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The Effects of Function-Based Multi-Component Intervention via School-Home Collaborative

Telecoaching on Disruptive Behaviors of Children with Autism Spectrum Disorder
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FUAIE A A BF A AASGET AF A3t s A thas FA7E Aol kBl BHUE daol Evh
St Aoz vehon, F4 $8 Fol= FAe Edt fA8 A0 vehdth w9 s HelA FAE A9 TAED
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The purpose of this study was to examine the effects of a function-based multi-component intervention through tele-coaching on the
disruptive behavior of children with Autism Spectrum Disorder (ASD), as well as the Fidelity of implementation by teachers and the parent.
The study participants included one elementary school student with ASD who exhibited disruptive behavior, the child’s special class teacher,
inclusive class teacher, and mother. The study design used a multiple baseline design across settings to evaluate the effects of the
intervention, and was conducted in the stages of baseline, intervention, and maintenance. A Functional Behavioral Assessment (FBA) was
conducted on the disruptive behavior of the child participating in the study, and a function-based intervention was planned and
implemented based on the FBA. The intervention was implemented during class hours in special and inclusive classes where disruptive
behavior frequently occurred and during homework activity hours. The results of the study showed that a function-based multi-component
intervention was effective in reducing the disruptive behavior of children with ASD, and the effects of the intervention were maintained
even after the end of the intervention. In addition, the intervention of the teachers and parents who implemented the intervention was
found to have been implemented accurately according to the intervention plan, Accordingly, it was proven that the function-based
multi-component intervention through telecoaching is an effective intervention method for reducing disruptive behaviors in inclusive classe,
special classe, and homework performance situations of children with ASD, and the collaborative partnerships between school and home for

support and intervention of the disruptive behaviors was discussed.

Telecoaching, Disruptive Behavior, Functional Behavioral Assessment, Autism Spectrum Disorder, Function-Based Multi-component Intervention.
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Ho] Q& fote] AS FAAM Y qF EAIVE ZUFeA &R WK Matson et al, 2009; Sipes et al, 2011) L3 W ES
A2 9 Aoz Agto]l AZ o Z] (Durand & Merges, 2001), THH-E2] A= WasiEe] 7152 EALS 18s1A

U THKaet & Lecavalier, 2013).
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5o Ay} A5t o] FEZAQl #AAS H QI THAmerican Psychiatric Association, 2013). o|z]gt EXo g 9l e}l
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A 7ol obE o AW ES ALl BRI S AFHE WeletH, dntstuel F@EA Xt S5%n, 55
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<Table 1> Behavior Characteristics of Participant

Category Contents
AGE/SEX 2018.05 (Male)
Diagnosis ASD

CARS 37.5 (severe | profound)

Eyberg Problem

Behavior Test

Problem behavior severity score: 109 points, number of problem behaviors: 12
Behavioral treatment recommended when the problem behavior severity score is 127 points and the number of

problem behaviors is 11 or more

Related service program

Cognitive therapy, special physical education, sensory integration therapy (twice a week)

Behavioral Characteristics

The student refuses assigned tasks —such as worksheets, homework, crafts, watering plants, and rolling bowling balls

» o«

—by saying, “I don’t like it,” “I won’t do it,” or “It’s difficult.”

The student speaks loudly during class or open the classroom door to see if someone is coming.

When the student is unable to get what they want or is made to continue an activity they previously refused, they
may engage in behaviors such as eating eraser dust, intentionally falling, knocking over a chair, drawing on their
face with a pencil, scratching intensely around their eyes, throwing a chair, or climbing onto the desk.

The student lies down on the desk upon sitting and may attempt to solve problems or fall asleep while lying down.

Verbal & Communication

Characteristics

Exhibits echolalia (repeats words or phrases spoken by others).

Can read and write letters that include final consonants.

Able to perform addition and subtraction with single-digit numbers.

Deliberately makes mistakes or insists that tasks within their ability are too difficult.

Expresses willingness to engage in certain activities or use specific objects —such as riding an elevator, doing origami,
going to class, or having a My-Chu—but then retracts and refuses to proceed.

Tends to repeat phrases or behaviors frequently when faced with an undesirable situation.

Social interaction

Characteristics

Engages in disruptive or deviant behaviors to avoid certain situations or learning activities.

Refuses tasks in order to observe the teacher’s reaction.

Physical & physiological

Characteristics

Behavioral issues tend to increase when the student does not get enough sleep or misses rhinitis medication.

Has been taking ADHD medication since May 2024.

* K-CARS(K-Childhood Autism Rating Scale)
* Eyberg Child Behavior Inventory(Burns. et.al., 2001)

<Table 2> Characteristics of Intervention Participant

Participant

Characteristics

Intervention Participant A

® Special teacher of children participating in the study
® Less than 1 year of teaching experience

® No experience in behavior intervention

Intervention Participant B

® Integrated teacher of children participating in the study
® Less than 5 years of teaching experience

® No behavior intervention experience

Intervention Participant C

® Mother of a child participating in the study
® Has experience participating in 10 sessions of behavioral intervention coaching run by a parent support

group in a local government
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FA FAZE A" FA A3 APLS Z=AHI F O Z(Dunst, Trivette, & Raab, 2013: Sanetti, Cook, & Cook,
2021). FA EFE 2 TFY A SA=9 AT FA] U ThFixsen,2005: O'Donnell 2008: Suess, Romaini,
Woacker, Dyson, Kuhle, Lee, et al. 2014). HH TS &3 FA7F Agle] Akl AFFa vl Hdolge A4S A
Ui glovk Auj2 AZAA ERAR] ZAH fuEls & 5 Jdevtdd dg E84e T4 tdAe] @ W
st gk A5 FHET oy -3¢ &+ I F4 S(treatment fidelity) S SR8t ofE 3] =9 o+ 9}
ThKim, 2022). WehA] F3x3 $A4 &35 G EE T4 ZAE AAeke AA 349 485 ZUHAHS L I
Elsl= APt AehA| o] Foj Aok a3t
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a1 A FA &l BAES A (Sanett, Cook, & Cook, 2021) T4 T4
=8 ASshks 3AH2 H48d T dF A5 dSshe b vl T8 THChoi & Lee, 2020), 53] WFTA
E7PF A4 gt o] obd "y 2o 7Rk miAE B3 £FH Bt § & dHE Bad 3
o] BAEojof FTHGraff & Karsten, 2012). & AFolA ARE3E $A] SAHAE A FZZEE Kim2015) 979
AR TA FAE AA e 7oz & Ao FH s £AsL, FFdsEIeY Srase A
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2) %5 7]&FH(Behavioral Skills Training, BST) U7

Fs7leTEBSDS AAAA " BAS T8l A AEE Ves 7HEAE As FEE )
(Evidence-based) & Ho]"?gﬂgi(Miltenberger, 2016: Parsons, Rollyson & Reid, 2012; Shin, Park & Lee, 2021), A B3
PF<S vHEHo T AFstal Ao F3o et S AFiton es F53E% st AAZQ wa A=
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28] % (Tele-Coaching)> H71Wke] AAFAl 7|&S &8st AT A& FAZ(@AS} FR)ollAl A5 HAE
st v =mS A FEE AA O THNeely et al, 2017). ¥ ATFolME AR thdS 53 A4 W F43 =
Fota FA FAHAME FAA} FA AHE nzgg FYste] 1F sgo|Ho] AR T g 33 e
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<Table 3> Results of Stimulus Preference Assessments

Rank Preferred Items
1 Magnetic Block
2 Squishy
3 Snake Cube
4 Puzzle
5 Nano Block

3.9 24 A B, 7

>

) 87 4A

2 e 2daAS 73 s VIV es SAE SPHRIe R, %y FYARKRAY), S A
k), 789 AR5 AY) el FxyFe BT FAo aRE Alste 4Y T F =S
Al(multiple baseline design across settings)& AFH&-3FATE £ AT AAE A8 A9 7|2dS SHsI FAE &3F
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BE A F7hA se] BAREe] tiet B% B3
o Bt FAAYLL sk om FAo] WeF ©
3 AgatmAd 95 A5 A4 AYe FdaAn. —axﬂﬂlgﬂr N Tgol A Azl FAALE 2] $)5a

TAE oFFe] £ 4B HHeIMe A 4BS FIT FYPS EUE /28 2ASEDG Y5 AW e
& FAAY FEol $4T o AR FHE AH FAAE o UE AuaH Pad P5ETAL A9
Atk 108 BA FRE 72H ZHL AROE F 23] /120E SSuAe ST BYRLA B obEe ofny)
o o3l FAE AYSHAG. ¥ AN FAL A% S hak AFoE FASRGOH WF 2081t F 23]
B AR s S5eE, FAAF, ob5el el HAHUTE A HY AN AR FAFAE B}

7h A

& o FA Y BE AT AE oA A A7), 28] A=), A
Solth, WalgFe 01?4% SAZE AND W RS s A wee] BA FAE gt
@ gl Ae] Wl ABe] £AH HolE <Table 4>3F 2k AT ol ob%

<Table 4> Operational definition of disruptive behavior

Target behavior

Operational Definition

Yelling

Yells at least once when a task is presented.

Disruptive behavior Destructive behavior

Knocks over a chair or hits a desk at least once when a task is presented.

Out-of-Seat Behavior

Leaves the task area at least once when a task is presented.

5. g+ EXt

1) ARA 57}

M 7% ¥y& H7t

AT Ho ofFe AN E WAy olslislal AT Ul &HHN FAE AGstr] Hsh
EAAR AE, 75 3% ¥7} W (The Functional Behavior Assessment Interview: FBAI) (Crone & Horner, 2003), %Al

g5 LA 57 BI A FA|(The Questions

e dge

Z & (Motivation Assessment Scle; Mas)(Durand & Crimmins, 1988). & 7%

About Behavioral Function; QABF)(Matson & Vollmer, 2007)& AHE-3F 714 H7FE AT =3 53 35 DA Al
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@ 7% 3¥%F H7} W (Functional Behavior Assessment Interview: FBAI)
—“ﬁ: ATFNAE BAPEY 715 Gotir] fste b 4 =75 AMSSAth obse] AdE #4A V%
RE FH357] 8l 41 7153 8)5H 7} WS (Functional Behavior Assessment Interview: FBAI, Crone & Horner, 2003)
= A}ﬁ Stk 7154 AE W) AL SemAsh BReHE AL ofrlue] Bite B4 A4 WY § 2
ABEo] Qe FAE MAAAT o) Fol et FHANE TP ke AR U BN AT opEe
AR FAR A E BES JFA] A £ PAFL Mol AR gk

@ AT A 57] H7F 2 Z(Motivation Assessment Scale: MAS)

TAYEY 75S Gotrr] st EARE HA 7] B7HHEE AHESHATHDurand & Crimmins, 1988). %7}
A3, obse] e Fe wARE 5= 39 wcle] B A vEbgtae1y), ¥4 Wlaeo®E YETh obF
o Wl M 57] B7F A% AF= <Table 5> ZTh

<Table 5> Results of the Child Disruptive Behavior Motivation Assessment Scale

1 2 3 4

Rank
Disruptive Escape Attention Sensory Tangible
. 1 2
behavior total” mean® total mean total mean total mean
Score

21 5.25 16 4 4 1 0 0

1) total: Recorded from a minimum of O points to a maximum of 24 points, the higher the scale score, the higher the motivation for the variable.

2) mean: Recorded from a minimum of O points to a maximum of 6 points, the higher the scale score, the higher the motivation for the variable.

@ 5 71% HAETA(The Question About Behavior Function: QABF)

AT Folobzel EFmAet BRAF WA, oiUs}t BEN ARAS gl WG PAYF Avhe 5
Fadeh BEEF aA, oy BF #ulsh $Alo] 27t 12919} 24912 AAHUG AT FelolEe FAE 3

5] s HAYEL S Aok AND + Aok A% /)5 AEA QA A3 el <Table 6> 2k

<Table 6> Behavioral Function Questionn Results

Rank 1 2 3 4 5
function Escape Attention Sensory Physical condition Tangible
Special Class Teacher
Score 11 5 1 0 0
function Escape Attention Sensory Physical condition Tangible
Inclusive Class teacher
Score 12 5 0 0 0
function Escape Attention Tangible Sensory Physical condition
Mother
Score 13 6 1 0 0

A A7) 9I3te] ABC BF 71ZAE ol g3k YF 7]
SO BE UF WY A BAD AY, Fh Al thete] 2 3

A ol

9] “534744 _ﬁré_,:gﬂ.% 7122 7]153F9 thBijou, Peterson, Ault, 1968). 213 #H#HL TA|d-5o] A EA ==

Feg3 588E, /PHAAe HA S5 NS =3)ste] A3 AR (Antecedent), 3YE(Behavior), <4572 3K Consequence)
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1871 Ao g 2 s A1 thad FA el A8 dast 9EFA) AedLel iF wee
Bsich olsh WA WTIA SyBle] BAFECOOMS) A B TE P, FA Gy BY - A% - A2E Pl

et k7t o] o on, A AAHAA a7EHe v B 3 &893 A E AR ZEHATH

287188 43171714 & 33719 dA FAA A BSTZF AAE AT BSTE SA7]19He] A A|(evidence-based practice)
E(Slane & Lieberman Betz, 2021) &S Al Woll A2 7S a0 g+ e dAAE dy &85
L %len, 53 83T EHA Ve AYPESe wrdtel v 838 28 E thSchaefer, & Andzik, 2020).
287l A AE 5T F) ATATL FAACIA FAHo|T Wk AR Fa B4 AolH e
= 89 2249 SIUT BTV AR BT AAE A SEse AT, wo
g A A7 TA 2R FA AT Tlsdd dE FHEARE S AFstda, dosHe e oA F
o#te] oF Ae siZsiith J9E€S dAME A7AE AlEd mdPel el SAAE Addie BAE,
ojmj AFA= FAAZE HiEA AdstaL A=AE BEEA S
331719} 43)710l= TA ol obEol = AEiolA ATAeE FAHAKA

[e)
=

El

bt

oy 7k AR FA Fel ol

Hegs WHdol Pt Ko AstE g AARE § sdE7F FFEU FA Fo obsolA AR F
AE AABIAT HF Bt @AM E FAAY Ve sHE 2 3 S55 RUEPSH, BoA 4 YES
T4 - RYst TAAE $AS) VeS 5T u7kA] HHE weE AAISFH THDogan et al., 2017; Gould & Redmond,
2014: Parsons & Rollyson, 2012: Stewart, Carr, & LeBlanc, 2007). =3t TA|A} T4 AP HS HosiA AT 4= 3

=5 A Ade Agstste] AR woll & "= AR AASRY. olE7 FEAEe Tl A BsT
A M 58t A A48T & A=A AR FA SHETE SHHUKCrone & Mehea, 2016; Drifke,

Tiger, & Wierzba, 2017).

@) 7% 7IHF a4 A
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O|dy| - 2 7 et 7bg A 2 BES & 7I6 71 tes SMH7F MHEH o5l S ojX= S

=1

Py BHA FA FAE BUHY 9 AF dSug dAtac B3 FA4ES P3P T 2% A$
o clelgg MFHAT FAL WA AL, PAYEF wF, FHASY AYoR FAHAL FA F F=
AL A% 587] ol 10% olste] WYES HolW FAE BRI OB MYSAL A% AN ek FA)

AL <Table 7> 2T

<Table 7> Feature-based multi-element intervention planning

Antecedent Event Strategy Alternative Behavior Teaching Strategy Consequence Strategy
® Place students close to the teacher ® Functional Communication Teacher: ® When good behavior occurs
® Reduce the amount of work Asking for Help ® Provide social reinforcement (praise, high five, etc.)
® Distribute the work ® Help me ® Praise and accept requests when help is requested
® Discrimination training for cool behavior ® Training to Follow Directions ® Praise when following directions is performed
and disruptive behavior ® Look at me! ® Use praise reinforcement boards
® Choice making for the work ® Bring me the pencil case! ® When problem behavior occurs
® Get out the pencil! ® Minimize reactions
® Give me the eraser! ® Do not discipline or get angry
® Sit down! ® Remind of alternative behavior

D AP FA

THFAA AT Fololse Ade AT F EAY AASAL o] wAke] By Ew 23 Al =84
o2 ool o] ok AHE W YATRE o]Fst] nlAbete] £Fo] FolteR shn I STuSAY
AFAE SEAY Al TR wARe] AAel me} ofbFo]l S & FostEs 7 A WRE 9 o] Fo R
ot ol AFEE IE7tEE F8ste] Y ARE F BAse el E diAd sl ta) HEEde dAls)
Aok HEEFHL ofgo] Hole & A27], Ageld, AAPFl tit & Bl e 9 FFo 1HE=ER
Azpstel Wl FEe AASAT. dE Y, 79 T &8 A=27] s i =83l 7teE AdEskd A3
dake Agstial oy dHe 7t=E *d st ks Bl FSE AlEetA ettt HE Fde wmEA dheE
oz w3y Aty AAEES Ha AANEHE FA Y Fe E0lal =75 AHEES Stk A& =Y A
7h AAEE A, Ad, gyl Add o] AdEa Ha obgelAl FARY Ao S dolxol wEl EoiA
AgetAqtt. £ Fojokgo]l AT FAlo] 2 A, daAS 8 Az FAE At dE 9 woled
o] = AT G Al Woledo] gl 7 AElge] sAe AYdsila weotEde] Sl= sgA = obse] Al
ssk= E 2EHAE oA AR H 2HAVE 82 EAE 29 F ol =S HoFUoh S
Xl = ARtolls 22 2= WAl ofbFo] ATshs H2uls ol gste] S5d WS MUSES SaAE ¥
E2 AEstitt. 7HdelA = il asfoR sk shaAe] HE ofe Eolal AT SFAIREH AYsEE 5kl
. SkEA9 dolke obFe] FEel gl Al FiEolel I FF Abeldl] obEe] Azsle A EF H0]
£ ¢ 7 AEF st

BE FA ZEelA wAG ojrye] AAE ARse @] Bt AR AN wET
n27)s 7 A A3E AA S5 Al obEo] 8% RBP4 dF AAE Ul W A
£ AT g HAE S Ao fEshe A4S AT ol F olofA= A

ek Frdal oAl S FolR RHFEE wrsch AT Fojohso

0
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FHAE S FU SATFALE TOE EHHES stol obol £ 4F A ofrUt &

= @5sgth SFAFAAE Fg0l A2H7] A AT FolohEelA PABF B “wohF
2 4 278 Fgdel RFHAT Y BF FOIE Aol 12 ATHAT F
PN E EAFAL HAYES mFSG oM oS Atolel WAt FAZ IA YL ATy 55

g ARA] F21S wol HAE PHHES @Sk

3 ) Ae AEE AFEIT Ae
AR HIFE ElolHE o] 83l sEA4RE3RCE HaF FHI obsol AEse B9l F e At Eolst
T5 3Gtk AT Foolso] waEldES HolH wheS Hageda T8-S AU 2EiA Za gAY Ee o)
TF dojd ZFE AAStY g P5s B TS LAY AsEEs &85 4e AbE I53IEE
st

) A

2% Foll AAHUT FA FE F A ARt ASHAEA B 98 A%
A3t FUT AN AAHYOL BFAFoA A2l wiAE FA R FQAA WA sl ML,
5% 9% Aot FAHOR 532 ATAGT EFFFANY 4AE FA FR F 259 FAV F A
T EHIFAAY FA TR AFAA 6371 B4 A%de] ZHRAG. SFAFAM fAE W Aol A%

AR 33)7] s 7HENME 33]7] SA s

o

del2Y e 5F /1% A ek FAE BE 7] DIEE SSAL AT SE G4 B A7 3
dolgel WelAEL VI=aArt ol5e] WeAAFL 302 BENAZEMpardial interval recording) & A8 ZA
B9, TR A PABRE BASRAT. FAA] FA FASE 1Y) S8 G4 B ATA) FA
A5 o] AZSAY. Bk B R AR G oo AN w2rRY 48 A, FA AreHs 47
g F 10842 JrAon, 3§ met +9 - 2 moleke] HAB@HE YT, & AT F419)
Zhe IUZE Fa) Agssgon, Aue) £F N, 4 544 52 AT B4 Bde Al vF

o|N
ol

1] E(Percentage of Non-overlapping Data: PND)& A3} A FATH PND e 7|24 A53d = 71 $e A
Bt} SR PR M| Amgo] BAY v FE FA Rt A ARH 2R UE T F37] 1002 o A&

Tk PND #62 0%°14 100% ARelZ YERUH, gro] S5 T4 a3} ¢ 2t

7. BHEX LR =

B A7) £UY AR AHEE ZHHY] A AFAS} SFug AF A AT Foln FFYFEA
ARG R BFLATL A2 BEAZ Folstel BEA 1 YN=S BABAT AT FPS AAS] A B
AEe FEUA) 22H AE SA% F FIYEL AW SPHoE BASl, T BBA o] IX =7}
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O[M3| - &4 / stuet 7 A RIHS S8 7|5 7|8 Ces SA7F A0 ofF2 LS ojxl= A

o

90% ©1’ Uehd w7kA] #EA FEE A
14 & dsky] A% R4 BYX 4 £E 0@ gl e F 1008 Fokol AESA BER 7 AN =9 A
= 7124 95.5%, A 92.5%, TR 97.5%F YERST

A TA A=

Flsks AAolrt. AP 2Ye T3 TA Aul2E BSTE T A i’%—% ey %XHZ}QI %XH A3y o 7o) wpe}

ATHNeely et al., 2017). wWEtA %ali%% %Z& BSTE & A

7y gl A FA HE Al A FAEE B4 A vl T3 THNeely e al, 2017). B AFAME 2 3
i FAAe] FA Aol tid FA FAEE T FAE AYJAE AYstA=A ol el FA F |
7HAE 49,5}04 Brketdoh A FHE v A AAte] ot 10GAZ FAEE o w3y A 4%
o] Z3leE FFe B ATt FAAY FA A fF5o et +9F - 2 ®7]Et NEERE YERNATE F
Al FAEE Xdiﬂ B oM 3" 23 5 o 100& F3te] AEsan A FAHE E4S Kim
0159 AFE Faste B AT HF oA FAsIAoH A FAHAE AFTY-Ee e <Table 8>0l A
AlsFA Tt

<Table 8> Treatment Fidelity Checklist

phase Procedures Response(+, -)
1 Was the instructional environment modified appropriately prior to intervention (e.g., adapted materials, seating arrangement)?
2 Were intervention materials and visual supports adequately prepared and provided?

3 Was the target behavior cleatly explained to the child?

4 Was the task adjusted in quantity and difficulty to match the child’s skill level?

5 During instruction for compliance, were the appropriate prompts and target behaviors delivered accurately?

6 Was sufficient modeling of the replacement behavior provided by the interventionist?

7 Were appropriate prompts provided during the instruction of replacement behaviors?
8 Was reinforcement provided approptiately following the performance of the replacement behavior?
9 Were disruptive behaviors minimized through low reactivity and verbal prompts for replacement behavior provided?

10 Was reinforcement appropriately delivered along with the conclusion of the activity?

FAAY TAEE A 74 wel E58g wAF 123]7], B8 1A 153]7]9) obse] oy 143]7] =7
sttt A AR AE die IV HA 83s5%004 A 100%7HA UENSTE S5aAke] A SAE H
< 96.7%(89.2~100%)= YEFGI ST wARY] Bt FA FAEE 91.7%83.5~100%), oMU FA] SAE
80.3%(83.5~94.8%) = UEISTE TA TAEY ZAAE T HHA, EFTFoA FAE AN ST FA
FASETE 7P A e, TH A SRS AN ojuye] FAETE WA #EEAT =3 T84
5] HAEC] SIS TXH 33]7]19] A FAEI) 37] T P B FFEOE et ole AAE S
W 2 A THEE BQ B8 wALY] FA] dEolA welese] wAEe] AA AT B TR $4

5

%_
& orurl FAE sMelAe] A% WMEs} The A Wl wnd 2 2ad Ao Jehdth FA%

—
19
o=

p
N
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o] TA FAE E A= tsel <Table 9>l AlAISA T

<Table 9> Treatment fidelity results(%)

Session Mean

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Participants (Range)
96.7%

Special Teacher 100 100 100 958 100 100 942 892 953 948 95 95.5 - - -
(89.2~100)
91.7%

Inclusive Teacher 87.5 858 835 915 938 945 889 95 948 90.5 942 889 835 948 100
(83.5~100)
80.3%

Mother 835 882 948 8.5 842 835 848 905 842 882 865 848 85.0 8438 -
(83.5~94.8)

9. Al2|H EtHE

A8 A Bl Ee WA Ak & 3o Uid TA SBE WMo TA Axp) ety 7% Jb ges S
Ao Ay} AA FANME HE /Mssiy 1 Ay} AFFH oz on YERE BQIsHE 7o tHCha, 2013). &
AT AEH B EE Kwon(2016)9] ATolA AMES AHS]H Bt R HEA 388 B AT X g $4,
wekste] FA3ATE B 5A Likerr AEE E83tY AS|A EHEEE HU8HGET B AT 4 €8 &
HURAL B AL B R EFaS AFAS to R AEA Bl RS HUEHATE A B R Ads
4.75(891 4~5)F o= e

m A+ 23

B AL BaYE BB 75 7N Tas B AWl obsel WalgEel mAE FYe AEHI
A STk AT Ak 2% N ez AV AFE o ARl okgel WaREel Ba HYL, FA F
FA) T fAHNUE B FAGES FA FUEE B deson] FAge A FAR0 wet F)
ol = Tha Ffol7k Age HeAFY

i‘:o[( -{oh

.41

1. 2 EE S 8¢ 7S 7IE thea SA7F Ao otse| HaidSol OjXls Fe

AT Fofokse Waldlee HHITAS B 7T 7N ok FAVE HEEE FA 2dolA we @ F
o YT WAES HIYth FAVF /M UA BYR 55T A3 v oA WaldEse HE S E]
73.6%(67.8~77.5%) % =& $£Fo 2 Yehdth 7% 76k A Z e 2
AAE BAT FA A E obee WaldES Hd 9.8%(5.5~155%% F& FEE Ut E5EF oA
yF Wsk= 7|24 bl uis] A ATl A 63.8% HAad Ao el SEEdA Y] WaEldEe 7]
B 727%67~77.5%)F =& HAEZ FAHJoY A4 F8 & 544
UEATE ol& 7|24 T3kl Blsl Welss FFol 61.6% 4t A o2 e

Aole EFug AFA] RAZ PHPFe] i SO dBH T
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O|dy| - 2 7 et 7bg A 2 BES & 7I6 71 tes SMH7F MHEH o5l S ojX= S

o] WedEe 712 HH 68.4%(63~73.5%)F TAEHJIL TA HE F 15.8%(3.5-27.5%)2 TAES UrE}k’iE‘r 7}
HolAe] Wals)Fs Wsl= 712 F3bol vls] FAl FRrolA 52.6% AT ASZ YERGTE )
AL AdYst A3 7z} J3oAe] YF WHIE AR r|xXef Hld] FA FIrolA kAHAJ FFoFE ATt

E AFddMe A 23 A1 AuEr] 98] 712A A 230 3 Belds wsl EHZF_P ARl

Aok FA &se] S 12A Frre] vhAe 3 ARH HAED FA HAE F A 3N AR @ v
of 3715} R THChen, Scheibel, Henley, & Wills 2022; What Works Clearinghouse [WWC}, 2017). <Figure 1>°] AA]E o}
Fo| Pelgs We aZE Bu 12T A 73 e Asyo] AGHom fou|d £7 Aol HIALh
T <Table 10>°] WEW, EF3Fo e 62.7%, FHSFANAE 49.3%, 78X = 46.6%° 54242 W5 i
7} yehg o, ol FA19 A3t whEA JEhgES AR dE IS 59 7 71ve ek S AT
Fojolzo] WadEol vX= FEkol tigk &3] 37|E UE= PND #he AV ETA 7t J8oAe] 7124 T
3 F=A ALY HHE PND #1002, 715 718 Ttk FA71 AH o) olFo Wajs) sl v &}

Al FALE & 7 Aty 89kstH, b AFoAY W Ee V2 ARG A FIrelA e s HAE
At o2 4%k Ao Z Yelhgth A7 AI3= <Table 10>3} <Figure 1> A|AE T}

Baseline Intervention Y ——

~

Special Class

Inclusive Class

M‘\f—‘

{ogolARyRq aAndnisip o aaUBpoU|

Home

W#\.

A
7

E ] i 1 ] 1 4 1 1% ¥ it} 5 i

Session

<Figure 1> Incidence of disruptive behaviors by function-based intervention
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<Table 10> Mean incidence and range of destructive behavior(%)

Settings xperimental Conditions Baseline(range) Intervention(range) Maintenance(range) Immediacy

Special Class 73.6(67.8-77.5) 9.8(5.5-15.5) 5.3(2.5-9.5) 62.7
Inclusive Class 72.7(67-77.5) 11.6(0-28.3) 8.5(3.5-14.5) 49.3
Home 68.4(63-73.5) 15.8(3.5-27.5) 11.8(9.5-15.5) 46.6
2. Y S 8¢ 7|5 7|¢t ot S X dHof otse| Wilds Al FX[o OX|= ¥

QAL 715 VNN thad FAE A8T AHAR) ool PGl U FA EHE FATL FE
8 Fol= 7 4Pl FARAL FA FB F EFIFAMY PAVEL BF 53025950 FAHACH,
ol FAl TXOIA BAR AR Wt e Frow 4X8 2o Uyt ERstgeldel deldEE FA)
FE F AE 85%G5 1450 FAHAOH, ol FA TIIAY BF WYBRT 319 Fe FEOE 4AHYY
o bAoA WABE BAEL 1187051559 % U} FA) TR 5o e FEOE FAHAL 9
El S 715 0 thas A AR o5 FAGE Wel fAol WA Ave A7E BNW A,

ot
o
o o
o,

128 &
PND #t2 100%%2 YEST o2t Ad= A7 $58 Foll= ofbgo] Waldwol tht T4 &3t 24 2ol
A FAEL e eI

o] A7+ FHIZAE T 7T 7 ek TAE AdARN obsel WelBEH wAkeh R FA A=

A AR ABE GHLLA A, 87 AR AT 299 B8

Z74e Sl 3 i
e FAF AA AN ool W BT AR F

71% 718k TAle ditE o g Aefjdls 9@ AT Ze o A4e EAE &85 o] SEAIRKCarr e al,, 1999)
A3k sl s Tvt':ﬂ](Self—Injurious Behavior, SIBYY-EH A4 &3] YelUe= FA ole AF71A] FH L3 EAFY
Tl FE&EHAD, FEe 7154 AF H7HEBA) 2 FAlE FHEY wAAA A= JATHGoh, Drogan & Papay,
2017). Aol 7 BAGle] BH7] FAS G R 3 7T 7Rk FA AT BeAH EHE dge 7€ dATE
I AR o] AFE Al S ISR g 7F IRk FAE 8% FUF AFE ont Ak =T

ZT ALY wA A&l ste FAE Assta, EA8EH 1 A e ALY Ade] wel FAE
5= 7497F B7] wlEollBoardman et al, 2005), SAlOl gk WAL DEEE Hrlshs AL TAY A&7HsA
ZHs= 23 2x7F @ Aolgtal 3+ THGoh, Drogan & Papay, 2017). L2 2& Stwel 714 44 dEzA &
HAg7ol ofbEo] WellE FAaE ) AAA A wAdI TPgelA EFnAlL Al FE7F A
FA ALE AL e ARE FUstE 7 e WUte] HAuta &
ZIdk o4 FAE AL3 A A obso] Wi Eel o
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O[M3| - &4 / stuet 7 A RIHS S8 7|5 7|8 Ces SA7F A0 ofF2 LS ojxl= A

i} —

BEe W 53%025-95%% FAHNL, FHEFAMY el B 85%G5-145%)F FAIHAH, 710
Ao Wl s s FAAES 11.8%(9.5-15.5%) = A = ATt

s TANA A= TA7F SEE Folle s Hda e SUHE AFHeR ST

ES
HAZ o) obsS g ol 7s ZIvk FA 1F ATl ot AT 25% wRkellA )
FHE AT HolH F 7P &S fA Ik 27, 7P 0 A IR 2470 Eolgler dF AFdAE fAE
AEYPAT, A 7132 Aol HAEA ZUTHGoh, Drogan & Papay, 2017). Th84 FA| A o] 34353 13
FFo mA= &3S A3 TR Saatde] Bz FAE AABEou §4] 737 dERstE &)l
kA B3 AT A9 A9t He]l XS A(Cho & Paik, 2024)%F BF9} o] @rAudATrol A dEe] W
£ dFSske ARE FA olF FA 717 fA AR AA= FoETE ok B Ao §A R 71249
T3 =4 g ojof s, AA Aolx FAA 847F dF xIEHO] FA A AHHES WS 7
371 ol 5172

& AFgel Atk ol AT WA BRwd] 9Ee F 5 gom, 5 AT 4 T2
U ARkl FA Do) A& B B 2

Bl vk B4 AW A FAA) A FAEE SFaA 7P Eeka, dua
AL ol oz Uedth 71 B8 4 FUEE Bl B5atE wake] 4 A%olA delaEe] SaEol
| A W FA FAETE e ouUst FA% gAY A% Wsks Stael ws) wma 27 2as
Ao debleh FAFUEE wAS ARAR ohish A BN T2 L8] JPE LR 2e & Bk

O

5 o U2 A 7é3"]r9} Aol AU THArkoosh et al, 2007). E3F B ITAS F3 FA) /éfsg% ’\]Z_i} N
o A|eko] Aol PFF 84S Y T A obFe A 7Nl Ad2HE 3 WA FAATE HETHY
FdS Bon PEFAE AWt Aol dedle Bt 2 A S 2 FAAY BEg FA dA A&
o] wel 5 Wt Axpy) g2k 4 s IAE A Uthdee & Hong, 2022). 1HE2E SRt} 7P olA

Uehd "& gty 7HHe] By A ZAsE FA7F ety & ¢ dth

FAZAEI AiH o B
E3 D= e B 1 AW k8 FA A obEel WABE il vNE FFAA SraA, o
WAL oMU 29 B4 ARG B4 F ESE, BUNE, /19 202 PHAFY BE 44 vl &
Mot MmsE A FAEE A4 D 4] BE £ AAsh BAKe] vk HE WNekY 5 Yok =G ®
A WSS} A% o5 AR, SHrmste] WA, AelH =g Fol FA FUE) IFE F 5 9O HE(Cho,
2009) SHLSk /b A BF FA A WA L BEA 2HS B FHHY PF AL YL vhsor dt
AES TUHW BHLFL ASE st g @A AIAL B A5 A chas FA7E A9l
obBel FRIFH S5EF, MM A S FFNA PAAF o] B A FA PAYL 4F
stggoml, stast 74y A S WMRASA ge BT Pash FA £l Hch st /Mg A D=

(

d WAHE ofle} AAY, 1A4Y wAbAE FFHOE o
e =38 843t AR FAY Bnt olye, 35
s =7y, "o g Aoy oo djle] HY|E ok 4 5}
T #E7F 2 BT A YThRose & Gallup, 2000; Scote, 2017). A #E]o) thdk F=83
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™(Stevenson, VanLone & Barber, 2020), ©]= WA} 749 f1¢lo] & 4 QUthAloe et al, 2014). BE WAISL nAS
#YE 7o) FFaitial AZst, Bl sS ARl SA4 7Rk “l

WAoo R oE FHI7F Ho A FTha =
ChFlower et al., 2016, Oliver & Reschly, 2007). ©]213F HolA HyPFAHL 3 7]“ 714 a4 FA= WaldE Y
7% HILE JHEo g dlo] WhelslEe] ¢S Hetsla, 1o e UA dEE VIEXE RS ERE siy, g2y
AL S HE/PF REe wAHE AdFoEA M F st oA d3E TR ol Fod & A
T e Aol Aok

HJ‘SH?? T AAHA e FHE XEHH dukd o g wajsso] AL FUlete] AJAWERE ol THE Al
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