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The Effects of Individualized Positive Behavior Support Using Picture Exchange

Communication System on Out of Seat and Requesting Behavior of

Elementary School Students with Autism Spectrum Disorder
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Abstract This study examined the effects of individualized Positive Behavior Support(PBS) using the Picture Exchange Communication System(PECS)
on out of seat and requesting behaviors in three elementary school students with autism spectrum disorder(ASD). The participants were
students with ASD enrolled in a special education elementary school. The independent variables were individualized PBS while the
dependent variables were out of seat behavior and requesting behavior. The study design was a multiple baseline design across subjects. A
functional behavior assessment and preference assessment were conducted prior to intervention followed by baseline, intervention, and
maintenance phase. The results of this study demonstrated that individualized PBS using PECS was an effective intervention for elementary
school students with ASD. The individualized PBS interventions reduced out of seat behavior and increased requesting behavior and

maintained the intervention effects for elementary school students with ASD.
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I. A48

1. g7l Erd A =

A

H AHA Fofe] Hdk Zlwo] WHstal 12lo] M wet A AAHoRE FdEo] FUIstIeH, AHA
Zoll QAF7F F7kske FAIE Holal AtkMaenner et al, 2023). ST AHA Aoldel Ut Frheka o
(Ministry of Health and Welfare, 2014, 2023), sty HANAE AHA Aol A o) H|E T3 TLE Ao FYof v
8l 718t UATHMinistry of Education, 2024a). & S8taol] Wi E = AHHA Ao St A Aol S48 F 31%
2 A" A A o R =2 H|ES AASkAL A THMinistry of Education, 2024b).

FgofQl Soll that S 202300 oJstd AHd ol AS A FEag, oAtaFel Aol i, AgHE
ol HIEAS AT FEL Roow ol wSA A AN Mo oo WeE Agow AHoldrh
202213 1] =741 2] 8} 3] (American Psychiatric Association: APA)2] T4l el et 2 FA HF(Diagnostic and Statistical
Manual of Mental Disorder-5: DSM-5-TR) ol A+ A}# 22 E 2 AFofj(Autism Spectrum Disorder: ASD)E H™H3lH AFS]Z 9
At 9 A bl A& Ads Hola, Aol vHEAHR] dqFoly IH], SF5S Hols AFFORE
Aostatt. AA AHA Aol SHES w5F, 53 Ao T HFAH AR TS EFT ASAH s Aol oy
w5 Hola, Al HeE AH o AU 7%= V€S F53tE Hol® 7S B THHeo, 2010).

olglgt EAL AHA Aol A YA A, A T ARHQ dgEd AR Hgol| FEFES wA|H
(Gresham, Sugai, & Honor, 2001; Kim, 2012), °]= &ZA|27], &7], Agolg 5 st EAYFoZ ojojd 4 9l
ChMinistry of Education, 2023). Atg]o|g 52 ZHAd Aol styoA QIMsHAl Yehves EASE & stz A4
o] U3l AlE EE 5 ASS AU, kA dv ASelu S 39shr] s EAEH(Gweon et al., 2019;
Han & Kim, 2016; Kim, Park, & Paik, 2021), AH23} FH A0 Ar|g F3E F= FFFE(Gweon et al., 2019), &
WE ol AT T PHe AP FEZHBoyle e al, 2019) AL 5 9lo] wARECNA 2 ofHEol HaL
At

olH e AHA Aol FAo EANTL JAAE Aol o TAE 4 ThBambara & Kern, 2021; Chiang,
2008). 1H 03+ AFAF A Al(Picture Exchange Communication System: PECS)(Bondy & Frost, 1994)+= At#H|A 7ol 8449
i aE T8-S HYsH] A3 RAUNA AL S (Augmentative and Alternative Communication: AAC) S A2 7o
olzo] AHA oAlAE S £ 3a(Jeon & Jung, 2021; Lim & Kim, 2023; Park & Kim 2017), 23 3J5& 53 A5
g Tz AT dAAQ Ado] Ao aHAQ ZSAZHE AA| Z(Frost, Bondy, & Bondy, 2024) A W5 Yl
st 71537 7ls 76k FAZR A &8std FAYE ol E3UF UEFSTHConklin & Mayer, 2011; Han
& Kim, 2016; Lee et al., 2020; Paik, Park & Lee, 2019).

s AAYSAAPBY) S EAAFTS APt HolHE ZIWtew st AEA I EAlfAS AFFStal(Horner
2000; Lewis & Sugai, 1999), ®A1¥5] ZFAETE ofg} 7ol gk 4o Ao YL wA= o 2Hs 251 3
ThBambara & Kern, 2021). A X 3PFXAPBS)S Tn U ZE A9 5 thF7] 3l 1, 2, 3212 dAE =3+
e T3 ot 2dlS 283 TKCenter on PBIS, 2022). TF53 oy} o X9 £33 2o we} 13} HHZF
A, 22 2 Ak Y, 33 AP (Yo R FAEM(Paik, 2020), ©] 71 33 FAlE o EAYFS
Hole SAlS o R /M Ax & AdS HAAEhE 2102, 8358 7Ne R st 7% #H7iel /d
3tH A Ye AFIFTHKCarr et al., 2002; Scott & Caron, 2005; Sugai & Horner, 2002). == 742 Y52 LPBS)°ll
g AAH a7 FUhete] EAA A tE 7% Brhed AAAQ AYE A FSh=(Carr et al, 2002; Scott &
Caron, 2005; Sugai & Honrner, 2002) 77} o] FoA gt A& W3 tiifo] FE3] G745 ATh(Jo, 2021; Kang,

o
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HUSALEHA(PECS)E BESH SYXASXIR(PBS) SH7F A o =Sl X20]g 8 7317 A4S0 0[Xl= g

HT 3BAYTAAPBS) AFA oA Aol A AFT BAHA JAALTAAOS &8t wAAE A
o} ARG F7te] EAHAHYAE ERIg ke Al AT7E AW E AThHan & Kim, 2016; Lee et al,, 2020; Paik et al,
2019; Yang, 2024). °]= Z-FEIA 7|9 HAHA| ALFAAC) =TE AHEZF A79HHan & Kim, 2016; Lee et al,
2020; Paik et al., 2019) 3}o]E|=

3 7dte] APAF= Iutsty S5
£ Agste] FAET A4 B35 2 22 FN AT Fho AHRE B (Han & Kim, 2016), A2 et T wghe]
ABAAPECS)E Tl IWdtal E58tgol At S0 AEAG Ao 25 £ Wal BT Tast oAaT
BE F7t AAE HAOM(Lee et al, 2020), STl F5Fol At T AHA el St =27 sHAY <]
Al 2 FAYFH 4 A27] FFo Ao oAALT BE FUtel AFHE B THPak et al, 2019).

HZ stoldHl A 71We] o Aol T ) StolHl A 7N HhA| A BAAC) 7I71E &8 JNEst
H 3BAYFAAPBS) TAZE AHA Aol 15 Atglold AE AL AL HE WAl EHAYS B
A8} THYang, 2024). LY, $F Aol 89 A9, stolHlA 7¥ke] AntE 7|7)E gEAY 24 ste o o#E
of AU, AHIE BT $H7F Ue Afole ESEHA 78] A B ARE & ATHJung, 2024). E=FF o]
H= 71715 o77] oel e Z1H A 7Y T- S AALFTAAPECS) SAE WA Adsk= Ao] sto]
B3 719He] B AMARBAAQ SR Hekstr] flsiA o] EAHY & UThHill, D & Flores, M., 2014). L4},
Egtalol Agt 0 AHA Aol 2FAS R ZH A 70| BAA A AFTAAO) ETFE 8T T
AP SALPBS) AT BA Lk

ol & A= Sastuel At T AHAG Ao 2THANA =eH A 7ol TH WA TAAPECS) E

g3l Aol A aTay] PF| WHE PZHAA Gk F, W} o2l e 2FSW A B} 3
e toR IYRBINLEAACESE FEE WY FHHYEAAPE S Aol S5ota 2ot

of\

of Ak T A ol styel Aol B 8787 ol ou YFS vA=A Lok, TATE
54 o= Ageld Fe3 8787 AFo] A=A AU

2. AT =H|

B a7 pAZ AF EAE o3 2ok

AR, 1B FAAPECHE T8 /MEstE FH AP FAAPs)o] A A Ao 2FHUES] Aol
ol A FFE n=rp

A, JHuSAALFAAPECHE 83 MESH FHAPFAAPBY)°] A Ao 2E5TEL 8735
Fgol e FFE nx =Pk

oI. A =y

1. &7 HOR}

£

B A7 Fodas A7I=0 2% Sttt 255t Al A FR1 AHA Aol st 3ot AT
3 o

Aol FAH AR AEe e 2tk AA, AW G SFmEian Age] so E4stae] Agt

of b
3
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2554 B4, BF 9 B WG A% QPYToIA Folsh B2l 5 oARaFol ojele S A, S ARkl
AHog Adold WES Holx A A, ¥ ATl GRm FoF we S A, H2 1d ool 34

= = o
T TAE TA Ee FAoIt AT Y TS EAL <Table 1>3 LTt

<Table 1> Information of Student Participants

K-SIB-R”
Partici g el i Chronological Age K-CARS-2-ST" 5
articipant ex isabilit e Social A S Level
i Y Lyp! (Years) (Score) ocial Age upport Leve
(Years) (Score)
A Male ASD 9.5 33 3.2 Extensive (26)
Male ASD 9.6 475 3.5 Extensive (28)
C Male ASD 10 47.5 2.1 Pervasive (22)

1) Korean-Childhood Autism Rating Scale, Second Edition (K-CARS-2-ST): Scores interpreted as autism risk (=>30), medium risk(30-36.5), or high risk
(=37) (Lee, Yoon, & Shin, 2019)

2) Korean-Scales of Independent Behavior-Revised (K-SIB-R)

3) Support level: Six levels -Pervasive(1-24), Extensive(25-39), Frequent(40-54), Limited(55-69), Intermittent(70-84), or Rarely/Not Needed (85-100)

B Aol Hoddl 3w o] Yo vF A Ao e wke gty o g Hi AEAHLS 974 0|tk = o}
AZE FFola, U A B cx 475702 T

R )
RE 5ql Azke] Azlold YFL L WER Holn glov BA

&, ol cof, glom, Ee dloja] AN Ex AT 5
of glom aAbe] £& 3 AsHE Zlo] Y RO I £ Mol BUT 5 AUk

W S BE ABAFO] 96M 2EHW 33 A Aol FHYOE ToIF o] &7 EHo| fx, &, o
5o 228 @ & Qow, AU Aola ANE E; FUT 5 Utk A4lo] Ushs Zo] gdom wike] £2
3 A5 Zlo] Y RO olFdh

W S o Aol 104 25 43 AA o) IO ol $7e] B2 Ex mebd &9E

& QAT GNLT NSOBA Tol BAE A9 AFHA Rth AT dolH AAE EL £ & A
gk AlSkA o] 3, sk Aol QoW WAL £ A Ashs Zo] gl FOoE oFAAL A ¥ AF
& Boy|= Wt}
2 @7 ER

@ = o5 7] AHH HA HE 2 (Korean-Childhood Autism Rating Scale, 2nd edition: K-CARS2-ST)

g obs7] A HA A 2= AEAE AolE Ad AFE WEAL o] 55 tE A EHE HEEESE F
71 ffal i Jrd AARZ AFe EAR O 9o g B & FE xdete 2FEE JNEEATKLee,
Yoon, & Shin, 2019). °©] B4 HE= EFFED), IL7IsBMHP, FZ/EFFA AEZAQPORE TS i, & A7

e ZEIEDH ARE W AAE A
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. HHiS
=T

lot

/ AWML SHAPECS)E BB SYHASKIA(PBS) SH7t Aty Fof =St X2|0|F & 27357 ASH ojXl= S

@ 3= ALY =7A}F (Korean-Scales of Independent Behavior-Revised: K-SIB-R)

g ASAE A S D P 5 AGASA Tkl Y 2 ASAEe 45 mEsE 124
@ rlETold A4 dAde 594 AeAEH EAREoR FRAT 147)9) sHEe TAHo] A a7
olFHE AN ALATL AL & AL, FEY @A 5 Ul Uid TAH JRE ATY 5 A A
o] AAAe] ARl Halt FAow AAE AT o] AAE MM obse] AuH ER sdsT 7 )

i
H

?_]9] 7]_15_ ]6]1_]—;_0“ %U]—,‘% Z47g§l— Bﬁj
AHE AT ATHHwang, 2011). HALET
AT ol o] AN HIYF Y

o}ttt 183 wFeE Aol &5 W& H3pe gk FAF<]
T = Cronbach a= 992 YEFI(Paik, Lee, & Cho, 2011) £ Aol A
stebstr] 9lsh e AASHATh

1o
NIO >

2 T R I =T
O 2Halgko| AR FA A
TS| AL FA

|

+ Delaware Autistic Prograrnf’/] Bondy and Frost(1994)7} AHA Aoll-S thiato = kA o]
AAHRD AAT 7ES 5T F AEE MES A gakAT Z2 o) oA Wl HHA dojQl 1
= o]&slr] wjZol e ARRSHA EetAU HAFe| AEERE ARgShs AHA Aol SNl EgA A8
T e PHoltt I-HuFAAALFTAAPECS) A= F HAZ FA5] A3(Bondy & Frost, 1994) ZF TAL] W
&2 <Table 2>9} At} & AFolAs THRSAANLFTAAPECS) TA 3 AHI 7|3tol] AlFke] 3o 3A 7}
A Z1eg kT,

FU%Q

i

<Table 2> Objective of Picture Exchange Communication System Phases

Phase Terminal Objective of Phase

How to communicate: When presented with a preferred item the student will pick up the picture of that preferred item, hand it to

the communicative partner, placing and releasing it into the communicative partner’s hand.

Distance and persistence: The student will go to his or her communication board, take a picture from the board, go to the teacher,

2 get the teacher’s attention, and release the chosen picture into the teacher’s hand.
3 Picture discrimination: The student will request desired items by going to the communication book, selecting from an array of pictures
the appropriate picture, and giving him the picture.
B A7 THuSJALTAAPEC) T&S AT JAET B2 10 A4BAE AW HEolE ot
IR @ & 2olal, 1 fd AEE Al £ B IHRIJALTAAPEC)NA AHEEE B} R Ry R
Azrete] g S A flol FRedo 18 7tEs A5 ES ARIE Sem X Sem A7 E AT F A” S}

o Fao] 7l&olE HAstel SPYSol A7 BAT W & 5 WA Astarh

@ & LA 7
2 dFolA= e dF HIE sy Yl 875 d5H Ageld deS SHIING 8735 dF
I zgold qFF AH{A FHo] /st E 2 B0 Z AT 7| EA = TEAE Y U A

o] o], BEY, Iy Ao, APIA, A3, BF MRS VIS ES FASAT AT = AE S

—_—

=7

u

B F RN DL ANAUG 2T GBS ADABHE A8se BBo] 198 WAL Grith 7] Zsho
35 SASAT Agold ¥ BEEI7| S (partial interval recording)S AFESIY 15ES 102 HEHo=E F
9077t WL, 7RF B AEol 13] o] WASHH 2 |Feta, TASA] ¥od w2 TS5 #EA
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A} #EAR BE SHE FIAA i s B 5 SAHSIY T
@ A-B-C #F 7]EX

B QT O el Aeleld WEe Akat BANE AAH AR B4 A9 HAALDE-FE
(Antecedent-Behavior-Consequence: ABC) & 7]E Fal S AFE3IHTE o] e EAYE @A Al FAA] A3
NeHE Ho] Q. AukHel A5 MAAZ, BADE T2y BABEY] FLAnE TAse] Tk ANy
FlA= Agardel o8 vehe tid Y ZAI S-S Est, EAdEe] $& Ao EAd sl
g W F Aol BAYE ol T WSH=AT sEste] Uy stel Aelold BEel 7ol Foial

e mlo :i

3 A
FHIT & d7E S3d 59 A5E At Bo Add A5E s
3. g7 g
B ATE A S0l A% FU A7IEe] 247 B4t 258 RGN ol FoHth wde AR 33

s
s goh 23 %—g— uv 5 9le A #717} dn, w4 A S

B ATE 2024 108 AA FHE A BHo] 289 20259 19 EA F7A F 1657 B AAHAT 102
AR Foll= THHATAAE S 7L, thd S A8S A8 10€ C&H Fob AR Fol AP #ES
AABEE o, 102 YAl Foll= 71537 AASATE 108 OAA Foll= 715%H7 WS vigoz A AF
T4 2 A FHE 2 /\I’S}‘}iﬁ} 1€ 3A F3E 12€ AA F70A EstE 344 5ALEBS) TAE A3
stal, 279 FA 7S 7 3 1€ 2R Fol fA 23S At A dake V1R, FA, A 2Ae
TAE AANEAL, 712 3~113]7], TA 18~293]7], A #F 3~537]E Est F 383]7] &% AFE A
&yt Tt.

5. ATMA

SHHEAS IHUBAMNLFAACPEC)E E8F /NEstE A SALPBy)ClL, THHJLS A
=2

[S) — o
Exstael Azt 9 Ad o 255 39S o SR, FA, FAe
Q.

1) 3RAYTALE 74
B dFedAs Agele de s Hole AHY Bof 254 38S AU, o] Y] RaAeRE AT
o FAE Okt NEsE AP FAAPB)S AAstr] A8l A DA Bdo] e YA, wAn

A BATA, 250 HY B3 0 03e AQPoR THSRAG. AT A BE THUEY 9Fe



2T - W23 / DR-USBOIANAEHA(PECS)E B8P STEHUSXI-(PBS) M7t Al Hoj £Setdo| x2[0]g X 27817 dF0| 0jX= det

Rota, FAE AYshr] A8 WS ANSHAT. YT 2% 1318 YW Fo|HE F FA AR FA
@, ste] whsol tid ATE =olag.

AT AaolM THRFAALFAAPECHE FEstal, A F5Ad0 SAE A AAE] flstd A
HYSlAl T4 Aas dRHoz st S8 A2 Ede At
FO| AL EAAPECS) HAE A7 J8E= LEVELL Yol Frtste] =

= APE JFsh= A0l SAAS] e 21, SAAYSALE 5 wA 2)10] g
AAke] Qe wrfshy 2P ARRFAAPECS) A8 A A3 ZAPsH A F TA
Cai %}ﬁiﬁ} AR FHLE 2 A TR} QAthT XA ARETE 28]7] A&

n&‘i -l°"
FJ

3) AFHE=E B}

TP AT AAPECS) R 5 23 FAE Al A= AE= HUt
Aol F FFAR] Hox WY YES vEo R A A5 jle oA
Assessment Without Replacement: MSWO)DeLeon & Iwata, 1996)& X3+t HES AIB2EE AH839 3, AA
#ES T Y ARE 83t Y s HsE 552 ST

A5 Asx Brke S43% AES Z8ste] AAskATh tid SIS A A5 W7 Ais s3] 24 A
ATk thad e AEE F wAt T@ /\17P°ﬂ S Soll Al 1 A5 ES 34 dart fla, HaskAl AAS

AYSEG. A4S HEE Brhe 8

=
5% % 7HMultiple-Stimulus Preference

S
i 0

4) PFo g 715H7}

() AR AE

B AFolAE Fo SMEY 7z HEE B8] Q) MEstaSAEaEp), SuASr| SR, -3 THA
71807 5 A g% EAN w9 /HAAAES detetnh 1 A Al B o S BT FH AR
I} JataFol olE e At AN, B HF ¢ YL JHAA FEI] sHS A EI doll=

YFol o AF WARGOM, ANE F B2A @AY, A3, £24e, T4 5 OFF BAYEL Holn Ulch

ﬁd
i
&

Agstel shel EAYE B

4 7152 2
BASGT £ AelA DY A B

ox
oot

[o
ry
bt
ol
il
=

off
o
o
ut

AP, FANE, SEARE EUE P59 71%E = 3}3}
o] ABC #Z 715 Ao met dAE] Hes BESATE dd VS T AlRrel wARY] AF A AAA
7 gled Agold dqE S A5 Hole FEHol Ao, MAAEE & o wARe] AA F5H S
Holn 49 5ol Hosta AUtk Aglold dFe #F Ay uiid st Ax AP U2 Y £ S
StAY, AEshs AbECIY 1Hlo] fls W Aglol' F5s AlFStY wAbe FHE WETE A AsHES Al

o Aglel Sk mol DI, B Y b 4 Aol AL HAEE AT A4S ol gard
A S ARG YolIAY, 1AE B3 Y WAE sy 298 e BFL BEch oY 3 o

4 H
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o Akl ALE olgste] WA ¢He HolthAL, A 9 EE wieto] Yo} Lo Wi FEAL, WA Qo
A B 5O Adol) MRE We RO BE PES nyrh

3 TARE T 57 Bt A=

AT Fo gy S0l Hole Agold AT 7e = Hotalr] f3 @Y
7] 37} a_‘aMotivation Assessment Scale: MAS)E AAISHATE ZA8 -5 LAY
A9 16702 of dial 0-68 Hx=E HAsIH, 2, 39, A4 HSE

O — =
At 7k %:ﬁ% AFE dh= WHelo] 7P & 9&S Rty sl B 03%1011/‘1% A2 AH FIHE
g A A A ASE 57 BA Jlo] 1599 252 YEIAITE H 2polrt A ghol & 7HA|
715< 7= AR AAHT td st B= 33, Ui s ce AZbol 1e9E YEth AT %
Ao EASE 9 5] HrF A5MAS) A= <Table 3>3 2T}

<Table 3> The Results of the students out of seat behavior Motivation Assessment Scale

Attention Tangible Escape Sensory
Participant
total” mean” total mean total mean total mean
Rank 2 1 4 3
A
Score 20 4 21 5.2 7 1.7 10 2.5
Rank 3 4 1 2
B
Score 5 1.2 3 0.7 11 2.7 8 2
Rank 2 3 4 1
C
Score 11 2.7 10 2.5 9 2.2 20 5

1) total: Recorded from a minimum of O points to a maximum of 24 points, the higher the scale score, the higher the motivation for the variable.

2) mean: Recorded from a minimum of O points to a maximum of 6 points, the higher the scale score, the higher the motivation for the variable.

5) 7Hd 24 R P59 237 A9

yFol et 7% H7F A A AL AEES AAY wAte] #AS B Y3, B S IAEZRE 3|33}
7] 918, ¢ e Bt 4SS A7) Yl Aol YFo] BAHE Ao HAATh 7t J)o] tE s 339
ztglolg Foll ek 7S <Table 4>} Zth

<Table 4> Hypotheses on the Target Behaviors

Participant Target Behavior Hypothesis
A Out of Seat Behavior The participant stands up and walks around the classroom to receive preferred items such as snacks.
) During class, when the teacher requests task-related activities, the participant leaves the seat and moves
B Out of Seat Behavior ]
to another area in the classroom to escape from task demands.
) During class, the participant stands up and walks around the classroom without relation to class activities
C Out of Seat Behavior

to obtain sensory stimulation.
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2T - W23 / DR-USBOIANAEHA(PECS)E B8P STEHUSXI-(PBS) M7t Al Hoj £Setdo| x2[0]g X 27817 dF0| 0jX= det

S
Foll e dotR izt stk = ARt Bd o SS9 Aoy dst IH

2 AN e THAUBMEFTAAPEC)E 283 T8ABFA Y] A Foll 2 Aoy
= 9
WES 53 275 FFe AT FEHUAOZH o] Ui 22 HOl= <Table 5>9F Zth

<Table 5> Operational Definition of Dependent variables

Dependent variable Participant Operational Definition
The student leaves the chair for more than 3 seconds and follows the teacher’s side, regardless of the class
A
activity during class time.
) The student leaves the chair for more than 3 seconds and climbs onto the locker at the back of the
out of seat behavior B . ) )
classroom, regardless of the class activity during class time.
The student leaves the chair for more than 3 seconds and lies down on the cassroom floor or climbs onto
C
a desk and lies down, regardless of the class activity during class time.
The student removes the ‘Give me 00" picture card from the communication board and hands it to the
A
teacher.
) ] The student removes the ‘I want to rest’ or ‘Give me 00’ picture card from the communication board and
requesting behavior B ]
hands it to the teacher.
The student removes the ‘Give me 00" picture card from the communication board and hands it to the
C

teacher.

6) 7124

ATE ddA T TR AAE AFSSt AElAd Aol 2589 Ageld dEd 8735t sl H
QeFS dolr iz}l o, o2 At Y A, B, CE TINOE J|HA AFS AANFIHT 712 A4S
T 1085 1372 3o ﬁlﬂ“‘fﬁ} T S FIsl] w3lE GFS Al Ao, v xA

o
QPAQ 5o e FASGOH, 712A AT FA AH A8e g9 AYA FAE &

=2 01

R

ol
(%) rlr re

>~

p‘i

iy
& ol
o

N
2
El

S~
>
rr
r§
i)

A

7) A

B Aoe tid FAEY Ageld Asol Ui 7sHrtE nlges EstE FAH YA APy A
AZE FAsIATE A M FHmcle] V2 FRelA A4 337 ol AAHA FAE BHYS u TAE AY
393, TA &7} 33]7] o) eHA AR FAE Holw, FAlo| thg A9 7124 F3F vlo|E7} 33]7] o] <
A7 FAE BAS o B SAeA TAE HAY3HATE ¢ | FA A8 AAE 22 dEE FEsnh MEs
B A TAAPBY)S WA 2 AYA FA, AT B, $E5AY FAZ FEEE g o] 1

SIsic.

ﬂl

(1) WAAR 2 APAA SAY

W S St col ATolg BFL JPYelM HHskA Bahu Swshs Yol A4F AU su F AT 7
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<Table 6> Mean Percentage of Intervals with Out of Seat Behavior for each Participant (Unit: %,
Baseline Intervention Maintenance
Participant
Mean (Range) Mean (Range) Mean (Range)
A 81.3 (62-99) 19.9 1-77) 5.5 (1-12)
B 85.0 (31-100) 13.0 0-51) 0.5 (0-2)
C 95.0 (79-100) 17.5 (0-63) 0.3 (0-1)
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<Table 7> Mean Frequency of Requesting Behavior for Each Participant
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