

(1) “Touch your nose.”

(2) “Give me the pencil.”

(3) Pointing to a desk to signal the learner to sit down.

Behavior: The learner can show one of three types of responses:

(1) Correct response

(2) Incorrect response

(3) No response

To ensure consistency, the correct response should be clearly defined in advance.
<Examples of Behaviors>

(1) The learner touches their nose. (Correct)

(2) The learner hands over a sheet of adult paper. (Incorrect)

(3) The learner continues to stand still. (No response)

Consequence: Based on the learner’s response, the teacher provides one of the following:

(1) Reinforcement: Delivered after a correct response, such as praise, food, or preferred activities.
(2) Corrective feedback: Given for incorrect or no responses, usually as verbal statements.
<Examples of Consequences>

(1) When the learner touches their nose, the teacher gives them bubbles.

(2) The teacher says, “No.”

(3) The teacher says, “Try again.”

4. Materials Needed

. Data recording sheet

. Reinforcers (e.g., snacks, toys) for correct responses
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. Instructional materials (e.g., picture cards, objects)

2) Discrete-Trial Teaching Procedure
Step 1. Gain Attention: First, the teacher must get the learner’s attention.
. Sit within 1 meter of the student and call their name to prompt attention.

. If the student does not make eye contact within 3 seconds after their name is called, repeat the name again.

Step 2. Present Stimulus (Instruction): The teacher gives a clear instruction only once.

Example: While showing a toy car, the teacher asks, “What is this?”

Step 3. Wait for the Learner’s Response

. Allow the child about 3 seconds to respond.

Step 4. Provide Feedback Based on the Response

(1) If the correct response
Immediately deliver reinforcement (praise, a preferred toy, game, or activity). The reinforcer should be given for 3-10
seconds.

. Record the correct response as (+) on the data sheet.

(2) If the response is incorrect or there is no response:

. Record the response as (-) on the data sheet.

. Immediately repeat the same instruction, then provide a prompt (hint) to help the learner give the correct
response. Again, wait about 3 seconds for the response.

Example: Repeat “What is this?” while saying “Car” and demonstrating the correct response. Wait 3 seconds.

If the correct response occurs after prompting:Do not provide reinforcement. Record the response as (P) on the data sheet.

. If the response is still incorrect or absent after prompting: Record it as (-) again on the data sheet.

Type of Prompt Description Example

Verbal Prompt Giving a hint using words “What should you do if your hands are dirty?”
Visual Prompt Showing pictures or images Showing a picture sequence of handwashing
Model Prompt Demonstrating the action The teacher models the handwashing behavior
Gestural Prompt Using gestures or pointing Pointing to the soap to indicate handwashing
Physical Prompt Physically guiding the child Guiding the child’s hand to help them move

Step 5. Inter-Trial Interval

. Allow a short break of 3-5 seconds between each trial to reorient the learner’s attention before beginning the next one.
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