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Effects of Self-Check Feedback Program for Self-Management on

Hyperactivity and Impulsive Behavior in Autistic Children”
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Abstract The purpose of this study was to investigate the effectiveness of a self-check feedback program for self-management in children with

autism. According to the procedure, a self-checking feedback program for self-management was conducted on two autistic children, and the
results on the child’s hyperactivity and impulse behavior were observed. As a result of the study, the frequency of hyperactivity and
impulse behavior in both children decreased. As a result of this study, it can be seen that the self-check feedback program for
self-management is effective in reducing the frequency of hyperactivity and impulse behavior in autistic children. In order to maintain the

results of this study in educational institutions, continuous observation and support are required according to the characteristics of children.
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LEANBONA ST PFL A4 FAFVWY ol AAAH Y& BeVlNE 2 IFL A G
w9710l G MAE BF Fo FYATo FEPFEL WA @5 AYIE FHH FFE AN 54
AW Pk, ThE Ee) SPYSA B Qe o]
4 WelE ¥AH GEe A obFel hylel 9L Wt @A meSe] weue] dEade PR =
#2 2 glonh ST AUl HW W AREEE olsh e BFelu 2uUad A%l Usl 4L FE5
7] Boke BAlY BEE AUPORA FYYT L FFEUES Hole NS A% olHF YFL A5k, Y
sS40z U5 JhsAol B old AL kI HAe WA ASE ARG BES AYY FE Aok

Ao RE A4S B AV|BYE AA =] Ha, o2 ARFA T3]
U= As3 B=E FAsok stk o714 A7 FEl(self-management)$F SHAY0] EE dPFo W HITE
, ol2 B3 347 DA thdt dEEE PaAF)E AAA H 2K Cooper, Heron
& Heward 2019)2}2 & 4= ok Apr|#els o] #kalel 53 shas #Aegshe B FAE st shie
oA gojgtal & F Utk WEAR dsHE 2P WAL A dFs FAsy EEY AsES Y9
st7] wZol 9 AT FAE Bast v A Aol dFH o Hosta ke AlF Sigrol AUs
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71 et AollA A71AQl FFHstE olF F v A HZoE Hridnh %ﬁl, AN e 27
(self-monitoring feedback program)< o] AAJ PFERXE S =

2Astal, Alel B ]%’57}“4, WA ZL =R
o eiE vENS B FHE 99T o A sty Al J,}owgio]]/} =
O HIEE A7) 98 FAAR] B BRE AT G deme s 27114
A FEE ABFoEA FFHsts Sske IAA a4 A8 b, Ady ¢

= o
FSoiEstr] YAaliAde Hew AFo] Fo3ith ©ed] ALY AE S TVEshe TES "9olA, S ola FA1FQ
oals B3l Aol Aol qFs AHEe] QA 34 ds ¥stE Astd o O a3t OS24 JEd
ot o d) wAZE SA8o] ApElo] ko Qe AIEE AlH o R BHAFAY, HiE G4 ofFo o} By A
oS AFehs WA FAe A2 U5 At Ul =80 FkShapiro & Cole, 1994). AP ATE Fol
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AFBRE B G3FQl HFUS Y= THPark & Yoo, 2011; Lee, 2021; Ha & Choi, 2021). &8 n{AI88 A+
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A71de] 22O ks @] Pezdont A ek o] A FEe 2aR st 24
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(1) 3= Y& ols A5 HAF K-WPPSI-IV

Lee(2024)0l] 2]3}H “K-WPPSI-IV A" 7 A= Park, Lee, and Ahn (2016)°] V|=F Wechsler Preschool and Primary Scale of
Intelligence - Fourth Edition(WPPSI-IVY(Wechsler, 2012) ¥=2] olxES Ul oZ ZFISE ZHAFOIT (Lee, 2024, p.
264)
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<Table 1> Information on Participant A and B

content

Participant B

Category Participant A
Gender Male Male
Date of Birth July 16, 2018 September 24, 2017
One younger brother

Siblings One younger brother

Living with both parents Living with both parents
Family Relationship Father : Office worker(no religious affiliation) Father : professional occupation(Catholic)
Mother: Housewife (no religious affiliation) Mother: professional occupation (Catholic)

Father: Acceptable Father: Strictness
Mother: Mother tends to be talkative, Mother: Caring but nurturing by

Parents Observations
appointments and rules

less strict in discipline, and frequently raises her voice.
Primary caregiver Mother grandparents (during the day), Parents
Korea Wexler Child Intelligence
FSIQ=104, average level FSIQ=73, borderline level
Test K-WPPSI-IV
Social Quotient (SQ) 52.45,

Social Quotient (SQ) 99.69,

Social maturity Scale
SA = 5 years and 4 months SA= 2 years and 1 months

Receptive and Expressive Receptive Vocabulary: 50%ile Receptive Vocabulary: 40%ile
Vocabulary Test: Expressive Vocabulary: 50%ile Expressive Vocabulary: 20%ile

Korean Sentence
34%ile Age Norms : 39%ile

Comprehension Test

Autism screening test CARS: Total score of 30 (Mild to Moderate level) K-CARS2 : Total score of 32(Mild to Moderate lever)

Current educational services Special physical education (1x/week) Swimming(2x/week)

@) AEEEE A
43422 = (Vineland Social Maturity Scale)E Yyl A EF=33)

ALS| A S = ZAARE Kim and Kim(1985)°] 0= A}S]Ad <2
Tt AAThAe oMol B 30A7ER0lE, A7 Ahgol TPl

ZA AHReceptive and Expressive Vocabulary Test: REVI)E Kim et al. (2009)°] 24 671 LHH 1642

$ 9 E@ ofF FEL SN/ Ash ATH Aol

() TReln] ols|E 214}
e e 2487 9t A
243 71 Apelt,

(5) CARS
Childhood Autism Rating Scale (CARS)AAE W=r9] o}5 7] A= B A A E(Childhood Autism Rating Scale)E Kim and

Park (1996)°] HQFE ZHALolth CARS(OFs7] AHHlS BA HE)e W 24 o) obee tdoz2 Au=H e N7t

H) AE3 S5 Hrkl 28 AHgHe 5] AlAg2E HAlolnh



(6) K-CARS2
St ob5 7] AHH A A =2(Korean Childhood Autism Rating Scale (K-CARS2))= Lee, Yoon, and Shin (2019) ©]=-9]
Childhood Autism Rating Scale 23S koA FEF3g Zlo|th i AE -2 24004 364 0]t
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ACHET} BOFEOIAl A7 RS 9B A71HA Ve Zeadeld HYYE P FFAFS GaAITE BE
L BUsgo, BEBAHS BB 9T 0% WSS 7 obEe VAL AT RE AU Aol A
BIhe] e WMol MAHT AoiAB AE/FE 13 AolATA eI, AoJX R 304 o)Wl Aol Yt HE

48 1% FUT PNA oFFo] shus) gt 91A|

A8 ozto] grobA oAE EEW WS A A ZEtal gl |, EAE ¥1 AE EEAHW) AR
dold W ol = o e AcHE o=

ool A= ARE B LR o} Qe Efo] e obsdes gEkal

ACHENAIE o] 2ol A7IRte] S&E olop|(ell: 7t 2Rl HoA UE FFde okole BT F9 HE 7
of, A 3¢ A& wWHM WY Aohstrl, ke olFe v AEsh], Ao A, yel & 4 5

< AEsha, dES st dige =4 @2 oM = oA AEsh, ARl BA &2 T, =2aT
&S 8l ddoly Fo] & ‘5013531741/} Erie 63 S3717F A yeErd oL ok
< =3 2o duk SRk wde A pols 7t
8] kol AAES Hota Eotdus dEer], =y TS BAY wAEE dssivt 7P Bel E/lval ok
SdtadAe #dol gl A&y olopr|¢Fstal 33hd Fold =kl “ABlgelop, “AcAm ATk A=
Hokshs Aol iz () oel7b okdaL ook gz, “6hd ot Fo] AAE Hol (Fael 63hd owh2 §l
ool hnskl, 0 GAE AU A, 3, A5 & QA= s, ol flol Y &g A=s
7], B AR FEAE HAAY WAE 2 Al ke d5s] Fo] yehdra

Aoksel FRdE 5l obgdds 3§ 2 AFdA = Ackse FREHToR AYPYTS o] ¢ He T

Z ool M JROl@E EE FEy} Beld Jb AR F4L e BT, dAF Aol b BF, A
HeE A EEARA A7t EBEA S B, AN A4S olFshe AF, A glol BAGE
9, AdE $E beE dEoE HANE FEUVFS WL EE Ho] gt olop), Wa gt AE
2 s Zlom AYSYt HA8 BFS FaAIE AL B ATBER FAGe of o) T BPS T
Aol U & gl BAS Al A9t 0 BAE BEL PANIIL Stk BTAE aokEe] ofmy)
oAl A7) #E A AVHA Z2adel AYVE 9 FEAE ARG A9 veld BAL MG, of

9 @ ol nol5el SRPFOL AYYTAAE §2 WAL BF: ol glol &
A & A27), 0 Age] AA 9RE BAEE 4% Fh0 HAE AU, 3L AAY gods BFo
2 Agslgomr, FEYFOEE B Y AR H2o] gl olor|sy|E AU A4H YFS Folt
AR B ATHAE YAAA, ol LA 92§ $edo] o 1o AGAFANE Folekd Y5ol B
S92 2 TE EASYS v BFo] BAHA agky] Motk Tt pobee] A% FA, AL, A9}
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= A% 9, 29l 33 AR 82T 8ol I ARl tigk dEo R FAHo] Utk «old Wl ofgA It
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3. g7 24

2 dATE AR E AT A e z2 o] obFe] AYAF 9 FEAT vA= FFES Lot
Al Zh obse tide= AU BF71A A (multiple baseline  behaviors) & 2] sl AT 2
(multiple baseline across behaviors)E AME3IH T ©] AAl= o8 Mo P&& Aol 7124 DAlA SHsla, olF
sAE cAF o2 Ags 4 YF It A HEYS A FLHAAT A oI THlee, Park & Kim 2000).
B dAFodA PRI 2ALGAE ARREE olfre A F o] obsola AYdE H FEHFY FA0F =
FolANE 7} o}bs AP T2y Hx BEE 9% A=V thEY] wEelth

AOFES] AT 7172 2024. 9 - 2025. SEVFA] FEEoO, F 353]7] o]t} Bolse AT 717J—‘°— 20249 108 -
20253 8E7HA] FE=E o] F 358]7] o|th ATV T F 1§i Z279E ULt Z o o3 HWHd FHFY

71

1 O oTr 2,
A&WE/|B AP, A WA, AFHE 5o JFOoE Bl 9Pt S ASE Bk AdAn. AT
E A71% 00000 ATF2AA ARk AT E oFFL SR HAY & Q= Wt ATAY ofFo] Z2
9 AYT & Y Yol YAtk TIPS AYT £ Ye Pole AY, o4, A, BEAYE] Tl
B e i A P
5. HITEX}

) 7]ZA 717

7124 7133ell= AP AW glo] olFe] s = =
olo7]E 3t 108, Y S Y3 olopr] 108S AQFa F7F 2088 #EEYPT 712A
zolu Al agla ek O9S By olopr|dlr] 58 AAISHTH



O|Tl=x / A7 HEIE 2Tt At7|HY H=s =2 0| XtHY ofs2| s 3 S0 ojXls I
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1 A 1

A°tES] 7} 3F7]& 400lUTE A 1082 QAL A AW B34, of 20w ¢ ZEIHE A% &5
FeBEe sk, v oF 108 ASE FXAAAY vusty ojopy] yUrr|eh IEMARE JHEY FA A=
<Table 2>3} 2T 2A7|H7 Fo 2380 FA AL AR Asia 3 2o AR, FJP5o tigh
A & AYJPso] Fololal AJAFS & wjo] e, R Tg3 wAe] AYPFo] A4 H S T olop]
st #YPso] §le obso] FFF obsolghe AW & stk aEla ﬂr"&f“E%Ol JojuA] EEE st W
ol duh} 31 AEAE AR olopr|sty ExXE AT &4, A4d 5xE Adstr] s AA=
Atz 8] olopr|E St AWetal olopr] 719 i 8 obFe A & °l°k7lﬁ}E% skt Akl
A7t A& £ obeo] Y3k a8S e AY AATIES B olor|E T AA, oF 208 FE9| o]
of7]¢} HAF = A A EE Hlwsta

o ]
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<Table 2>Procedure of Intervention Session 1 for Participant A

Step Content

The researcher explained the self-management program for reducing excessive behavior. This

Goal Setting included defining the target behavior, distinguishing appropriate behaviors from inappropriate
1 (Self-Monitoring ones, and discussing relevant expectations with the parent and teacher. The researcher and
Introduction) the child then set specific behavioral goals together. During the second half of the session,
the researcher provided feedback on the session record and elicited the child’s opinions.
Self-Check
Hearing and Discussion The researcher read a story from the goal-setting workbook. The
Feedback Program for Self-Monitoring
child listened to the story and engaged in discussion by answering questions. The session
Self-Management 2 Practice: Reading
also included sharing of experiences related to the story and expressing emotions through
and Discussion
drawing or conversation.
Self-Monitoring The child compared the current target behaviors with those from previous sessions and
Comparison discussed the results of self-monitoring.
Feedback and The session concluded with providing feedback on the child’s performance and summarizing
Closing key points of the session.
@ A 2

ZA) 19] QB WA 10817]9] FA) 28 ARG B4 29 A FA 13 FYS kA F 2, 5
Aol B A BelE P Ve Ze el s AWsa, B4, AF 94 Sxel sl B, ofE
W Y FEYE U oo B Lhra BEE M MM, 2w AW 93 olopy] E7], AR o
G171, obEel Aol AHEDN/] 5 gk WA, APE BEAAL HY 37 BFL va APHES

&tal ofsdt Aol disl oloprlE WAtk L Aol met vEmog AfEolu AYS AT A <A
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<Table 3> Procedure of Intervention Session 2 for
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Participant A

Step

Content

Goal Setting

The researcher explained the self-management program designed to reduce impulsive
behavior. The explanation included defining impulsive behavior, distinguishing appropriate
from inappropriate behaviors, and providing examples of behavioral expectations discussed
with the parent and teacher. The researcher and the child collaboratively set target
behaviors for improvement. In the latter part of the session, the researcher shared previous

session records and elicited the child’s opinions about the process.

1 (Introduction to
Self-Management)
Self-Check
Feedback Program for
Self-Management Observation and
? Discussion

The researcher read a passage from the goal-setting workbook aloud, and the child listened
and responded to comprehension questions. The child also discussed similar personal

experiences and expressed related emotions through conversation or drawing activities.

Self-Monitoring and

Comparison

The child reviewed and compared the performance of target behaviors with previous goals

and discussed behavioral progress.

Feedback and
Closing

The researcher provided feedback on the child’s participation and summarized the key

points of the session before concluding.

Bols FA

1 A1

BoHE FAel 72t 5)71= doRolqTk. o] Foll oF 108 FA AW ZEAA, 3t 208 B¢ AVHH =2
H] 7

B 9% BE AEBLL S, vhAY

.

5 2
AT BobEe A9 AVHARE SHS I AD A 219 AR YA FA 19 eAs

<Table 4>%} 2t}

<Table 4> Procedure of Intervention Session 1 for

Participant B

Step Content
Desctibe programs for self-management of hyperactivity
(Explanation of excessive behavior, explanation of non-hyperactivity, explanation of parents’
1 Goal Setting

Self-Check

or teachers’ responses to excessive behavior, explanation of final target behavior, etc.)

Children and researchers set goals on the day of intervention.

Feedback Program for
Learning to observe

Self-Management 2 )
goal achievement

Talk about events that occurred. Write sentences about the occurred story (one page in

the Korean language textbook). Solve a simple math problem.

Self-Monitoring and

Comparison

Discuss the comparison between the behavioral goal and actual behavioral outcomes.

4 Feedback and Closure

Provide feedback and conclude the session.

MY FHYAFo] T

o]_,—_r
st FYEo) U oFEol

o 1

o
=
HJYFL T wel we, Bu 11 @AY FYBFe) Az D W 5L olop]
=

Av T& stk 223 FYPFo] dojuA REF sk W
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O|Tl=x / A7 HEIE 2Tt At7|HY H=s =2 0| XtHY ofs2| s 3 S0 ojXls I

— o o

ot Arh} B Bg + YEAE M olop] del A/1BEE HAYTE B, AW SEE FY5) A
208 FF obEe ojmlust mu # % 1 & AAST A, 2713
A5E DS BN A G Sk U Fol MAY Sie] ZRYEAS wimeka olop|sh AZHS

o A, SR SF 49 A I=me Fnh

Fd
ol
%
N
o
ofr
o
N
oj
|

>

N

@ A 2

Bobs % FA| 19 H8E ARl 1038719 A 28 AASATE A 29 ARMH EA= S

A T Tl Hal AHsta, Ar|HEE A e 2205 Ay g HF 5% A9 O8a ok 34 2

ExdEol tisl] olopr] Uy ExE AAYT B4 A" 51E HAYs] A8 oF 208 F
58 4

Z U8e FHOE oloplsly], BT, AsY] B AAST AA, AAARE SHE BES)
=R
hl

Fo| MY Bk E2YEAE ML olop)she Ak JHHTh WA, FEYH) =
@ A% FHA =M F Afmold obFo] Ushs F9E FAUh FA 12 = FU ATAL DG A5 I
=g s F4 27 AW HE BT FA 19 BE B2 ASSAT. BokE FA 2 A4S <Table 5>

<Table 5> Procedure of Intervention Session 2 for Participant B

Step Content

Explain the self-management program for controlling impulsive behaviors (definition and

) examples of impulsive and appropriate behaviors, and discussion with the parent and
1 Goal Setting

teacher regarding the child’s impulsive behaviors). Explain the final behavioral goal for

Self-Check the child. Set the this session behavioral goal for the child.

Feedback Program for - ] ]
Learning to observe  Talk about events that occurred. Write sentences about the occurred story (one page in

Self-Management 2 ) )
goal achievement the Korean language textbook). Solve a simple math problem.
Self-Monitoring and ) ) )
) Discuss the comparison between the set goal and the actual behavioral outcomes.
Comparison
4 Feedback and Closure  Provide feedback and conclude the session.

3) A

d5 Wsle] fFAE FRls] flste] SRV 4 B 2F Tl fA BEES AAEAT §A4 2ddM= AHE
Aol digt Aoy B A4 glo] AASIATh Aokse ASE AVHAEE A5 #Es] A dA Aol
ARSI WAE 7R olekr] gloiF), AR, AY olop] UFrlE dkal Bobse ASE AAE sy
UA ZEIO| FAA AARD Serr]er AshS skt £A #ls = T 7
Hyel FEe stttk uiAet 8 AdedAs A ool o Habek ko R oy el i A B A
71825 A&HH o= 3] % YHE s Aok

4 HIAZ A=
B 7120 AHEE 2o Yol ATAE AoIAIAL 189S BAAZ HASNAT Ao ABAE ESng S

AZT AR AAL AST AgolTh ATAE BRA A ielse] NS

27 golo] thal AHEAT, 712A =38 HolzE u 27 Sz BAs A% 3l o4 9%

al

@ W7kx EASHATE 1 T B AT NHEE dobns] A HYYF L FFAVFS 47 WA A7
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=olE y8S TR AASEA 30% olde] 37l didl #EARE AFEE AEAT O ol #dEAFI
A3 ATAE A28 BIAE Fo AA B A5 0% ool T BIAT ANEE WA= Ao] w3t
Thlee et al., 20000= 975 FustHty JERTE 28] E(lnterobserver Agreement, I0A)= T3 22 FA o2 4=

sk,

I0A(%) = (Number of Agreements / Total Number of Observations) X 100

A 21 Ee sy #EA 3 A=

)

7 2 W9 <Table 6>, <Table 7>3} Zt}

rJ

<Table 6> Mean and Range of Interobserver Agreement on Participant A

Behavior Condition Interobserver Agreement (%)
Mean 95.3
Excessive Behavior
(Range) (91.5-100)
Mean 94.6
Impulsive Behavior
(Range) (92.7-95.0)

<Table 7> Mean and Range of Interobserver Agreement on Participant B

Behavior Condition Interobserver Agreement (%)
Mean 9.3
Excessive Behavior
(Range) (91.5-100)
Mean 93.8
Impulsive Behavior
(Range) (92.7-95.0)

5) AzY FA FA=

EE AY dapt AlgE gz FRHJSA Friekr] Hall 24 obs B 74 A5 B2 date] Aol tis) H
7hetAdTh Z4zte] obsel g 712, A 22 S(procedural fidelity, PR= ¢
T 373 F=n0), 35 AR T8 o, A oA 2 =24 AT il =2 Pr1stgn 2 yigol o &
5& Park and Paik(2010)8] ATE Fzste] FASIATE TAAR] @5 s¥FRor TR o dAHS
¢S v %XHOJ] 83 ARE ZFerp, AVAAEFEAAS Jderb, SAIeA Y @A AgF=rb, AP AE
x5 BF 71Ede7k, AIAAR} $EYES v ATk, AHE 22X
-l

A FAE BWIh EF 2 opol U@ Hrjelr] 2}

—

Jo
N
B
Y
=2
o

O
(i)
)
ofy
>

of @ +3 @0, V& 71SAA AP 2 zawe
0%8 FAUR BRID, A AT A2 20 ASHA A3 FARe] 4F PHL TeT gov], 7 obE
¥ 2t YERF) 4B YA FUES) BT 100% Ik

PF(%)= (Number of Correctly Implemented Steps / Total Number of Planned Steps) X 100

6) A5 A
AolE 3} Bolgso] ZAHHMHL 379 408 o A2 10837 rlE-g] 1082 A3t 2083 #EAsAT 2 g
Zlulth tidolse] 35S =3 e 533l 5 F HlE ARE FHSIETE o 3]7] 2082 30x (HHoE



O|Tl=x / A7 HEIE 2Tt At7|HY H=s =2 0| XtHY ofs2| s 3 S0 ojXls I

ol 407Xt 2 #FstE FENAVIEHE ]'%0}09\14 Fs WNes 7+ 3719 73 715 8 Y §H F %L
TE e F 100€ w3t A=l olE 4 }501] sl Fo} AZA aHZ2 AASATE Kim and Lee (2024)
A7E BEA] T ) AR FH 4 243 FA T Do AR Dol TR
(PND, Percent Nonoverlapping Data points)= Al4FIATE PND #hol S35 FTA9] g&Fo] a1, 90% oS TA &
A7t w2 ASE AAdET = A5 HFH HES TawU #2EE F3IATE Tau-U #-2 Tau-U A4E ZE

WS ARGt ARBIAT Tau-U #hol 0.8 odol® & &3 =75, o5+ X &3 2718, 0.2 H|vo|H 22
53 A7 ovgith

m |+ 24
ATolA F obse] A% HFAPE D FEPFOR 247 o] BT Aokl HABE 4 F5Y
ol oe FAETE <Table 8>3 <Figure 1> A2ldte] AP oM, BoHsel HABE 2 FEHE P
ZAN A= <Table 9>3} <Figure 2> A 2ldte] A AISFTH

=k
T

oi
ofn

of ofXl& =at

AT AHRE B A A7BYE A AVIHA sew z'2 5o AHA Aoksd] AYAFe PXE BAE
A RE 2B S A3 A71HE ey 2208 By NES Foler FAZ FES mFHTE <Table
8>3 <Figure 1>0llA 7|24 HIg|A FAAIZL 3 13]7]0|A HJqFo] F43%] 2= HEE & F Ut 7]
24 713 o] AF LA EC] B 80.5(75-87.5)% %2 UEFG O FAZIT B 22.5(10-62.5)%2] HABES LEL
WogA A7 dew =2 Is AANG olF AYYF TAE®we] AT Zolth <Figure 1> AW EA
7124 o]F AJAF 35T 543 asttrt HRAHQ] MPME BT Qlow FA] 71ZE bl o]eg Wi}
+ AL UAeS AT + Ak Aoks] AYPFo e FA &3 715 PNDE Taw-UE 243 23 7]
Z2A 538)7]), FA 2538]7] AEE 7|FCE PNDE 100%, Taw-U S 1.000.2 e SA4 371 fond Aoz
e T

<Table 8> Mean and Range of Behavioral Occurrence Rates (%) on Participant A

Behavior Type Phase Baseline Intervention Maintenance
Mean 80.5 225 13.9
(Range) (75-87.5) (10-62.5) (12.5-15)
Excessive Behavior
PND - 100%
Tau-U - 1.00%*
Mean 87.25 38.75 28
(Range) (75~95) (25~70) (25-30)
Impulsive Behavior
PND - 100%
Tau-U - 1.00%* -

*p < 05 *#p < 01
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<Figure 1> Percentage of Behavior Occurrence on Participant A
2. 33ES0 DjX|= 21t

2713885 % A7 s z280] Aotse] FEWFo PIXE 3= <Table 8>3 <Figure 1>5 &
g 1T = At 7|2 73 T A AT DA EC] B 87.2(75-99% = UEIHOU, FA o]FdA = H
Tt 38.7(25-700%%] MAES YEPH O EA A7|HEE 93 A HA Z2OHS AT olF AT gV A
kAt Aotsel HYdsol s TA &3 27|15 PNDS} Taw-UZR 43 23} PNDE 100%, Tau-U &2 1.002
2 Yehg FA 337 oS S0 7 At <Figure 1> BH Z5q 5 HJYFS vlus] BH, FA o]F

FHE g7 iR oy RYAFe g HisiAe AEe T WETt 5& HoE YRt

=Xl ojXl= I
<Table 8>3} <Figure 1>} o] 74| 7|3t §<¢ HJPF B S5W& TAES 244 Ha oF 14%9} 2892

obtt. A 71&27IZte] BAE Htol vlws] R AYPs 9 FE5PTS YEHlEo] FaT Aotk XV]J*E]

A A7|HA dEY 233 FAVIRCE A Acksd] AYAE B FEFT TAES A=

1. LAS0| OjX|l= =t
<Table 9>%} <Figure 2>& EH, A7|AE AT A7HA s 239 FA4 o|F AHA Bolss] AU
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<Table 9> Mean and Range of Behavioral Occurrence Rates (%) on Participant B

100%, Tau-U

e 10002 U}

Behavior Type Phase Baseline Intervention Maintenance
Mean 75 31.8 18.5
) ) (Range) (75-80) (12.5-50) (12.5-22.5)
Excessive Behavior
PND - 100% -
Tau-U - 1.00* -
Mean 89.9 32,5 24
) ) (Range) (75~99) (15~50) (20-25)
Impulsive Behavior
PND - 100% -
Tau-U - 1.00%%* -
*p < .05 *¥Fp < 01
Baseline Intervention Maintenance
100%
20% —y Py
60%
§ .\‘ Excessive Behavior
o 40% “a o ” ». g [ —
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2 YN W \ / Ly .
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<Figure 2> Percentage of Behavior Occurrence on Participant B
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H
Taw-U #42 10022 YEston T4 a7t m¢ 52 FFY< &dg + Aok
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<Table 9> <Figure 2> B3] & & o] FAJIe] BoFES] HYYF L FFUYF IYES 4% B
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185%, 24%% JERITE A7 B E 9% AZ)HA Sew Zead F4) o] A
G5 BEE Golgy, 7124 vastel HHE ke SAEe] FAHUYT & 5 Utk

ATFE AR okl A BUE AT AVHH WS TR S AYYF L FFYF
EAE sy, 4 ¥ JRAY, FRY, §ERA R ¥ AL Jofdel, FRYY, S 24
=
o

3 olom o 1x}71ﬂa§—

AR, A71EEE A A71EA vew z2addA HF F3E 2 24 7)o iz AW 2AHS 2ol &
A A7ARAY EFH AARA Y-S AAEATE 712 BRI FF A obE iy
PsES BAAT, FAZIE F AFAE obsolA ZEIH e st
s o= AWste] 74 obs 222 FxPFol ek ofsl, 24, dd, 17
241 A A} 27‘17} ol HxPF oldle} FxYF 7ES AHFoEN AFAE oz 4AdH A
TR 28 7 F7)vit} o] & RHESte] ofbFo| Ar|dte] w9 el =& ot
TFAA FAE F3l -'T_‘ ols Y F53% L Hdiso] ZHAs o o= MaPATHHa & Choi, 2021, Lee, 2021,
Park, et al 2021, Yang, & Paik, 2012, Park & Yoo, 201D)EA A7|&A el 7|23 2718 w47t 525 A3
st 37 AATE Aot dA3

=4, 2 obse] o] tigh Zlolt). o] A3 AYAT F

1/

|

3L Jang (200202 AT E Y £H3HE

& 2aA717) 98 el SeAl BERE T AR A71ER ZRade AAskas ols das
of FHA Yol Sk oldF ML B Aol FAR Hol Utk ATAE ZEAF 4 F Aokl
A BRI ABHEL AFHA G Fol) AYS = Ao =z P nAS st FYBF D FEY
B2 gzl g0l etk 28y BobEe F9E vemelx A4 WERS ABSAT, BobE Belo]
9 7hx o] BAA WEE Fol Ay MYES stk B4 YERE BokEe] Folsh A 23714 FF

o J}AG. olefd Hge v ANE F o P Asty BEAPe] o] HUTkm T YA of
Fol wehd th2A Ad AgE0ka ANT 5 Ak o] felE ATAE 74 okl A7) Aol WBE B
B3} v YA GoRA ATAH BELS 2= Sk ww Aol AT HEo = g AS
Aggelt Hol® &  glom, o|d U7kE FolNA W= AW A oA Aol Aol tie wgTivh
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