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Perceptions and differences in the importance and performance of

Positive Behavior Support (PBS) among Chinese special education teachers

o ** X 5 *kk
AN - 0lFY - T 5. Uy

Chen, Yuanrui - Li, Chunyan - Liang, Dong - Baek, Jongnam

E B ATE 32 E5uAt 1,208 o2 FAZ 3F A YPositive Behavior Support, PB9)S] 25 2 Aol Uit s} 1 2}
ol BA3lY, FHA9 pBS IF ZIE A% MM WS BASYL. A7 E=FE wF pBIS AEQ A|HrE HEA

e
(Self-Assessment Survey, SAS) HEE FA3IY AT £ A9 As b 2ok AA, T EFAAES PsY F8E0 H|
3 AY=E old MR Xt AFE BAYoH, 53] Tier 241F AN} Tier 30NES} ADolA 1 Ax7t IA Uetsth &
Al TREAYE X (Importance-Performance Analysis, IPA)S WP O Z2 F=9] pps WS 93] M52 wgo] FQ3l gEozE=

StTAL Yool BEA AL, BAY B, A delE Az, dole] S JAAY, AR delH veg, tEA 3
oA e TAA FoAfE, A 4, A AFoE BTl IR Tier 2 (20F AY) Y9004 4P FHAE F=o] 7
7 2Z2EQT £ dTE 1 SFAE U o® pBso T8 AY g4 Ui Y F8Eet A4 HAYSE 1pA 7IHE 59
AAAOZ Mo EH, PBS A AXE 7MASstAL 4 AN F9E EEFOEN, S5 SFuS AR AM pse] A A
A& A% ARA MBS AASGTHE o 1 9ot ek

FHof EuM, 3YH USXIAPRS), FRE-HYE EH(PA), T

Abstract This study aimed to explore improvement strategies for strengthening Positive Behavior Support (PBS) implementation in China by

analyzing the perceived importance and performance levels of PBS among 1,020 Chinese special education teachers. The research instrument
was the Self-Assessment Survey (SAS) developed by the U.S. PBIS Center. The results of the study are as follows. First, although Chinese
special education teachers generally perceived PBS as highly important, their reported level of performance fell short, with the gap
particularly pronounced in Tier 2 (targeted group support) and Tier 3 (individualized support). Second, based on the Importance-Performance
Analysis (IPA), key areas requiring intensive improvement were identified. These include, in the schoolwide support domain: professional
development, staft involvement, behavior data systems, data-based decision-making, and fidelity data; in the classroom support domain:
actively engage students, differentiated instruction, and academic success; and in the Tier 2 (targeted group support) domain: fidelity of
implementation. This study is significant in that it systematically visualized the gap between the importance and performance of PBS
implementation using IPA, and identified priority areas for improvement, thereby offering practical directions for the effective establishment

of PBS in China’s special education settings.
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1. @79 224 % 54

FA2 YF A Y(Positive Behavior Support, ©]F PBS)S 5835 E 2 (Applied Behavior Analysis, ©]% ABA)ol| 7]%H3gk
Fzlolal 75 A HEow, AFAA AW A Al SAHAH FAE Bl MU dF LIS =R A
AlZ A Eo]th(Carr et al., 2002; Horner et al., 2010; Sugai & Horner, 2009). PBS= T3 A A Al(Multi-Tiered System of
Support, MTSS)= vl o2 3 FAHZA BT A =D X Y(Positive Behavioral Interventions and Supports, PBIS)yS A =
gdog 3t st st M FEAA FZRIE WE AP A F 3K Sugai et al., 2016).

stuwxtde] FAZA 35 A Y(School-Wide Positive Behavior Support, SWPBS)< = Ao gy ExtEa 9tk
(Muscott et al., 2008). PBST 307 o E¥(Tier 1~3)& &l HUA A, 20F A, /MEst ALS A
(Horner et al., 2010), 7]'5% 3353 7KFunctional Behavior Assessment, ©]F& FBA)S 7|WFo. 2 31 A AlYLS &3 a3
Q1 5 sNAo]l 75 EFKCarr & Durand, 1985). PBS= SHAC] ALS|A Y5 FFdw ofvel mAke] T o7k 73}
St st A T gk 2holA FAAQ EFE BEO|H(Choi et al., 2017; Condliffe et al., 2022; Kim & Song, 2006;

McIntosh, 2023), WHAGNA ] HHA F8&A0] =& T8 YsAY B3z A 3 ok

HZ A= %%17%01]/‘1 PBS-O/] ARt AHE HFHoE TSI QTE Ministry of Education of the
People’s Republic of China(2017)+= W P AR, S TRt AL ALY S B XL°H Bt
S 9 A% e AN a% bz_é}iic} olg® YR Mol HE pBs ZHUL Efsta L EFw S ol
TR, SFaAl A AHE Y87 AAEATHEeng e al, 2024; Lin ec al, 2012). 1Y A=A 2pAelA
PBSS] HFEF SFurte] 1A= o8] Z Aolrt lom, A sEo] w4 o1, 9 A 9 HFUF AA =
& 23 AHlEC] A ¥the F40] A71EThHuang & Zhu, 2019; Yuan, 2016).

THolA PBS =Y obF 7] @Alel HEe lov HAHoR T Jhedd Baddl thk o] gy
=
[e)

ATHL, 2021). F A Yo A= dAaEAd gk ATHA A T4 HIoA dloly BAE 7|Rte= & 7
ste FsAYe Tadol AxHI JOoM(Liu & Jiang, 2016), AW ATEL PR/ S B SRS S0NA
A %S A stge] gy FoE FgAYE d a3 YS Budkal UTHLu et al, 2012; Huang &
Zhu, 2019). 53] B4, AstolAl, oAl Fo| AX w&FoAE pBSe YF 84E A% AFTw &%, &

AR A 22O N APEA PEAY AlY Y 5o mgo] o] RolA A UTHLiu et al, 2012). °lE T 1L

%3
S o] HA HAF %P%}'ﬂr AEGA WO R HIH weh, pBSVF EFu K] A Holv FUHSE FEML
ASS AAFSITHLE & Liu, 2022; Zhang et al., 2023).

T2y pBSY EAHR] ks HalAe E 7EA HAZE dot ok AR, A FoolA= pBs B FF A3
AAZ o} s FEHA FRhow, AR F AHEAY T Aol Hal ol Ty FEol FFS mA
Ae TS o= g Al A 2 XY ZAE FHSSE A8 HEE vfbEY A &t} o2
A3 FAHo A A3 FAAT mEAo] EATTHZhu & My, 2019). =4, 3 PBS #H AFE o2 FAoH, &
2 g3y mEwo] BEdte] Egmabe] AAAHRN MY FHE Aty AHTE AFHo| UThHuang & Zhy,
2019). AA, pBS AFS A7 FAAQ] HF AxF B AEH BUEP AAZE F5ekan, Stal P22 deollA pBS
AP AE 2o wiXxE v F3 AHo|thLiu & Wang, 2022). WA, PBsY &34 AFALS 1#3 3 E3}

2 o] S FEM(Wu & Xu, 2024; Zhang et al,, 2023), X< 3 0§ 2] EA4FPO=Z 3l pse] HE
of @A zpo|7} EATTE wWetA FF F= SFuS Aol pesVF AFF o E BEUEr] HsiAe T
Ao BAA A, nAF ] AR A Ag A3 AGARE] B 7P A JY 7 24 o] E Q8 THFeng

)Y oﬁt‘ i

% 3}

oZi
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et al, 2024; Huang & Zhu, 2019; Li, 2021).
ETnARE PBS Al 2HIOA A A8, 7152 Brl A AA, 7HEHe &% T A 93-S sk, o] &9
o123 Zol= pRS A AFS AAAE T2 Q2210|TFeuerborn & Chinn, 2012). 7ol w=™, psol| o]k
—?EA = 2 PFsH A, oldfollA T8ZA WStE B AATKCollins, 2007; Pauls, 2014), Y5+ PBSS| FEHA
ol A} 7} 95 ety A £ o] S A3t UtkBack & Cho, 2013). WelA pBse] &Ea 213
A= SsmAate] oid g W] gk o)s
ZITHKang et al., 2021; Ryu & Kwak, 2023).
E3] @A F=ollA pBse| 24 #A|E} 2 go] FHIL
Ministry of Education of the People’s Republic of China(2025)7} 3%
W, Addles SeuSstart F 2396704 o, theFst ee
FE 91595 Hol| Z3t, E4nS HY WA= 8.13%F Holth o]
A

X0
e
-1>
2
o
=2

Jole @A 8 BE AU ol HHH FFL

kil 2 A= Fol ‘3} Zﬂ w5 FAR] SEFuAbe] 127 A3
SoRste Aol Fasteh ras BER B FA S1eo] ol mASl AX, A4, 49 £9
o] Qo HAA AZ 7teAS AIst= Hd Q9210 HTHFeuerborn & Chinn, 2012). WAl PBS
2450 dal LA Ao F2
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A=A A YERE 7heAo] ETHHuang & Zhu, 2019). WEbA @<edt Q12 AR A3 AH BRuE
TA QAME Fow9l Afwo] #&S AAZoR yotdd £ e 3
Ao Aol ¢4 A YL FAZoE AEsta, AH FAle A 2 XY HAFHS a3

ofl N
H
i)

% 1%
El
rr
2
2R
o to

olFet wiAdA B AT T STFUAE OISR pBsY F& Ad 94d Oigh 4 FoEAYPE H
(Importance-Performance Analysis, 0]35 JpA)S A3, FRFe] Zo)E Hletsld o
ot IPA #A1H-S Martilla  and James(1977)7F A|QFEE o] F wS 9 AB|2~ F2 HIoA G Z8Eo & WHO
2, 7k 940 gk 12 FaEe A A £F 1o #AE AAHCE ottt F vke HolA XA o9
7} ATHEFeng et al,, 2014). E5nS oA S o] WHHE W AA(Back et al., 2013), E’_TJr % (Choi, 2021), A& nl
$(Kim, 2016), 35 #&(Jung, 2011), SHA W S(Lee, 2024), B ZEF3(Song, 2021) & TS FHolA wA 2 &4 <l
go] a3} g 7+ HolE EAFI= ] E8Eo gon ol 5 EFuS @_@H 2 JJr WA A R T

A 71z A5E AF3 YTHChoi & Song, 2022; Kim et al., 2018; Park & Back, 2021). ©]# 3 Z o]
AR AFE T EFDAE UGS s A8 84d S 859 AYEE 1PA VIHOE EAEta, 11 Ao
A EEs Zﬂ/\l staal gk
g a3le] = TFuAEo] PBSY F8 A3 a4 disf AXsle TR AA A=
|

A <
E AARS R A3, 11 atolE JJHLEPOEAH PBS A3 AHA A WS AAsHE d 1 FZHo
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o] ATo) ATEAE TheH Bk
A, pBs YLl FF ELaAY FAE U HYE £E3} 0 Fol ojudvk

E
S, pBS AY FRAH F3F Erwate] FAEAYE 22 Hole] e ojmsk

0. a-+44
1. ATOY
B 7o) Oake % SRTARA, 3 S4ung AW @Al pes s 42 U W2H AP 2
54 JAE FAEkE ol 2HE FAT FAF A9 National Bureau of Statistics of China(2021)2] A< T w
o Fwel B, TH AN, FR AL Tuelo] Anel EAY WEHL TualLA AT ¥ AT e
AAslr] 8 A9E S35 & H EF(Convenience sampling based on regional stratification) &2 AEFALS 2133}
fom, AEHow 100%e] UBAE H4ae wE B TP AT daAe] ATEANY S4e

<Table 1> Demographic Characteristics of Study Participants

Variables Category n %
Eastern 213 20.9

Region Central 320 314
Western 346 33.9

Northeastern 141 13.8
Male 237 23.24

Gender

Female 783 76.76
Less than 1 year 116 11.37
1-5 years 308 30.20
Years of Teaching Experience 6-10 years 185 18.14
11-20 years 180 17.65
More than 20 years 231 22.65
Junior 542 53.14
Professional Title Intermediate 346 33.92
Senior 132 12.94
Special Education School 449 44.02
Affiliated Institution Inclusive Education School 203 19.90
Other Institutions” 368 36.08
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<Table 1> Demographic Characteristics of Study Participants (continued)
Variables Category n %
Physical Disabilities 454 4.3
Intellectual Disabilities 800 78.4
Hearing Impairments 307 30.1
Disability Types of Students Served™ Visual Impairments 153 15.0
Speech Disorders 560 54.9
Psychiatric Disabilities 377 37.0
Multiple Disabilities 433 42,5
Other Disabilities™ 127 12,5
Total 1020 100.00

* “Other Institutions” include special education resource centers, special education research and training institutions, service agencies for persons with
disabilities, medical rehabilitation institutions, and special education colleges and research institutes.

* “Disability Types of Students Served” were defined based on the Classification and Grading Criteria of Disability in China (GB/T 26341-2010). This

section was designed as a multiple-choice question in the survey.

“Other Disabilities” (open-ended response) mainly include developmental disabilities, autism spectrum disorders, and similar conditions. Although

these types are not separately listed in the GB/T 26341-2010 classification, they are commonly recognized and widely addressed in current special

education practice.

N
A4

yE7

H Ao A ALE3E = ZF Center on PBIS(2023)0llA4] 7R3t w|= PBIS MBS =}7]H7} /}ﬂjvt'_—;(](Self—Assessment
Survey, O] SAS)EA] vlar WSH EFNSEZZ T A (Office of Special Education Programs, OSEP)¥} % - 554
(Office of Elementary and Secondary Education, OESE)9] A Y& wo}l 7jerd Holt} o] =3+ Stu FAYo] gu A
A L oheFst dAlo A pBS Al2Ele] A3 A&y S QTE HIBIEE AAIFE SIS, Tier 1(Schoolwide Systems),
Tier 1(Classroom Systems), Tier 2 Systems, Tier 3 Systems®] 47] G ¥(domain) o2 T4 = At}

2 ATeE 2 EH SAS HE2] o]gH &3 W8S FASHE, A7 AT FFd g A A3 By A= =

A3t AHeH J =75 Tier 1(Schoolwide Systems), Tier 1(Classroom Systems), Tier 2 Systems, Tier 3 Systems-ozl 47
9oz ?LHHD% 2t 992 247t st Al A”kdasA) ), s AN ), 235 Adai F=), A4St

Adaal e HiHdon, F 49719 54 FFHoR o|FolHt sAse] 7 ol tF SFuAte] FaE

AYP= QIAe S sl 44 53 YUANE A= FoHA Ee~vlt T3 A YA e~vl¢
£ aom, shtel & tiEl Fanst s Vs Hrlstes 7T ol &

SALS] FRA Q123 AR AW FE e AolE Ao RS, AW AHS A $HEY Eo] 7}

?lg e DA
- >
I o
dh °§
;’é il

olo
0 o

QL

b

Z gEe o g AdPs F AdolA W dade Ao, 4

.
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<Table 2> Composition and Reliability of the PBS Self-Assessment Tool (SAS)

Reliability (Cronbach’s Alpha)

Code Domains Items
Importance Performance

a Tier 1 Schoolwide Systems a0l~al5 0.984 0.983
b Tier 1 Classroom Systems b01~b09 0.978 0.976
c Tier 2 Systems c01~cl11 0.998 0.987
d Tier 3 Systems d01~d14 0.991 0.990

Total 49 0.995 0.994

3. g ER

B ATE Aol BT ANS 3D F B E P
R
=

QA EARNIEE, heeps://www

AuAE e e g,

t-test)= A AT}

=4, pBs Ad FEoANM F= 5
R

=
NA F= EFuAte] o5 3 AYs FES dotry] 95 4 o

oo
AM F= SFuite] F8E B AYPE ZpolE Lopiy] 98 FaEARE 3 o)

Aol A o AYP= xpdo] A F5 Hops 44 AEsta, ols 7
AAE FASFASOH, ¢ Fol p < .05, p < 0L, p < .001 FFOMNA FTHA] o7
Oeog 258 x5, dY=E vy 245, itk = 0 7IEe= o

W H 73S vwstygth pBsS
e
[¢)

FEE ¢ A (paired samples

3 2] Yolry] 9|, WA Z+
(one-sample t-test)= A A5
W o] ThBack et al., 2013). &
7y = HaFghel A

o5
o et w1 Ree sMsaT

AHe AR FLEAYE

| EY Z2(Importance-Performance Analysis matrix, [PA matrix) S T T3 THBacek et al., 2025; Martilla & James, 1977). s

ARl PACAE Al IAREHEE Al 4AREH7EA] W] FHo] #53 |14
=% a8y 2 AT A= Abalo et al.(2007)°] A|<F
< A8t 71 AREH AA WA 71ES FUIHATE <Figure 1>04 B HE9} o] o] WAl 7]&7] 1

s we) A

o% FREM, 7 Buo] AUH 94T 5
i A R L éql(diagonal—based schemes)’

o] AL 7|FoE FRE vl AYEr} Pt FEES st W JPow Fol A 4AHEHY 7S &

Ashe Aot 2 tiZAl o) AT BE R2e Famd v AAEst ge doow ArEn Aue &
= =

=
Heddrt wo GROR RRAL 53 FoEs 43
ot HNE ¢ o
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LM -OlEE - & 5 -43H /38 &3 XAPBS)I et &= SxnAel So: A A A4 1 X0

High Performance

Keep up
the good work

Possible overkill

Low Importance High Importance

Low priority
Concentrate here

m
v

Low Performance

Note. Abalo et al.(2007)
<Figure 1> Analytical Framework of Importance-Performance Matrix of PBS Perceived by Chinese Special Education Teachers

1. &= S5uAQ| pBSO| Ciet So=-2dE Y 5 8l X0

PBS FHA T EFuAe] 85 9 Ad= FFI FAEAYE Fo]E ol A= <Table 3>

2

rO
>

<Table 3> Importance and Performance Level of Chinese Special Education Teachers in the PBS Area and the Importance-
Performance Differences

Importance Performance Paired Difference
M SD M SD M SD t

Tier 1 Schoolwide Systems 3.74 1.17 3.60 1.19 0.15 0.77 6.09™

Tier 1 Classroom Systems 3.92 1.10 3.80 1.12 0.12 0.74 5.14™

Tier 2 Systems 3.75 1.21 3.58 1.24 0.17 0.80 6.70™"

Tier 3 Systems 3.77 1.20 3.58 1.23 0.18 0.81 7.26™

Total 3.79 1.12 3.64 1.14 0.15 0.74 6.62""

*p < .001

A7), pBs FAolA FF ESuAle] FRE R AYE Qe $E2L YolR A3, F2E $ES ANHoR 34
ol FEBT 375~3920.%, BE AU FFolA pese] WAL A A4EtE 9oL Yehdth AYs F2e
Z85HT o e WHHG.58~380) 02, FAE tH] AYE Tl o7tk TS BHAET Mg B F8
=9} Az SF A FFA dehdth o) pes AAe] FAo] 7 welelA o] FolA 1 glom], wAEY
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AR HAlo] o] FYe HFH oS o F Ut} MAWH o R Fo EFUAES PBSY FREE <14s)
AAE, AA A8 FFE IRT e Ads Holal glo] A3y AuE g Aol BoFS AAkgth

A, T EFARY] PBS FLESN AT Q1A 3t Aolrt YEAE EotrRy] i FREAYE e ti-F
FE o« AAS AN A Fu A Abe = 6.09, p < .001), S AL = 5.4, p < 001, 2TF AL =
6.70, p < .001), W3} A ¥ = 7.26, p < .001)F EE 97} HAl = 6.62, p < 00N FLEV AY=r}

.

Frelall B Uehdth Famsh A9 3 by 2 ML Tier 30088 ANl 0.189] BF FolZ Uepte

B = 720, 718 HE Holt Tier 1 SF AUNA HF 0129 HF Aol2 Uehdthe = 5.14). T3 EFuAE

PBSS| BE FE(Tier 1~3)0] 3l & Faxs ﬂé}é}i Jot, AAl A FEL 0 wAA <

3] &5 AU(Tier 2) B 7PESE AU(Tier 3) Yol A= AxprE 24 Uepd 7)4de] Alge 4902
«

E3
h
/\4%1;].. = 3 N A . 63;(31@ ;(].C.zJ

- b

o

= E1ALC| PBSO|| CHet SRE-AAE IHEEA 2N
PBS A8 FEo|A Fo EFnAY] TAEAYE Q14 2ol o o] AmeA] dolrr] Y3, T SFnALY
PBS T8%E U4 HHFHM = 3793 A= A2 FHAFPM = 3.64)S 247 AR Ve R AASt dd BE ¢

ARG AANEG oM, 1 AFE <Table 4>9 2T}

<Table 4> Differences in the Importance-Performance Perceptions of Chinese Special Education Teachers in PBS Implementation Items

Importance Performance
Domain Code Items
M SD t M SD t

a0l Team Composition 3.81 1.29 0.57 3.60 1.33 -1.08
a02 Behavior Expectations 3.84 1.23 1.20 3.68 1.26 1.00
a03 Teaching Expectations 3.80 1.32 0.22 3.69 1.34 1.25
a04 Feedback and Acknowledgment 3.90 1.26 267" 3.79 1.28 3.80""
a05 Behavior Definitions 3.81 1.25 0.63 3.67 1.28 0.67
206 Response to Behavior 3.73 1.29 -1.53 3.61 1.30 -0.69
a07 Professional Development System 3.77 1.30 -0.50 3.62 1.32 -0.38

Schoolv’l\;ilzz ;ystems a08 Professional Development Content 3.66 1.33 -3.14" 3.50 1.35 -3.28"
a09 Staff Involvement 3.66 1.32 3.19" 3.51 135 315"
al0  Student / Family / Community Communication — 3.72 1.29 -1.79 3.58 1.32 -1.49
all Student / Family / Community Engagement 3.77 1.28 -0.46 3.64 1.31 0.05
al2 Behavior Data System 3.65 1.33 -3.38"™" 3.49 1.38 347"
al3 Data-based Decision Making 3.65 1.36 -3.32"™ 3.48 1.39 3647
al4 Fidelity Data 3.69 1.32 243" 3.53 1.36 -2.52"
als Annual Evaluation 3.69 132 244" 3.55 1.35 -2.09"
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<Table 4> Differences in the Importance-Performance Perceptions of Chinese Special Education Teachers in PBS Implementation

[tems (continued)
Importance Performance
Domain Code Items
M SD t M SD t
b01 Behavioral Expectations 3.92 1.21 3.42™ 3.78 1.23 3.69™
b02 Procedures and Routines 3.91 1.19 3.15™ 3.80 1.24 410"
b03 Feedback and Acknowledgment 3.95 121 426™ 3.84 1.22 5.26™
b04 Response to Behavior 3.86 1.22 1.80 3.74 1.24 249"
Classr(;l:): Slystems b05 Active Supervision 3.98 1.17 5.13" 3.88 .19 6.48™
b06 Actively Engage Students 3.95 1.17 4.43™ 3.60 1.33 459"
b07 Differentiated Instruction 3.87 1.20 2.09" 3.68 1.26 2.22"
b08 Academic Success 3.94 1.19 4117 3.69 1.34 5447
b09  Classroom Professional Development and Support  3.89 1.19 277" 3.79 1.28 373"
c01 Behavior Support Team 3.78 1.30 -0.33 3.67 1.28 -1.16
c02 Team Procedures 3.78 1.26 -0.29 3.61 1.30 -0.36
c03 Student Identification 3.75 1.27 -091 3.62 1.32 -1.45
c04 Request for Assistance 3.75 1.28 -1.07 3.50 1.35 -1.80
c05 Options for Tier 2 Interventions 3.74 1.28 -1.15 3.51 1.35 -0.89
;15111’215 c06 Access to Tier 1 Supports 3.75 1.28 -0.88 3.58 1.32 -1.40
c07 Professional Development 3.73 1.28 -1.46 3.64 1.31 -1.81
c08 Level of Use 3.73 1.29 -1.50 3.49 1.38 -1.80
c09 Student Performance Data 3.73 1.28 -1.61 3.48 1.39 -1.35
cl0 Fidelity of Implementation 3.72 1.29 -1.67 353 1.36 -2.35"
cll Annual Evaluation 3.76 1.29 -0.82 3.55 1.35 -1.87
do1 Tier 3 Systems Planning Team 3.76 1.29 -0.63 3.78 1.23 -1.65
d02 Team Procedures 3.75 1.27 -0.94 3.80 1.24 -1.61
do3 Student Identification 3.75 1.28 -1.02 3.84 1.22 -1.69
do4 Request for Assistance 3.76 1.27 -0.81 3.74 1.24 -1.86
dos Options for Tier 3 Intervention 3.75 1.26 -1.06 3.88 1.19 -1.71
d06 Tier 3 Critical Features 3.78 1.26 -0.37 3.81 1.21 -1.47
Tier 3 do7 Access to Tier 1 and Tier 2 Supports 3.76 1.26 -0.64 3.73 1.24 -1.78
Systems do8 Stakeholder Engagement 3.80 1.25 0.36 3.84 1.20 0.15
d09 Professional Development 3.77 1.28 -0.46 3.78 1.22 -0.88
d10 Generalization and Maintenance 3.79 1.27 0.01 3.59 1.32 -0.31
di1 Student Progress Monitoring 3.76 1.26 -0.77 3.63 1.27 -1.38
d12 Level of Use 3.77 1.27 -0.49 3.58 1.31 -1.83
d13 Fidelity 3.76 1.27 -0.73 3.57 1.32 -1.67
d14 Annual Evaluation 3.75 1.26 -0.89 3.60 1.30 -1.88
Total (Mean) 3.79 1.12 0.00 3.64 1.14 0.00

*p < 05, **p < 01, ***p <

.001
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T8E B AYE Aol F 17/ FEo] FAFEG ol w/Y w2 AoE YEomp < 05, p <
01, p < .001), 7AAHA W& b3 2}
AR, T EFAE 04<J4CH“ 2 A A A, bo1(BE 71, bo2(EAF E D), bo3F =W D 1), bos(THA

A ), b06(5L§«l FAA Zo F5), bo7(FEIE ), b08(EHY AF), boo A HEA A 2 xQ) &=
Al EL FRE IS UESE BHE, 208 T W8, 209 A F), a12(3E dlolE Al a13(Hl] ]
B 718k oA, al4FAE HolE), als(AZF H7h FEol| dsiAE FLE Q1Ae] frefahAl wWkth
i %%w + 04 = 9 Q1A AA), bo1dE 71T, boz<léx} 2 A4, bo3H =M g 1A), bod(WB 5
7L%) bo7(x].1:ﬁp;].§,] Cﬁ) bog(tﬂ-@ H_TL) b09(_u_/\] /\4 7]]%} =1 ;(] 0_]) %Eoﬂ,\i l:o /\1331:
W, a08(AEA 7 W8, a09@ A Fe), a12<?5£E tlolEl Al2=®l), a13(dlol8 7]xk ojAbA
A, ad(FE=E tﬂ 1B, al5(AZt B7h, bo6(BHY e T4 4 o F5), clodd FHE) 5o daixs 28 <l
2lo] {23k Yot
3 EALS] PBS TRES AT Q14 The] XolE HG FA|HOE ¥ 8} | Y3ll, ToEe Ags 7t
Aol A F2l3 2pol7F YERG 177] =S &85t <Figure 2>9F #& IPA W EE A(IPA matrinS 2HA18HITH

High Performance

Low Importance High Importance

<Quadrant Points>
QuadrantI: @
Quadrant II: No items
Quadrant IIT: ¢
Quadrant IV: H

Low Performance

<Code Name>
a04: Feedback and Acknowledgment, a08: Professional Development Content, a09: Staff Involvement, al2: Behavior Data System,
al3: Data-based Decision Making, al4: Fidelity Data, al5: Annual Evaluation
b01: Behavioral Expectations, b02: Procedures and Routines, b03: Feedback and Acknowledgment, b04: Response to Behavior,
b05: Active Supervision, b06: Actively Engage Students, b07: Differentiated Instruction, b08: Academic Success,
b09: Classtoom Professional Development and Support

c10: Fidelity of Implementation

<Figure 2> Importance-Performance Matrix of PBS Perceived by Chinese Special Education Teachers
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T= 5T PBS TREAYE Q1Y mEY: A B4 g5 A

A, A TAREEAE #FA 99l sPsh= FHeR, TE 2
2 1A AA, b E 71, bo2¢dzk B A, bo3 =M B Q1A), bos(TAA ), oo HEg A B
x]%),] 67H FEolH, FoEE BEolAT AYP=rt FolstA &L boalT W) 1) FEe] E3PETh o] 774
= Q4o w3 AA AR FL FEE B, T S| ps A AAOIM AHHOR fAH
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2, ANAREAEY w8 33 gehol AXshe G ehi dich
Jehol HFete RO, Fawsh HYE BE Ko v I

o

o

I3 FRESE AR BE S, $F S5mALe] ps A FHNA

A, ANVAFHERES =8 2o 99)d sidstes d5e 25+ fosid AT A= Folsid e
a08(EA I U8, 209 AY Fod), a12(3F dlolE Al=®)), a13lo]E Z]HF QJAPEA), a14(FAEE dlo]E),
bo6(HY Y] T8 A T %), bo7xPEEE F9), bos(ErY HE) F 8/ FEolH, FREE HFo|AT HdY=E

I

FroetAl e codd FAE) 1 el ET o]¢t e F ol FEES FoE Mg AdY=T) B wE
of S5 S5 mAke] PBS A3 FHAA AHF R AT o & A FFor AFET
V. =9

o] Ao Aol wet 53 o] =3
1. &= SuUAR| PBSO| Cigt SRE-HY¥E 214 &=F S8 X}0|

B AFdAE T EFnAEe] dEhE pse 85 9 AAE FEF O AolE BT A dAvrHoR
TRE 4L w2 W AYPEE old WA Fah= Aol SIHASH, 53] Tier 2421F AY) B Tier 3070
3t AdellA T AxpE FEHAA velg T ol tisl o3 22 F 7HA SHolA =eljith

AR, o] EuAbEo] pRSY FoAL Ao R A ¢ é;zs} 2

Uehhs @42 wed 1 Ao BAVF ohe Faaelw A
o Tier 3 %] PBsE A She] B4 BAAT) B REY FA AR 27H7] Wrel, F8E 9l

a, /\]Zl', Ao g ol 42 ;‘<___];<4 Ql Adjo] oje-& Hto ME}‘(Slmonsen et al., 2008; Sugai et al., 2000). A A2 PBS
o] AHAR] APL wAre] QR ofyel, Stw x| B A, vSA 3 @HAA, AF volHE &83

A2 Alzdlo] drhd 2 ZHEA QleTtell 99 dthal B 7H ThSugai & Simonsen, 2012).

T S AvEA, olHd Ao ofeigol thiwlA yehdth A, pesell tha =7h Abele] A
Z|Rbolut ey 3o mulste], dbe} Aol £ N Sk WAL @eolM HIAAZ R o] F| AL I THZhu
& Mu, 2019). 0.2, 5 AE7ht ' abeh &2 AE A5e) Aoz BHog s, T4 A&4a Ao
FREA Geths 2AZE A Qleh 53] A M8 el S8 Adshs d 9lol, T Sruge oA
3 1HE WA A Bl oEstal glom, tetAl o] vl Aol HIRE AR THHan & Cumming,
2019). B3}, PBS W A 7]3)e] BF3} ARl A& shed TAA Hlwde #XH A AYPHS Hojmel= &
flelth Wu2017)9] 7+l WEH, pBs #d A4E e wAES FETA AF £ eHAA FATT Aol K
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gom, ot A e MBS AN AAAA WAL Lol AAsolor T AADTH o}, prsE HTF 2

< JNAFe] EEEAA 7h7 o]0 ®, Fo AEA, Ml A, TR A & A= oldel =Y
A HE 2 A FAHY wsEsiet 4% TES 9o F UthWang & Lam, 2017). PBS&= tiEAQ A
714k 2 Z(Evidence-Based Practice, EBP)O. 2 &3} 7t o|2] HAAHo|A E3}A 7}x|9} 8 A= 3 70AS Fute &
Hhell glth. webs S=oll 4 PBS A3t AP wjoll= s Y (origina) ZE-S B | ROE, 73 A
Bl fo & $U3 DR Bck 53 YLTA Y, DAY T AW P AT AN 5 5 &

3
slo] YAlE 8A4AES Hkgste] #3814 A -S(cultural adaptationy& AAZHOE FE LQrt Yt} ol FA &
o 9, 715 e 94 5 el ) REEE WAl 24ske 4T Lyl 55 24

2]
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ox.
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=
oo
O
HU
%
g
55
w
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i
fo
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flo
Sl

O|ThFox et al., 2021; Mclntosh, 2023; Wang & Lam, 2017).

w2ty FollA PBSE EA4Skelr] HallAe 2 7R T HAVE A FARG WA, =7F ZFdolA pS 23
< 93 34 NI WA 76k npEo]l AFETHZhu & Mu, 2019). FAIO] wAF thde] A FA A e <
Al SAle] wiFrd Hgo] o] FoAok (W, 2017), TRV RS St W "stAl dE AAt dF tlolH
7]Hke] FA) Al2®] o] WaiE|ojok &ThSugai & Simonsen, 2012). BlEo] F3 AL8|o)] wSEEZ EAY %31
olF F UALEF, fFu AMFY FEAFTY 9 wAte] ALE AFHoE g ZF3H o2 H3d pes B9 A
TAol QT HTHFox et al., 2021; Wang & Lam, 2017).

EA, Tier 1 8t FFAIAE o5 A5 BF JHHOE & £FS UETh o= pBs Ao AdA<
FAol g TRl o] FAR I Y5S AAREHH, DAL £ B &olA PBSE AAYHA AH&she Zlo]

FL3thE AS YT THMclntosh et al, 2006). ©lE T FFE T AV MBHOE fFul APl HElE

T JaF 2 FeA F4Y JHAE T8 §7] wiiEl, sk ©eldlA A el wWE AlE A=rt A
T e 234 &40l 2A4H U HAFETHLee, 1996; Li, 2012).

r

d
o

T UelM EHHOR ABIAE olfE, oMY FF AU HBOE PF AN E MYk, TA
QA A ABEA FH- AP —’F e T2 gRolth FRIAEL WA wed A4 A

EEE ZHACEEPER, moral mode)E AAEHM(Gy, 2014), °l= AR ALZF Al AHEehs AR AL
Ax=H

e
N
N
o
°
kv

(Tan, 2017). ©]&%F &£3}3 4L PBS A3 A oA wAE AR 723t 77t st SolAl AAd=HA st
B 4 SlE slve AT QPH S SolH EHH PF AE AWE - WA Bk

olg|dt THAA & wl, T HF AN, 53] GS(EF, moral education)®] Z38tel]l 7]HESE PBS Tier 1 22| 7]
e 289 e etk dnd AUlH FEH F43 e B AE, YAH 448 B A5 )
S FEITE Holl M(Sugai & Simonsen, 2012), PBSS} S5 HH{-& FxZo0E F }§_ AAE 7H1} 53] 959
At wBAel $¥ 4 o MYAD SUAS B0 Astol ZRATH), ol Hrol Bl Mol Aue]
AR THEIER B4R, Habit becomes second nature))’Eh= EHOZ AT 4 JTthMuyunda & Yue, 2022; Lee, 1996). PBS

Tier 1 A WHEHQ] A A5 A3t 7] P52 WEIE T3 FAY P HES HsA e b FH1ES
FH(Mclntosh et al., 2006), °l& F& Aol 93 P& UHsets FHAA 957 12 FFHS ZHeETHlee,
1996; Tan, 2017).

ofl
o,

D CBERAKS FF DA (AR - FIACE) A o THR, AR DREAL, BEEAZKIL. ol oY o
g AL o) B 4ET 23, $8L oA Adzde A% 2oe dnlg B o
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2 BT S4IAl PBSO| TSt FRE-AME fEA 2

A5l ps A3 849 =959 AYPE £ 7|HEOZ IpA HHEF/‘/\E

AA, Zﬂ [AREHAE FA @hollA F 770 F&Fo] EL TAE-5S A= AHEHY ZFEAT o] 5L Tier
19] g HA AL@ = g 1A AANG g AA@E@E 71, dx 2 A, e g9 QA g vk, 38
2=, wd AEA N 2 AYY) FEol g3tk o= T STuAE St < PBS ARl dial 4A
14 gAY e8E st es BHolTH, oled Ades A 3 9 SEFuA A5 Askel WA v
o] ATHMclntosh et al., 2015). 2B A [ AFHEHO| Tier 2 L Tier 3 F& =2

o] ofAl A AAZ zE]l FA EIPSS AR olo wiE} Stws 5 X Yo] g sk A AxE

dala, AAACRE 4A0F A /NEs ALdS AE - AF - EYUE -3 Mclntosh et al, 2006; Mclntosh, 2023),
A 098] J&E WS stal, oy o R AW F3H A=E AAst &A0F AW 9 AEst A o] &
] A} aFH o7 AAFEE dloF $HthBambara et al, 2009; Kim, 2014). ©]&3t 5=
2 *,jjxé’cﬂoﬁl, AEAQ HMEA M, w2 dY 713 g, tolE A&’ 7% 55
3 E4aAke] PBS é 3 AEFS 7F3}sloF eTl(Fox et al, 2021; Mclntosh et al., 2013; Sugai & Horner, 2009).

EA, ATAHEAGY ia 33 Gl R FAE-E2 AP AHEHC xFHE dH5L glloen, ol &
wWAREo] pBS HEFl tisl] 7]EAH1 Q14S Efsta glow, A3 Fjo] HluA FYHOo R o]FoXal U
ougitt. &, Ad F]io] A4 Y A dAZ RSt ALY FAAET wllE Aol vERR Fdth
AFEo] PBSO| A4l ZRx|o] thEt oldlE A& o' ZFslEte(Collins, 2007), A Ho] FAFH O TIXA FE
afjoF &t

o

L2 pps ¢4 A A

R
[o

:{o
4 Rl oo S

AR, AMAERASA5907E Se dohel e FAE e AT ARdols a5zt H7h 1] F20 =3
H9om, o EAAE] Ter 1 34 @A AU ol J=w AA et Bio] REHFL RolETh o)
shHo sha AA PBV} obd Ao ARHEA Qeles WIS, e YRR SFwAEe] Hrh Hof

of thal <143} o] RESHS o)) 3 ThHuang & Zhu, 2019). ©]o w2t 7122 dolg 4 L v H3E
dAR o8 w9lale] EFuAE AA BrloAY 98 daH FAEE Eoof FThMclntosh et al, 2006; Sugai &
Horner, 2009).

A, ANAHERES =8 28 99 5 o592 A% AARHoll= T 9/ o] EFEATE Tier 1
9] st AA AJHEA N WE, wAY Fo, AF voly A"l Heoly 7§k JAEA, FAE HolE) I
3 AYUEHY 344 o fx 2AESE 4, S A, Tier 298] &05 LR FAE) FE g3tk
ol A=H A4 %é‘— A 713 AF, HlolE] Al2Hle] BA), wAF 5 B 2 A B T

o

) wACNA ZpEsE £ L dolE s A Aol ﬁw o= 0]63311 23 9

S 504%5}01;1 et al.,
2025; Liu & Jiang, 2016). ©]&g &&= PSS 4 714 99 Aokl X420 AEA A w2 EE

713] ), dlolH A2=H 75 & 53l STuAke] peS A3 —% 3318 D7} AThFox et al., 2021).
oA FHZ PFALPBY)= 9o R HPstr| e, A A A Hdy FxF IAE 1
Aot 9AE9 A SAE Ho] Hedit B AF Aol mEW, EFUANES Tier 1 59 5 %] PBS
z I o, stw HA Aol AAA AFH FA FAY Tier 2
n &g ot 53] % dlolH Z|uk oAbEAA, wAY JE, AEAd N, NES A9
A 5 A 7139 AR oEkAl dEe] BA 5 B3 a8l

lr _IR 10 _I
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Al 7108 THFox et al., 2021; McIntosh et al., 2013; Wu & Xu, 2024).

ety SIoAE TRy stu @A F2 AAZ pes 84 A, WAk doly & A% 73l AEA )
e 93t x|&A A4 TaEla F35F wghe)] k= pps R dx|Eyt AP Eojof S THWang & Lam, 2017; Wu,
2017; Zhu & Muy, 2019). 53] Tier 2~3 2] AP =o|7] s ga 2de] A8 AA, A 8 7=,
A vird F5o] W E ok M (Fox et al, 2021), AFEC] 7ol HolH Z|RE o APEAA ] TEHOE FAT
I UEE = HAEEY g5 F5A(Professional Learning Communities, PLCy 2} A& AP A A vlddo] & Q3thLuh

et al., 2025; Zhang & Pang, 2015).

&)

o pBse] A A 9T WA AN FFL ANSEOR, WAk FA A% B B HAe S A=
g AFshm, F3 W sl @A L AESE FRSH v 7)olF Ao s
# Ao SBE 0 AW 9§ thest go| AN A, £ AT F

al =
9 *‘%d ﬂ%* —’F%Oﬂ a3 A A

22 F79l AW SruAe] A G A
S ESHE HiKim, 2014, B ATE EFmAL Y Ae] FEF BHL B, % FF 95 7wl HA @
L ALAA AN BFE HAY 5 e A12ARE A WA, prst 3

A el Fu AW F4 A5
]

AR, AE A57E 2 EFuAe Ar|Rae] oESHH ] Wl ARSI 7] H3Ksocial desirability bias)©] HAY
& 7hsAdel ol BrF Axel MA@l FFE P o AUThKwon & Lee, 2020). F5 A7olM = B 8 WEs
W3 5} A W(Patton, 2002), A8 7]O) HF-S- 7d8F A S(social desirability scale)® =Ysle] B FFS H4E I
7} UK Crowne & Marlowe, 1960).

EA, B dATE AD By BEL 7vte R 435Sl 21} National Bureau of Statistics of China(2021)9] XS &
& Uskgdl= Ao 7k pBs WA FEe] Aol B BAlSA %3 Aol usols WAL ek FHE AT
oflMeE A = A - A T A - AY - Ay FEE 1Ee F3 TG vln BAES 53, AY B st

& 253 pBS AT FHES AT AFH 2AE AAY et ok
AR, B AFE AFSASA wid Wl Aol tha AFdH o oH, ps A £l dFE & F
o A, XV% A5 A=, A5 AF T A4 2JES FE8 YA Zdve AV A% FFE ATlA
o=

© °ol#g Wle) shef Al AEE AHwslste] pes Aol %‘?%k—% UWE 2L AAA
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A, 1PA WS 5 3t 722 A 9 WA 3o ASAR] I3 #AE wkgsEr] oY
(Back et al, 2025). 3<% ATolME TEHAH 22 (Structural Equation Modeling, SEM) 52 W< =U3H(Kline,
2023), Ae] AmEy WA 7HAE Y daUt Utk

OAA B AFs Jgd A5 A A (cross-sectional design)E AR EFniAle] A3 A wWiste] A7HA FE)
AL el = gt &4 AFoME T F3F AT AAl(ongitudinal design)E A -8-38}(Singer & Willetr, 2003),
Ay B27F ARt wEt o GA WsEteAE AFHeE 378 vt
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