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The Effects of Visual Structure-Based Positive Behavior Support

on Class Participation and Distuptive Behavior of High School Students

with Autism Spectrum Disorder
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Abstract This study examined the effects of visual structure-based Positive Behavior Support (PBS) on class participation and disruptive behavior in a
high school student with autism spectrum disorder. A multiple baseline design across settings was employed, and the intervention-comprising
structured tasks, visual schedules, replacement behavior instruction, and reinforcement-was implemented in Korean, club, and creative
activities. Class participation increased by 27~33%, while disruptive behavior decreased by 23~28%. The social validity average was 4.48/5,
showing high acceptability. Teachers reported that visual cues helped maintain task engagement, and the parent observed improved

self-regulation at home. These findings suggest that visual structure-based PBS is a practical and effective school-based intervention.
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* First author, Yangpyeong Office of Education (ororara2000(@naver.com)
Received: 13 November 2025, Revised: 11 December 2025, Accepted: 15 December 2025
© 2025 Korean Association for Behavior Analysis

- 119 -



I. A&

S
RN
rr
A
Sy
El
Ho
ol
)
£
lo
o
ra
A

TuSHFTAY T A I EGA ) AL 22,194 SR A Aolshale
19.2%° %H%%}l, A&7 A 59,833 Thero 2 w2 HE&S AA|stal JYThMinistry of Education, 2024). 53],
HEHA A = 13917HAA 51 Akololl 8,000 old 78I, Aol §8 F S7F o] AlY
= ﬁgi VERGTHMinistry of Education, 2024). ©]¢+ 22 A% Z71 FA= AHHEHA ) ok 27] g
o] ikt ALE A Q1Ae] WE)l Te|al Fduso] S AAo] I AEI A= ML = vk AA HAA A
H2AEQAG o] A ARl o)ido] THwF0] o] FojA= AREshE AR &8 e 94 3 FHE HHX]
Hol A Folth o= AHHAEGA ) o] wEje} A et ASA FeAgS AR T Ue
= S-S Yrideh T8y A EG A S ALS| A FEAg s SJatLs SReA FA I

< Holy] Wit 9 84 SR TEIA Xth mEA FFuS %WS‘OMQI AEAQ s BAES

ALs7) 9B AAH FATE BeAolth old@ AWL U FTAE B AALE HHE PPN, U}
Z

[\ ]
(=]
[\)
(=)
T
>
5
l>
i)

FaA7E AA A Heo 2 oo E & PR THCho, 2016).

A ~HEG ol SAYE| AFS A AT FT ARG A ThdRE A A e olfigta ZAIE iAs)
= dEeoe® FEsta, THuS B HSstet AFem FEate] EARTeR wdE ¢ do =T
DSM-5-TROIA AHA~HEGJGNE Fdstes 7|Ede AlgHA ol wHEAQ #4l3) TnE Hole Ze X3}t
Jornz A sHERG AL AT Uut FuoAe] wg WS 59 MEstE u8F FEF da A
LTE O 2k OM skl Wkgafok thPark & Kim, 2022). YRIStale} 22 T3E A A AHAHEH
ol Ao EAY TS Ef FA B FFE vE W oo}t ARl stwAd Hgo oHe-S AA she
F2 €]lo] A le(2022)«] Aol ostd, T - Tt Sty S| s EAToR st T3
B Y A Edha, LAl St FHY] £ ALS B Aol EFuAe Aldd @400A e =
Aol A w57 AYS shA Hohs Aol U AeE FEEE 7 e ASE Ueyt mebd 59
WS AT A 2007 AFAHEG | Sty e] A5l

A=l A YT A BuAel 4R S

(e}
o
B
El
=2
>,
1o
4
e
B

lo IS
i)
é
+
O:
9
2
n
ﬂ1
m
N
)
_u
e Hq
r
% My
_>‘1_1‘

2

2
fz
2
A
L
o2
517
BN
N
Lot
ol
£
2
-
QL

HE TA Aol o] FojHof Tt

o7 o|a|Ety oAA - AAH "L &) ub

HAT e A3t 5 MHW H %‘mlt‘r PBSE= @k AF ATl obdet ARl 4o A Y, A1A
AR 2, 374 24 5L 2, I gu FANA Z9A AL ATKSugai et al., 2012; Shin, 2019). L
Ay Il 158w ARl e nHFAY we FE Q1A AP AR QIS PBS7E TR AYHA K=
A57F Bk

T3} WTE A 8= TEACCH(Treatment and Education of Autistic related Communication-Handicapped Children) 3Z=

A EQA el st 545 olsfistal 1o A9t e A F= A P HTo|ThMesibov, Shea
& Schopler, 2004). AH = ER A Y] AHH-e WHBIAIZ| LA} Sk Zlo] oflgt 159 AlAE ARA D=
S0 F538t] IAS J"Jrzﬂ‘/} Ahe Tl E9ske AL TR TKSasaki, 2019). TEACCH Z2I17S AF Bl
AR ~HED R PYES UFOR Stu FFNN T 8T Ak FAE A5H S1Ee AL, 202

ZAS AletaL ddsi, ol HFe ThEAE wARY] de] A wole HE 8ol 2 F Ata dFEEH

o
i
)

ThSanz-Cervera et al., 2018). A28 F23= AH|~HEHSA 9] AXH EAL aEsty 84 - A3 gAAE F
3 A4S W3] AANFoEZHA d= 7t ES =ola, A oldlE F= 2O thMesibov & Shea, 2022). A7t

- 120 -



ot
=2
a
>+

r
ot
=

/28 / ANAH Fxo JH SEY ASK 0| AHAHEHZO) 1SSt +AFA A Loy

2022).

HZ A= EJR ] St P TANA A WFALPBS)St 723 WAHTEACCH)S] T4 Aol %
FaL JThMesibov & Shea, 2022; Kim & Park, 2023). PBS7} 7153 FFH7lol] 7% o3 5
TECCHE AZH3 7z23% 53] A 39 9= 7MsAd Ae4e Eole izl 2¥e o 1384 F
HES stw et AA Has AT o] AgHE o) thShin, 2024; Park & Kim, 2022). ¥ T%3} w5E
g3 223 FHEEH =ES ARE ADH HJRE Z83F AUt U FYET TKang & Lee, 2015;
Kang & Yang, 2019; Park & Choi, 2019). Shin(2024)2 A2t A F4 /NEAY 344 P o] HeF5 AU &
1] FAYE FA w EAAAS BASAT Lim & Lee(2023)v= &4 o] AT o8& Hole A
H B ERA ol obFollA A ZA 2AIE(Visual schedules)S ARS8t St W] o] &4y Al &4 5 PAE] A
Hi, A7 F5E olFdE FAHASS 4FES B SRtk

a8y =5 9 FEuE FAHLE 3 ATE g EAEe WY, 158w 5587 SgAS
2 Fz3} 74k pBS AT Wl AgHo|th vs AYA EFEEd wixE 1eY AS ZA dF A=
EAY A o ojelzo] & AHIVE Bk B8k, olSolAl AAAH Fx3} 7|8k pBSE HE&3 ATE B

=4, A4 =8 7R 342 FeAde] A AEGH N AT s BTl MR dFS o

% A4 A TESFA 1SR 154) 1902 A aHEY gl shaold,

&

0
2
Y

o
2
_>|4_‘
o
ﬁ
r§
o

- 121 -



o2
ofn

<Table 1> Information of Participant

Age/Gender Diagnostic name Eyberg Child Behavior Test CARS NISE-K - ABS

Problem Behavior Depth Score: 172
15/female Autism spectrum disorder 49 (serious) 39
Number of Problem Actions: 17

B AT A= Eyberg Child Behavior Inventory(ECBDOIA EA & A4S A< (Problem Behavior Intensity Score)
7} 1723, EA3E S (Number of Problem Behaviors)7} 17702 WERSTE ECBIY| Intensity 4+ H 90-1108S A
A M2 Ho(Abidin & Jenkins, 1992), 1318 o] e dAA Yol 2FEH = FFO2Z 3| HTKBurns & Patterson,
2001). olell BIFo] & wf FAzte] 172 A V1S A B3I S B2 Y AT Vs 9 AEE Al

Z

ALSkt}, ®38F CARS(Childhood Autism Rating Scale)®d 5™ 49702 Schopler, Reichler & Renner(1988)7} A A8 34 7] A

T AdHT dFdsty, ol MWK AF A iAT 2 FF oo FIHE FEYS vt ol
NISE-K * ABS A 39732 =79 A3k dAdo] 168 Y-S 79t W(KEDL 2002) A&7 & AutolA 55 &
o X&H Aol BRI 7|53 gEEE YeRdTh 53] A, olF, AEA F T s J338s G

Ao A" el vl A-E AAVE des HoEn ol A FARTE A8 7 AutelA Aje B

oW, Stm 8 714 BANA FEHD BEAY, AeVE A5 ASH BUHPS 2IW FAV BagFe AN
At 53 B BAYE FT9k FF A9 54 A4 TH, oF /bsd 874 24, dADE w5 59 2L

<Table 2> Characteristics of Study Participants by Area

Area Characteristic

B She frequentyly responds to peer's comments using negative or corrective language, even when the situation is unrelated to
her.
B She often repeats questions such as “Are you going to your aunt’s house today?” or “Is your car here?”and seeks
Communication confirmation from teachers.
B She gives teachers and peers nicknames and encourages them to use these names.
B Her expressive language includes about 10 repetitive requests or questions, and her receptive language allows her to

understand two-word sentences.

B She attempts to gain teachersattention by pretending to hit peers or by reaching strongly when peers smile or appear weak.
Interaction B When upset or frustrated, she pinches peers-especially those who repeat words or ask repetitive questions.

B She tends to prefer interacting with teachers rather than peers and secks to sit close to support staff.

B She often tries to leave the classroom; when the special- classroom door was changed to a password-lock system, she tried to
control the door when others entered or exited.
B She frequently holds glue, stickers, or clay, seeking sticky tactile stimulation; she attaches stickers repeatedly in layered
patterns.
Behavior B When peers or teachers ask her to stop inappropriate behavior, she may wander around the room unless support staff are
present.
B She becomes more agitated when peers move to another classroom and may wander around the room unless support staff are
present.

B Without a teacher or support staff nearby, she approaches specific peers, waves, or makes sound to seck attention.

- 122 -



728 / ANAH F=3 7| SYH ASK 0| AMHAHERHYN LSSl SR A LI

ol

of OjXl= =1t

AT 2025'd 3€RE 7E7HA AVIE Y ATl Sgehgeld AAENN 3dolle sAH dsALEE

TAST EA W% 44, e A Ad Pl 5 2 20 WAS AT A2 B 157138 6
871714 SRS FA VAL 75%E 248)7] 74 & 1881710 AR AAEew, FAE AR FA, o

AWE wp, A3 At #3d suea SAR A 74 A A TR 15 Fol 258710l AAISHA

o FA 848 AAT FHelA Sae dnE AASE FE AR AA AT, B B3 24 UL F
At w4 YEo) A% ¥ Flshrh. AukE VAL 22 Fol, Folel BE, FolH AYBE Aol AA
gEHoR SHRYO, 2 37|k Y4 8712 5-73) At

£ AT AT gasel Yol Yt AV v S Sretgela AAHAt nEsE 558 54
AP soRo= TAHM, A7 AT BANSCR st S ol Folsha Eahw 1mA~7mA
A Bsteld F4e B HUA ERa gt

A el e St @A AVIEmERe] ke @A TEol AWHIL glof S W Ade] B FA
ARSI glom S5eF wAE J1E 3 SFAA B4 13 1099 ST BBl YL B
ggoltt. BT Fosbe B 9BOE ARFol govl, mA A FYBo] & A F = AaArs
ARLZE B 50] ek A BEE TvSh AFE RUEV} AA50] glom SSS A olash Ao 4
2 % 24 IVE v B3 gk} gl A7 TS B3} 71 F7ke Aol gol Qlow vl gt 1
2 Ay FYo BAT wTE] AGHo] YU SFAAE F2 TV & BUEA AM AA 55T S
BeR $9e AYST ATl B AEAAE AASAL hiSAE B3, o] Folshs 2El

3. AEA
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<Table 3> Results of the Behavior Function Questionnaire (QABF)

1st Rank 2nd Rank 3rd Rank 4th Rank Sth Rank

Problem Behavior
Overall Mean Overall Mean Overall Mean Overall Mean Overall Mean
Escape Tangible Attention Self-stimulation Sensory
Attention-Seeking Behavior
12 2.4 8 1.6 6 1.2 4 0.8 0 0
Attention Escape Tangible Self-stimulation Sensory
Impulsive Behavior
14 2.8 6 1.2 3 0.6 3 0.6 0 0
@ A3 Folaw BEe) FH S5 9L FASAT ol FAAY} @AY A% Aghe] ojd W), wE
Q BEo) AFAA LARE ARolN AT BELS mAvhs AW VR ARel AT 58 AL AA) A
AERAAT ZR7E JAY 38 FEe 22 o E3d, 2EAE UAE Age Y F dFS Bk =
& T AFHA e He AT Aol FERIHA W £ AR AFH) D AAFH ha) A=
FFNME 5YT Pso] AEEHJ=H ol HA| AAZRE S I epr|Bthes AT FFOEHE Hou]
A% B Awon AT = Atk old@ e 94 AN A5Hst ARE vgon & Pol #4
NME LA =2Ho 75 H7t AdA8S it
5 A% A% LAl BAL F5TE Qo] T8 V0w Agan, T2 DAL G T dalsAY

i SOl BA SR AT, TE Sle] ARE wolFAY BAR AET w e Aoe Il
HAY o= thd o] Mt AsiAlE weofelr] #13 AskE AA2E AA A3 i o] Aast
© Aok ABA ABNEALS Eele) B, dold F, stolsteln, of, M), FYE(AE, 2EAN, BE
o] &, Z#ol), FFHITL X2 A}, TUEY], RSN R UEiETh AR #ES gsr] A Ad e
& A3olA #E A dAl= <Table 4> 2TH

<Table 4> Examples of Observation Results

Behavior Situation(A)

Behavior(B)

Consequence(C)

The teacher instructs the student to do

the assigned task.
Talking to oneself

The student covers their ears and

continues to talk to themselves.

Even when shown the task, the

student keeps covering their ears and
making sounds, fails to complete the

task, and the class ends.

During craft time, the teacher instructs

) the student to attach a sticker to a
Eating paper ) )
designated location.

The student refuses to attach the
sticker to the designated place, insists
on doing it their own way, tears up

the sticker, and keeps chewing it.

The student goes to get tissue, calls

the sticker “trash,” and throws it

away, then tears another sticker and

repeats the behavior.

The teacher asks another student a

The student beside them becomes

The student gets upset because they

Interrupting or pointing  question. annoyed and tells the other student  think the question should have been

at other students to answer quickly. directed to them and argues with the
other student.

During club activities, students are  The teacher looks for the student, The student is found alone on the

practicing a dance routine; the student
Leaving seat is watching from the front with an
expressionless face, then suddenly opens

the door and leaves the classroom.

who is found outside talking to

peers.

playground, the teacher takes the

student back to the special class.
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<Table 5>} o] Agatgch

<Table 5> Hypotheses on Target Behaviors Based on the A-B-C Model

Function Hypothesis
Attention-seeking When the individual feels that a task in individualized learning is difficult or unpleasant, or when no task or material is
behavior provided, the student engages in attention-seeking behavior to escape from the task or from a boring situation.

] ] When two or more students are participating in a group lesson and the teacher is focusing on other students instead of the
Impulsive behavior o ] . i ) ) . .
target student, the student exhibits impulsive behavior to gain the teacher’s attention or to receive assistance with the task.
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W7t skt o st ZleHrE ARE EUE AAbd " AgApd %—ZH, qAds7 s TA, 523749
< FHsL AAH FxIE 283 NEAAY 3AHE PTAY FAE AAEAT FAE e
EFuArt Agstanh. FAE AGE dAE, 34 A M 7kE, AAE s
: + 158 558y wddA =0, Fotdl, YA AFLF FAARL F 33 F
AE APttt FEUAY] FHFADFY SVt BT Fart dL5o g2 ForsiA yYehvtal 1 §is)

A& 33)7] o] B wizkx] FeHsE AHH 0w dFsAY. TA A W B Y
& <Table 6>3} 2t}

<Table 6> Individualized Positive Behavior Support Plan Based on Visual Structure

Setting Event Interventions Antecedent Interventions Replacement Behavior Interventions Consequence Interventions

B Arrange the environment to B Provide a visual daily schedule. B Teach replacement M Reinforce replacement
maintain appropriate distance B Present task sequence using visual communication skills. behaviors.
between peers. schedules. B Model appropriate help-secking M Provide verbal attention or

M Display visual schedules based B Provide task sequence choice cards. such as “Teacher, it’s hard. help upon appropriate requests.
on activity time. B Allow choice of task order. Please help me.” M Provide visual or verbal praise

M Confirm individual and group B Present structured tasks (TEACCH). M Reinforce completion statements after correct task completion.
lesson times. B Reinforce teacher's prompts (JIG such as “I'm done.” B Give positive feedback

M Provide advance notice of tasks). B Teach waiting for the teacher’s following task performance.
behavioral expectations before B Provide tablet/PC for class approach after completion. M Reinforce engagement with
class. participation and task completion. M Use self-monitoring videos. behavior contracts through

B Sct up a designated desk for B Diversify student response B Have the student complete token systems and visual
TEACCH tasks. formats. self-checklists. reinforcement cues.

‘ Job Skills — Dishcloth Packaging ‘ | Job Skills — Dishcloth Packaging |

‘ Packaging Sequence Checklist ‘

‘ Packaging Sequence

Prepare for Arrange envelopes Placement of paper Insert the

e for Arvange envelopes Pacement o paper e e Piagg e o e o arnctotns e Seil dheionchas
A LG
BN UN N
Pi he i Packagi Finish
Seal the package e wag s of tweave the packaging
Providing a visual schedule of classroom activity sequences Self-Monitoring Checklist for Classtoom Activities

<Figure 1> Examples of Intervention Strategies
A T8 Fol= AMAH 23} 7 S8F BeAY A B ALHEA Ldotry] s FAVE F
T 1F3be) 4 VIE 2k, J12AE SYs) B3E TAT 5 3307 B £ wAE SASI

6) gxts}
FAe Ywial ax

i

gelsh] 93l B AFAAE S obd Y St EaAt

A

satg ol A
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T A5 THES S A8l FEE 7S M (partial interval recording)e A E3tRth #EHS £ AlF 1080]
A FRE 208 B¢ AAEtd o, dA F AZE 10x EeR F 120719 #E FIkinterva) 2.2 A}
Ak 72 TH L 82 T TS BHSIA, oA E 2&x B VIEIE WA LR o]FoHTh 10x 1 x
203(1,2002)2 F 120719] FXH& FASIER, 7} P55 WA ARE Z=Fs)d FES F2E AFe

<Table 7> Operational Definition of Target Behavior

Target Behavior Category Operational Definition
B Calls the teacher’s name and maintains eye contact throughout the observation interval.
Attention
. M Responds appropriately to the teacher's question durind the interva.
Participatory behavior
M Sits properly with hands and feet on the floor while attending class.
Behavior
Task performance B Independently completes class-related tasks with or without teacher assistance
behavior M Performs the assigned task for at least three minutes without stopping.
B Continues to talk to oneself during class.
Attention-seeking B Listens to music through earphones without looking at the teacher.
behavior B Asks irrelevant questions to peers or the assistant teacher during class.
Disruptive B Touches pants or chews on paper during class.
Behavior M Points ac or interrupts other students.
Impulsive B Stands up or walks around the classroom during instruction.
behavior B Lcaves the seat to look for personal belongings during class.
B Asks the teacher for unnecessary materials during instruction.
7152 eg2 YHlEE F q5 o8FoEe AEY, AAl £ ARelMe @ B 73 el F FEol
AEA T HAAe AR U JheAdol EAIFH ol S aEste] B ATolAs AR AT (Cooper et
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<Figure 2> Rate of Class Participation Behavior
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<Table 8>l ¢} 7o), thid o] o] ARt 7|2AdollM Bl e ds YAES B 23522 @2 T4
Fod &S BiloH, TA A FHFAYT TAEL 33% S7I7F 56.9%= AU Fobg £ A 4%
AP Fe] BAEL Ht 712 DANM 19.6%2% & FFES BERoH, SA DACNAE 33% 718 s2.6=
Eigtt Zod AddesTd ARt uUehd @] BAES 712 GACNAN 13492 Al B T UM
S o] FES EoH, TA SAdA TAES Hd 28% SR 4132 FEEHIIG

<Table 8> Analysis Results of Class Participation Behavior Rate (%)

Situation Baseline Intervention Maintenance
235 56.9 69.0
Korean Language
(21.5-25.5) (21.5-70.5) (68.5-69.5)
19.6 52.6 59.3
Club Activity
(18.5-20.5) (40.0-58.5) (58.0-60.0)
134 41.3 58.5
Creative Activity
(10.0-15.5) (23.0-57.5) (57.0-60.0)

g EAo] Kol Y
A SANA AGH o R & ] U= 7‘<P°1§: et ok 71243 FA)
9

Aot AT F=2 OA 2 o
sHA el SAE =4 olF S44 FAFARF FUHE Hols o E eyt Y3 Ee] nesE
HE(PND)S AHHH 7t GAEE 7|24 7|30 FA) 713Ee] PND7F 100%2 A2 Fx3; 718 34 8

TA o] Yo FHHAY T FTtell Hj <
dutslel FHste], AZHA FRIE 53 34 PeA A FEFAA T W FA Ze] IukstE

7] st} B8k o], FotE], AoA AP ARt T Fgu EFuAt FAE AAEE A5E FHE
ok URist dAl A et o] s B B M E <Table 9> ﬂl/\lﬂ"ﬁﬁk 7124 A M=
Az Fo] Mubzow Yglton}y AzbzE Fx3F 7|6k ps FA F A A% mFolAM FEE S1E BT
0] AIZFE 205%°014 525%Z, ol 19.0%94 485%=F, FF AFLEL 15.0%904 45.0%F S7FSHATH
A @AM E s FATE 115301 Z7y 67.0%, 58.0%, 57.0%%5 7153t TE PNDv EE FSolA 10025
it SA &t vl =25 JERdth

<Table 9> Average Generalization Rate of Class Participation Behavior by the Special Education Teacher (%)

Situation Baseline Intervention Maintenance
52.5
Korean Language 20.5 67.0
(33.0-66.0)
485
Club Activity 18.0 58.0
(37.0-56.0)
15.0 45.0
Creative Activity 57.0
(14.0-16.0) (42.0-48.0)
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<Figure 3> Rate of Disruptive Behavior
<Table 10>°A A|AJHE BRel 2Fo], i stAo] o] ARt 7]Z2AdolA Bl sdsidlls THES H 51.6%%
2 T8 BYoH, A dAldA FdHA s HAES 28% AT 239%E FRIEHAT Fotg] AlF S
s TAELS Ht 7124 DANA 56292 FAAIEG A vEbgter, A dANAME 19% 44T
37.0%% UEtRT Fod APdGs FY ARelA vehd sl Ewe] TAES 712 DA Hit 50.2%
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= Z(Cooper, Heron, & Heward, 2020)°l we} 7313 slue] 124 S 7S5t WAooz
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<Table 10> Analysis Results of Class Disruptive Behavior Rate (%)

Situation Baseline Intervention Maintenance
51.6 239 9.5
Korean Language
(45.5-57.5) (9.5-50.5) (9.0-10.5)
56.2 37.0 21.0
Club Activity
(45.5-62.5) (55.5-20.0) (20.0-22.0)
50.2 269 24.0
Creative Activity
(45.5-53.0) (21.5-5.5) (22.0-25.5)

o 7t g HEe Iy ZoA s)2An FA) A

ol A /\17”4011 on] A= AolE YERAIL Utk 712 FA 9A P S4F Eﬂi}—% /\VWEE %Eﬁli‘{%

24 SAY viAE A5 A GAY A A A5 3

9113]‘8}71] Aadhes AoE Yeh FAIE 483 o)F 4l&3 dTHstE Hole AoE ?ﬂr%}ﬂ 915}. T4 HJ%H%E
EHS(PND)S AW R, 7} F3PEE 7|2 dAer T4 dAS] PND7F B 100%= A2 723} 7]

%%”4 FEsAdo] Fey e RNy F 3

odh

N,
N

= offt o
Lo
5

el Wl A T Qee FAsGT FolAzte S

e Ee] BFLAEE 9502 FAHUCH, Fole] ATkl 2105, FolH ARLE Aol 24052 A7 §
A Quksiel BaAstel, AZH FxaE B8 T BEAL FPHYT UF BA Ao YurEE
PN

o2l
ol
U
N

st S8t =0, Fotel, oA AFLF ARt stal EFuAE FAE AAEka ARE
ksl Aol A st Y] el A Hd ) HE <Table 11>0 AAISIA T dyutstel #
g EFnAE AAS oAz SRS 712 B 54.0%94 A T 248% =2 °F 29%
At on, A GANAE 9.0%E @A BolAd FA At P8O R FAHIATE Foty] ARt
T 712 55.9%004 FA T 362%FE °F 23% AL, FA GANAE 21.0%E A T |
Al s vt FAEAT R APBF ALAE 7N2A B 445%04 FA F 235%2 °F 21%
GANAME 2452 FA T2 o|Fd= FHHHNAE vt fFAHE A= FRIHAUT

of

ok

2

o
I
¢

d o Jo o N N
o o
a2 2
o
é:l:ﬂ

2
[l
3

iy
B>
=)
R
o
i
o
ﬁ

<Table 11> Average Generalization Rate of Class Disruptive Behavior by the Special Education Teacher (%)

Situation Baseline Intervention Maintenance
24.8
Korean Language 54.0 9.0
(13.0-32.0)
59.0 36.2 21.0
Club Activity

(57.0-61.0) (26.0-48.0) (20.0-22.0)

44.5 23.5 24.5

Creative Activity

(41.0-48.0) (20.0-27.0) (22.0-25.5)
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N2 T2 71 FA GEAY FA T LA SRR ASH BT Bk Ao <Table 12> A
Attt £ ATNAE Caroll e al2013)9] AHSH BRE HEE Fefstel FAl B g, A, A 5o
UE AAde SR YES A BEoR TASAH, AY 7d olge] E4ul 39 oy o] s
179o] Fojsidth. FARNELS FA A - F Y 9L AR F 4 2L 5H AR Aoy A 234 ¢
Thsq: e a=Ethe Brkeiinh Woh A%, WA B 45868 TR veh) B4 Wik g FEE
VHE7E F=2 2 0R SRIANT. AN PR T4 x| tixddsodt T4 2ae WEEds07t 7HE =
Al debon, FA ke o] duks} bsddc00] 7 A UERTE ol wAlEe] & FAY ang 3
AR o BrEAARE, Smel b md R FHAF 4Pl HLslole F7HH Ado] Fasn Asa
Aee AR AED §F BANE wAeh SRR mE 3 AL AN RS A BTt
she) BA HEH £ FAE Q =
ABSTH el F, B F ol 242 AZT AADE B JJrZﬂE gelsta s@ ATk 5

2AES FEEA o] 2xw Foly BEL S =

LR o] mo}om oo} Ze A= ANAA Tz /N FRA AFAL] wAeh M FSeA mE

2l

o
=
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<Table 12> Results of Social Validity Evaluation by Teachers and Parents (5-Point Scale)

No. Item Mean (M) SD
1 Representativeness of the intervention goals 4.80 0.25
2 Appropriateness of the intervention contents 4.60 0.32
3 Generalizability of the intervention procedures and methods 4.20 0.41
4 Change in perception among surrounding people through the intervention 4.50 0.29
5 Satisfaction with the intervention outcomes 4.80 0.26

Overall Mean 458

V. =9 2 A

B Aqe 158w E58tg ol AlZbE Fx3F 7|6k pes7E AR E SUheE BA AlF aol a9HUS
ASAT ol AE Tzt AHAHEGA N YA A A= 7MsEHA stal AE AEe HEE Al
F3HE T23% 347 AYALS ASRISHE Aolty, B Ao A Asjel B3l ohg3t o] =olstual Itk

AR, & AFdAME ANAH FxE S85 I PsAdo] AHHEY 158 FFAdES 5
Hog FTINZ F ASE IRASAT olefd A= Fx3kE A0 FEAY oAF TS Eol, EME
ZarA sk FAE ST AP AT} DA THMesibov et al., 2004; Hume et al,, 2014). 53] A2 @AE
B3l AAe Aok H3x7F HEEHA AAE W, AHSHAEGA ) e A @ FE olssta Ar|xd Y-S
W38 750 EolThjeong, 2021). EgE B Ao A= AZME PRI S T F AT AE
< A33t= 71E A 23K Koegel, Singh & Koegel, 2012; Hwang, 2020)2F% & o] 3t} o= A =3 A
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ANA FZ4HQ 3 AAE AFeta, FAE T dE FFol 2A FxIFE o sEF T AR A
A Fa% NS ARk O ol Azbd ARG AMoE @ FAH EAAL A QojF wA oEw
£ Fo]1, o] 222 FAE oS3 FH|steE T8 FIAT= HollA AHA & /M thHorner et
. 2009, TR AP PR LT SR AN A I AAZAZRA 2] 447 Fels)

283 A 31 B5A °4°l A =B ER G| a5l FAYHYsS 3
Hog Z2ANZ F dFe AU o2 e AAE BA AT Fxitd FY A AH=HEY
of g3e] A A= THsEE < FTUe ABAT Aot LA Mesibov et al., 2005; Hume
et al, 2014). A3 Fx8= SHAo] kg AR 875 WHT] oldfst=SE ko, EFUAT A A oA
U= 393 dEe ddshs ol a3 o] Bale vl QlTHKoegel et al., 2012).

4
=5, g Aveld Al $A F 5244 487 JAHNS W FPslaEel 0y Aaw A 3HA U
s

o

Aol A deEll A A HIol BEHHoE LIPS YUK Horner et al., 2005). ©l&= nARF SHAYL] nE
24T YEL F7M0 JHT O BAGEl RN, 4 4ol BT 291 Aok IRk APaT

(Kazdin, 2011; Carr et al, 2002) ZA3e}l= AX|3t) stH AF U= JEE Ul s] dAE S7K4:
ofE H-& W3l AAAE E4 Ahe 44 - AEF WHdo] e dFe v F Ues HAAFEH ol ¥
STAE FF WHA ale A 1HsloF o= 715 BEHI7KEBA)S] 71 dEE ST ITHONEel et al,
2015). wEbA] AAA Gz 7|6 384 AL @] AE5S JAskE Aol ofdet, gate] ol oS
Hede B AA A|2AE FRSHE DGO /)swTh oldF HolH B Ave] Avke Avlsde
Dol Sale] SN FaE TEE W FgRS @4 L e 4 PelE AFaT
AR, A7 Tz A A | ohak warsh shme) AlslH BltEE Wrkd Az, %
5 we szol WELH £5T ANE HAT, oldd dske FAsl Bus A mAALN LA A
& FPsaln, sheAle] WE MIE FANOL AAASS AnlAT ol B4 AolAEel A e FHA 4
FAYPEBY)S =2 nKF VIXE Hrek AW AT (Kazdin, 2011; Horner et al., 2005)2t% €X]gt} E3] FA 572
DA AT thd BEEVE A1 Al JERE Ae B ATe 2o} S ARlA LAFEC] Heaks
P 2]

|

Y& TAE FHF7] dEor sfMET ol W TR YA LY AL FA e F4lo A vt
TS AZET Carr et al(1999)9] AT Ao}l FHgith REH A Aap g g o] dRksl JhbsA A A
o7 YA Yehd A, wAEo] AlFE T3t ZHE SR AR AAstEARE tfdk g ZEAR]
A3 AAE A&sprlole AIRHA - &34 Fgo] EATES HoAEth ol TAY AK JhsAH dwrsl ol
G5 Aol AN BgE|ojok g-S AJAFITHHume et al, 2014). E3 SRR M&q oA “THgodA A7
FE4 gFo] AstE UEsthE led AlAE Zdo] stus do] VMM E A A AEdlee B
oFt) o]y Ay stw sy 1 AAE FA F2AES FET shin(2019)F Lucyshyn, Horner, & Dunlap(2002)2]
ATt WE ol F AAH Fx3 7 FAA PFEALE 1A Y SEdAE R ol THgA Y o
BA Ao % 71T & e oA HEAE IS F do

AEHO R, o] A= AAZA Fx3) 7N 3A4A WA Ho] AHHEG A St FAFAR TS K]
SHAl BFEAI71AL, s e AR A SAYS BAFANT B3 FA T8 olFox 1 At
AR e, & wAE AAIRE FHANME FARE 37 el 9F BEEE SR B dolrt aAket g
FE BT 52 759 AR g EE BRugdossn, & A9 FAVF stue} 7o) AAZ ns wEtoA 4o
A 75 FAEA Y7t S dFEATh ook 2 AT AAE EUE, FF dFdAE e 2 B

A4k AQLe AASIA Sk
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