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The purpose of this study was to examine the level of self-efficacy for implementing behavioral interventions among early-career special
education teachers and to explore contextual factors associated with it. The study analyzed the relationships among perceived gaps between
teacher preparation and field practice, perceived school support and implementation environment, and experience in implementing behavioral
interventions, and examined teachers’ training needs to inform practice-oriented professional support. The participants were 165 special
education teachers with less than five years of teaching experience. Data were collected through an online survey and analyzed using
descriptive and inferential statistics. The results indicated that teachers showed high levels of intention to participate in behavioral
intervention training, whereas perceptions of school support and the implementation environment were relatively low. Perceived gaps between
preparation and practice were positively associated with self-efficacy, and more frequent implementation was linked to higher self-efficacy and
greater perceived gaps. In contrast, training intention was not significantly related to the major variables. Teachers reported the greatest
need for practice-oriented training, including case-based strategies, crisis response procedures, functional behavioral assessment (FBA), and
behavior intervention plan (BIP) development. These findings suggest that professional support should emphasize practice-based training

focused on implementation and feedback rather than theory-centered instruction.

Early-career special education teachers, self-efficacy for implementing behavioral interventions, perceived gap between teacher preparation
and field practice, school support and implementation environment, behavioral intervention training needs
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I. A48

1. Aol Had A 35

EFng dFoA Aostiel EAP TS T FAE AT By ol = #A A, IF %, wAY
g S5 it GFS vHE T2 842 ZEIT) Ministry of Education(2023)0] WEM, F FA7F $A1F
o= gdagk A4 - A4 XLOH A g2 FHT 51ATK2019~2023) A 3,103 F7HHSH, 20231 7|E
fr- 2% -1 558 - E5Ege] AT suls,728W T AT A AlgAe] Wl %—EOP 27 Aol dagt
gL 17h20978(11.9 )OE AAEAS. d8d AV fled 718E HA Thede] E2 IR 17H,685H
(17.1%)° Z3h= o2 Yehd, sl 7‘£°ﬂ£ ARl YA A gL ‘37]'6}'-3—’— At

A&

oo &3}t Ministry of Education(2023)< WYY WEEE B3I Ao sty s BHAS Bl Aot 3
SEA TtolEael S Fof stu Ao AAAL] FFTA AL AA 7 wd JgF AEE AHHow HxF
HE ATh B=FE Choi et al(2025) AN FE TA AE7HAAY G A A
Z wAe] Fit Alslel] thgshr] 918l St 7Nk A& 1" A AAZQ] A5 AA T BLAS AV
Atk wEbA Aofstd el EAlfES oldlstal AAH R FASE AL wAY AEAEI dEd I JFoR

a7

W E5uA EAME 49 19T A Y7185 U W] oHe T2 Lol A kA 2x9} 3
A, N9 W & Seaatel #d R FEE A I Uk Aolzh A so] Skshe Al SellA
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a4 Xg A9rt o, A A3 1+ Ayt FASkE T8 Ao E AHHATE Park and Joo2025)% WEFAN
A z=®le] FxA uH] wA] HEA B A 1 9 5 A% dolE 9 Hd&H #AE FOE 3 A
A7 REEHORE EYEHE FAE AFsATh olAY AFAUY] 87U FRHOE FUIste AFelA st
Ahge] AwA Al AAVE F83] vhEEA] oW ws @A AP e REe A& FHE Jhsdel A
THChoi et al., 2025).
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(e}
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Huberman(1989)2] WA} 748 THA o] E(teacher career cycle model)oll W2, 7 &4 Ao Q= oAH|aA= A
Eturviva) ¥ T (discovery)S A @EFL, ThERE Qo HWetHA AR Fo G S APshA dAvh =3
Klassen and Chiu2011)i= o|HImAbo| A &2 mALZ o] Aga) e 23 ol A=
st o] FAA WA= o] AYE FAL F A T o FAFH A 7
Aot STh AA wS NN AAY EFuAbe olH g dAE Fws] v o
A JF-E A A7 BOH(McGuire & Meadan, 2024), ©]+= Wt w53 @4 53 1+ 7h
7Fs/do] Utk Kim and Jang(2022)2 wAFSO] thgtollA 553 AXF @ 87 3o ApolE UXeh=
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<Table 1> Demographic and Professional Characteristics of Participants (n = 165)
Variable Category n %
Less than 1 year 20 12.1
1 to less than 2 years 42 25.5
Teaching experience 2 to less than 3 years 40 24.2
3 to less than 4 years 34 20.6
4 to less than 5 years 29 17.6
Seoul Metropolitan Area 29 17.6
Chungcheong 34 20.6
Location*® Gyeongsang 61 37.0
Jeolla 21 12.7
Gangwon and Jeju 20 12.1
Special school 73 44.2
Workplace Type Special class 68 41.2
Special education support center 24 14.5
Kindergarten 11 6.7
Elementary 96 58.2
School level
Middle 36 21.8
High 2 133

* Seoul Metropolitan Area includes Seoul, Incheon, Gyeonggi-do; Chungcheong includes Daejeon, Sejong, Chungcheongnam-do, Chungcheongbuk-do;
Gyeongsang includes Busan, Daegu, Ulsan, Gyeongsangnam-do, Gyeongsangbuk-do; Jeolla includes Gwangju, Jeollanam-do, Jeollabuk-do; Gangwon and
Jeju include Gangwon-do and Jeju-do.

Perceived
Preparation-
Practice Gap

School support
environment

A4 A, A 4

. Training
Implementation R e
. » Participation
Self-Efficacy :
Intention

<Figure 1> Proposed Research Model
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740
QIAA T B 2] H(cognitive debriefing)S AAISIFT A& §F —‘51—— 7ﬂ§]’ 2 /“]ﬁf—’-i o4
vl Mol glout mdel BN Holr] s ) BPe) BTE SARAE. AT AL A £H AY

Hkgste] gkt

2) BE T4
AE TAL ESFDAE U2 a7 el weE Q1 Aol &

=3
":"
sk A& &9 729k W82 <Table 2>} ZATh

S

j=e] 1=
év:i %OH U

235 A3 AT Jeon et al.,, 2026)S

<Table 2> Structure of Survey Instrument

Domain Content Summary Number of Items

Demographic and professional context Teaching experience, work location, Workplace Type, school level 4

Applied experience in behavioral intervention, in-service training

Professional experience and training 12
participation, pre-service coursework, behavioral intervention practice
Perceived gap between teacher preparation and Perceived alignment and discrepancy between university preparation 0
field practice and field practice
Institutional support, collaborative systems, environmental conditions
School support and implementation environment 6
supporting behavioral intervention implementation
Confidence in conducting FBA*, developing BIP**, data-based
Self-efficacy for implementing behavioral interventions decision making, ensuring intervention fidelity, responding to critical 7
situations
Perceived need, participation intentions, expected benefits of
Intentions for behavioral intervention training 4
behavioral intervention training
Training content needs Preferred topics for future training 1
* FBA: Functional Behavioral Assessment
** BIP: Behavioral Intervention Plan
A =¥ 7N 99 HHAY A, WiAd R ddolMe wd FY, 2F A9, 2F dug 5 FodA
o F)ed E43 2% $4e FPAAT. BA, AEA AW 9 T 9o dEEA A2 AL A4Y, A5A
739, dmlmAr FHoM e waE 7 FY, A T APE A TFeE UG AA, o w
83} A Q) 13 A4 Gele AFFA AA3 DA ojspelA) FulEsh A B& AN A 2
ol tigk e FAHshe TR FAEHUG UA, FeTA T ApESH 92 Ve FEHL FE
A A e 2 A, dolE 7Rt AE2d, FA A= A H7] EH% s FEaA A AR el of
@ Ak AEE SRS BRoz ARG T, sk A9 % Y 87 A4 gl AsEA AU
At A=A Fxoh A ool gk AAe SHe TFOE %“351915}. ARA, BETA Aol o
@ og dele AEFA B Aol tF Bed A, T A oF A4 Pol B Ao o] W, A
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<Table 3> Pre-service Exposure to Behavioral Intervention Components (n = 165, n (%))
Item None Theory Assignment  Practice with Feedback Performed independently M
ABC Recording 3 (L.8) 37 (22.4) 79 (47.9) 29 (17.6) 17 (10.3) 3.12
Functional hypothesis development 1 (0.6) 39 (23.6) 81 (49.1) 26 (15.8) 18 (10.9) 3.13
FBA' planning 5 (3.0) 61 (37.0) 69 (41.8) 24 (14.5) 6 (3.6) 2.81
BIP™ development 8 (4.8 63 (38.2) 69 (41.8) 17 (10.3) 8 (4.8) 2.74
Graphing and visual analysis 10 (6.1) 71 (43.0) 62 (37.6) 16 9.7) 6 (3.6) 2.61
Fidelity checklist use 5 (3.0) 88 (53.3) 53 (32.1) 14 (8.5) 5 (3.0) 253
Crisis/safety planning 3 (L.8) 76 (46.1) 52 (31.5) 21 (12.7) 13 (7.9) 297

* FBA: Functional Behavioral Assessment
** BIP: Behavioral Intervention Plan
Note. None = no prior experience; Theory = exposure through lectures only; Assignment = completed at least one course-based assignment; Practice

with feedback = repeated practice with guidance; Performed independently = able to carry out the procedure independently. M = mean score (1-5).
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<Table 4> Current Behavioral Intervention Experience and Training Participation

Variables Category n %
Experience of behavioral intervention implementation Yes 123 74.5
(n = 165) No 42 255
Autism spectrum disorder 104 84.6
Type of disability Intellectual disability 58 47.2
(multiple responses, n = 123) Emotional and behavioral disorders 13 10.6
Communication disorders 1 0.8
Rarely implemented 26 21.1
1-2 times per semester 48 39.0
Frequency of implementation
PR About once per month 20 16.3
2-3 times per month 14 11.4
Almost weekly 15 12.2
Government/school based training 105 63.6
Participation in behavioral intervention training Private training 3 1.8
(n = 165) Both 5 3.0
No experience 52 315
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<Table 5> Descriptive Statistics and Reliability of Key Variables

Variables M SD o

Perceived gap between teacher preparation and field practice in behavioral interventions 3.05 72 .89
Perceived school support and implementation environment for behavioral interventions 2.90 .81 .81
Self-efficacy for implementing behavioral interventions 3.22 75 91

Intentions to participate in behavioral intervention training 4.32 67 .87
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<Table 6> Differences in Self-efficacy for Implementing Behavioral Interventions by School Level

School level N M SD
Kindergarten 11 2.57" .79
Elementary 96 3.22° 68
Middle 36 3.37° 89
High 22 3.28° 63

Note. F(3,161) = 3.45, p = .018. Means with different superscripts (a, b) differ significantly at p < .05 (Tukey HSD).
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900 ek BAACE FoIU ol ETRCIE - 575 p = 025). AFAA(Tukeyy& ANT A3}, H5m
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<Table 7> Differences in Self-efficacy for Implementing Behavioral Interventions by Workplace Type

Workplace Type N M SD

Special education support center 24 2.87° .70
Special school 73 3.34° 79

Special class 68 3.21%® 69

Note. F(2,162) = 3.78, p = .025. Means with different superscripts (a, b) differ significantly at p < .05 (Tukey HSD).

PsFA AAF AL Rzo| wE A Ar|EFH Aol Iy ) AR S AT B4 Ad
g Hzd wg} AR {3 2folrt UrEPkl'DHF(/L,HS) = 445, p = .002). A AX(Tukey)= AT A},
YA AAE A wiF FstE AR AL FHEA Ge wAbd vlE FEFA T A&l folst
Al & AR Yehgon, 1 9 A 31 Aol BAHOE fostA & AoE Yehyth old ARe dF
A A Ao Nzl wet AF5FA T A &EEEY FFol Aol7t vERE JHed S on gt

<Table 8> Differences in Self-efficacy by Frequency of Behavioral Intervention Implementation (n = 123)
Frequency of implementation N M SD
Rarely implemented 26 2.81* .80
1-2 times per semester 48 3.26° .66
About once per month 20 3.32% 48
2-3 times per month 14 337" .67
Almost weekly 15 3.68° .67

Note. F(4,118) = 4.45, p = .002. Means with different superscripts (a, b) differ significantly at p < .05 (Tukey HSD).
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<Table 9> Differences in Perceived School Support for Behavioral Interventions Implementation by Region

Region N M SD

Seoul metropolitan area 29 2.78% .88
Chungcheong 34 3.04° 59
Gyeongsang 61 3.08° 79
Jeolla 21 2.81° 95
Gangwon & Jeju 20 236" .59

Note. F(4,160) = 3.75, p = .006. Means with different superscripts (a, b) differ significantly at p < .05 (Tukey HSD).
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<Table 10> Differences in Perceived School Support for Behavioral Interventions Implementation by Workplace Type

Workplace Type N M SD

Special education support center 24 335" .60
Special school 73 3.13° 77

Special class 68 249" 74

Note. F(2,162) = 19.0, p < .001. Means with different superscripts (a, b) differ significantly at p < .05 (Tukey HSD).
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<Table 11> Differences in Perceived Gap by Teaching Experience

Teaching career N M SD
Less than 1 year 20 3.00 73
1 to less than 2 years 42 3.10 74
2 to less than 3 years 40 3.15 .82
3 to less than 4 years 34 2.99 69
4 to less than 5 years 29 2.94 59

Note. F(4,160) = 0.51, p = .73
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<Table 12> Differences in Perceived Gap by Frequency of Behavioral Intervention Implementation (n = 123)

Frequency of implementation N M SD

Rarely implemented 26 2.66" .78

1-2 times per semester 48 3.16® .64

About once per month 20 3.00" .64

2-3 times per month 14 291® .66

Almost weekly 15 3.31° .99

Note. F(4,118) = 2.78, p = .030. Means with different superscripts (a, b) differ significantly at p < .05 (Tukey HSD).
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<Table 13> Correlations of Key Variables

Key Variables 1 2 3 4

Perceived gap between teacher preparation and field practice in behavioral intervention -

Perceived school support for behavioral intervention implementation 43 -
Self-efficacy for implementing behavioral interventions 49xE% 3]k B,
Intentions to participate in behavioral intervention training .08 -.02 .07 -

Note. ***p < .001

A3 A7 Eeddel 9FE A= 8dS U] s e-dR WA S A4 gu A g AP &
A(Linear Regression)= AAISHATH &4 A3, 39 B %ﬁ]xﬂ.ii folg

< .001), E¥O] AHEL 25092 YEFRTHR = .250). TH8h-3 5
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<Table 14> Regression Analysis Predicting Self-efficacy for Implementing Behavioral Interventions

Key Variables 06 ¢ P
Perceived gap between teacher preparation and field practice in behavioral intervention 432 5.75 < .001
Perceived school support for behavioral intervention implementation 128 1.70 .091

Note. Model fit: R* = .250, F(2,162) = 27.0, p < .001

- 140 -



=G5/ MEE EFnAe AESSH +d AV|zsdu Y WE Q000 et BN 2

<Table 15> Regression Analysis Predicting Intentions to Participate in Behavioral Intervention Training

Key Variables 6} ¢ P

Perceived gap between teacher preparation and field practice in behavioral intervention .052 0.46 .647
Self-efficacy for implementing behavioral intervention .167 1.46 .147

Perceived school support for behavioral intervention implementation -091 -0.90 372
Frequency of behavioral intervention implementation -071 -0.74 462

Note. Model fit: R* = .030, F(4,118) = 0.92, p > .05.
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<Table 16> Training Needs for Behavioral Intervention (Multiple Responses)

Training Topic n %

Case-based behavioral intervention strategies 75 45.5
Crisis response procedures and safety planning 60 30.3
Behavior Intervention Plan (BIP") development 45 27.3
Functional Behavioral Assessment (FBA™) practice 42 25.5
Environmental structuring and instructional adaptation 32 19.4
Use of behavioral intervention consultant teams 24 14.6
Collaboration with administrators and colleagues 20 12.1
Ethical and legal standards in behavioral intervention 12 7.3
Intervention fidelity monitoring and feedback 12 7.3
Data collection, graphing, and interpretation 10 6.1
Advanced concepts and principles of behavioral interventions 8 49

* BIP: Behavioral Intervention Plan

** FBA: Functional Behavioral Assessment
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<Table 17> Descriptive of Behavioral Intervention Training Needs by Category
Training Needs Category Components M Median SD
Implementation and crisis response Crisis, Case 0.76 1 .64
Assessment and planning FBA®, Data, BIP”, Fidelity 0.66 0 .76
Collaboration and support systems Collaboration, Consultant 0.27 0 .50
Environmental and instructional support Environment 0.19 0 40
Foundational Knowledge Theory, Ethics 0.12 0 .38

* FBA: Functional Behavioral Assessment
** BIP: Behavioral Intervention Plan
Note. Values represent the average number of selected training topics within each category. Higher values indicate greater demands for training in the

corresponding category.
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