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An Exploratory Study on the Co-constructive Response to Intervention (PARTI) for

Supporting Emotional and Behavioral Disabilities in Elementary Inclusive Classrooms:

Focusing on the Application of a Korean Teacher Training Model
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A& 28 Ql PARTI(Partizipation in Response-To-Intervention digital) ZZHEE
AT, 1) A WA B A 2 o
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2] w5l dAlQl /\]-Si] A4 g 7k Bt u S8 dub W58 A2 (General Pedagogical Knowledge-Inclusive Teaching-Social and
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CESRIFHAM(MTSS), SEusE Yt mgst X|A/GPK-IT-SEY, $H3 35 8% SHELSZH(K-PARTI digital)

This study explores the German Multi-Tiered System of Support (MTSS) framework, specifically the PARTI (Partizipation in Response-To-Intervention
digital) project, and proposes a Co-constructive Response to Intervention model tailored for Korean elementary school settings (K-PARTI)
along with practical teacher training strategies. To overcome traditional punitive disciplinary systems and the fragmentation of pull-out
practices, this study establishes an educational behavioral intervention framework grounded in general-special education teacher collaboration
linked to public curricula. By integrating the General Pedagogical Knowledge for Inclusive Teaching focusing on Social and Emotional
Learning (GPK-IT-SEL) spectrum, co-constructive cooperation, and three core theories of social participation, it designs a four-phase (Entry,
Implementation, Adjustment, Intensive) assessment-intervention cycle synchronized with the Korean elementary academic calendar and
grade-level professional learning communities to address the 1:N special education teacher ratio. Furthermore, to alleviate administrative
burdens and facilitate real-time multidisciplinary communication, the study puts forth concrete field-application strategies for a one-stop
digital platform (K-PARTI digital) integrating micro-learning modules, automated time-series progress plotting, and interactive reflection

spaces.

Response to Intervention (RTI), Multi-Tiered System of Support (MTSS), GPK-IT-SEL, K-PARTI digital
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Exmgel denigle] BUngld FRLEOE o5l met Ak AustFe] MHse] WL Wi 3
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Sje) Amwek ojieh, wa SholA WS Thkd 9)@s 2 A

ADEE A FAGD AIACE AYAok o ALlA - me HIE AR A5 Mol BB Y
Ee AN - ABFNIYS BFAFIN AST W 4P 5Fe] AEHAE AAST Qow, 53 @Al

o,

FZolnt EM,” Ahe] FARG wdeg B e RAH FAfES TASHE MU Aol Tt
3 ATKHwang, 2008).
A ARS] 4 EV* Feda wd FAY olE g Ieltt w3hd d4do] oflm A AAAHI w
FHAolth AA A AA obs H AHAEe oF 5797t FAWE] 2 HAst EANEs AP &
O Edgo] AEHORE FUIE wEt AT Gutdlg AN GAl FA4T FAH 2Ed et Rloks-
UTHNitz et al,, 2023). 53] Y] A9 T S(Inklusion)®] FAF ool drl B o|Fu74 A=
el g W dojd - F317 o]F Aol AlStETA dRluALEC] e A - BF AV A=
= AR A 23 e o] ThPaal et al,, 2015).
FalARe] o] 3t w2 ~Ed 9 AEld REds B78tal, dtal @] AAX] wSE PFA
3] muIE Aot ARIwALES A - FFAel AT S AT Ao ws AEA i) F-
A28t A O H(Hwang, 2021), 202351 W7 Aot PFFA| 7hol =gkl o] FREYFAE B3
v TAAYN WA A FAe}t A A AR Qs M| & oHFE A &
Stuws P AT AA= ZATE A o]Fof] AMYstes AR WA AS FHeigth AA wsFe A=
A FASS ArERA mEW E5as) Ao T dle A Algdel ule- ol AE F
oz Ha3t 1P AL 10,200811.9%)° Gt HAZF 2 9o AAH oA FAV S Al
ofslE 7hsAdo] E2 AAA 7IFA E=F 14,685H17.1%)°0 ©|2E ASE BiFHUT E;l ]ai
A 8T v - 25 AR3%7t T - % TABTIw s 28] o)’ =A e
7] 2 25 S¥uS WA x7] ot Al&El FSo] Ay AIGERAE HAFHOE %%@ﬂﬂ(choi et al,
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HLERE olol theste] 2023 BN BEFA slolselele FESFHOL o)k FE FE BT A 1

L fA7k o, mA Afle]

2 AFAo] v, Fuw U AA AYF Ao zE thEA Exo Ay %

of hz weA sEw|ash obEsiY) ol thE A Aol @ samA Eehu Uvhs @AY wB]
Hall ATHChoi et al., 2025a). WA AR 71R1E] J*EO] g R AFe) o &S AR WA AAE do
fihi’ Wie] A& bt Qs A3 ¢ e A8l 2F:3F ®H wA A AAS A Zy]lel =z A
o AAsTh 1EL T SmBAL HA - AF SIV1E OE 0 o3 - AF T4 ] oEshe] Yolhw)
= _%ﬂﬁf‘ﬂ-“ ALEA B AAE 1438 SETHChoi et al., 20252). 3] A - iFA o] A 2 I A o] A
w5z olotn Agele] FEF oFL 7] BT FAAA LHA AYL 2 Fo PSR AH o]
SThLee, 2010; Jung, 2013). AT} @A CA= A8 25, AY, By 3 A 5 S44-0] AE2Q AF3
TS A oJEsta e, olHd WA @A Aol 13 B FAVF flojA| 2388 FAHEES T

ity

].
A et 2AG BES A4S SaFeold £5 U712 4BAE P82 FETKKIn & Noh, 2013). o
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S Gwaat 34 - BE 718 ARE A9sAY AFH0R tAsl Bes Uele] Hu), Anaos 917
SIYES AR £7] FAY 71908 FAL G T/ AL ST FHIOE olojAE e FETHung,
2010).

olglg AE A FHY A A=H A
(Kultusministerkonferenz, ©]3} KMK)& 20241 12€ H4l o2& 5
AR AA 8 AGSATHKMEK, 2024). NEE KMK024H)2] &4 TF AP A /‘1 ArEl A S emotionalsoziale
Entwicklung) @ H(F-elvete] A - 5ol sfidsty Eioxe Meto] wpet &85t Ao 9171E ok A
1ol 71dz dom AFsid uAH AZolA guste] StueAd obFo] ety Aol Adw Ao
st Az Y7I7F 2FstEr] A gtw HA AAde] AAA oAl tgFd A AA Als"S g3 s <
WA A Ea AR Aot

FAS) A 5L TR mErRGEY

webd @A YustEmsh ok Qe AW BAYY SYF wae] 2EdE 2R Hds] A
£ BARAFAAABENA AAE WAR AR FAe] B AFHE PHolm BEHe A2 )
g

o ze] ko] AlF3tHjung, 2010, 2013). °] 3 WMol A URtw 53} SFuge] AAE Tl BE Aol
A SAZHE FAE Al %"’31'% T} A A Al(Multi-Tiered System of Support, ©]3F MTSS) 7|HFe] FA¥H-3- 2 & (Response
to Intervention: RTDI &wl 2 g3 el FAHZA W5 A Y(Positive Behavior Support, ©]3} PBS)S] T4 HZS 7
g3k gite® AREEFAL UTHKim & Park, 2009; Jung, 2010). FARFSHI 382 WA A FF AAE Tl
A AT 7|9k Ao REgEh=A ARE A&HH R MY, TF 9 FF EAE 2]
HHEekA e SHEe AT BrKet st a4 E ALeEA e AEse Ae EAE e, 2010;
Jung, 2013).

HZ FHolME Jiista Ao MTSS 7|Rke] 382 FTA LS A8t 2T FAYE A4 o] F

o
of g ALE - AAGRE Sl Fomdk s AFAve TS0l oot HuFHI SIthKang & Choi, 2025;
5

=

e}

Kim, 2023; Na et al, 2018). T3k UREnALA| 57| &EH(Behavior Skills Training, ©]3} BST) 52 AAZXA HE
AN Z2a9e AFAe W, wAbEe] O FAY e ATAs L A AsE WAskete] T4 A3
FATE HATE DT(Kang & Son, 20605 QuekF F4le) Aal 7isH e 90 @, at A}auax}— %2
o% B4uA, FEeF 24, 28T ojst aE s

5
A AR] PBSE AdAS Wl oA} e HS FHo| IgE Byl o}
AZF FulstA g e] 458 vk JthKwon, 2017).
Volrt A dAAMTSS)S 194 St &9 =12 =L 35 AlY(Good Behavior Game, ©]13F GBGY# 2%HA|

24 F5 AU dY dF ZYEE F}=(Daily Behavior Report Card, ©|3} DBRO)E AAZoZ 33 F5He
Multimo ZE2HE HAZF AT m2d Fo 7|24 AAE T3 25 128 917] 59 Hads HolHE £
o BA% A3 194 GBG A8 A F4H o)A vtk Al A BEITFE B - 086, p < 0DE ATIS

H 2%A DBRCE A HE-ES T Waldse HXA - AEHQA AY] A FACIE7] &3 -002, p < 0DE
et o7 QYF3 vb UTHNitz et al,, 2023). ©l= Sk HAS] BHA oy} APE F23td s=ulo] Agte] A4
oAl AAHQ PFHstE AT F A<= BHAFE FAHCITh

T ol H MTSS 7IRF FEFAe] A AL deAH ol FejAol =4 H7
AA d¥tetaw wAbEe] QA stE A9 HeX(EFed)H A TtedEdE) Atolds
(Seo, 2010; Lee, 2009). YRIALS} EFnA B TFH P AAY Bade 2o 31 2
- 8F Ao B By =7 9 =R v, 5% P8 dF FE, A4 SIS A AARYI &

713 B 55 olfF= AA| A Ve ul$ BA sl QthPark & Kang, 2024; Park, Choi, & Li, 2026;
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Lee, 2009)

ol WAFES] B A JMeA A4S AT TA B¥ S Aae] wg B3bd E¢Ad g AushAl =4
kA Zile o TAste 723 AHd F Ak dEE 599 ABeoll=E AFAJ] A - A5 SEFaSHAE
AAEA A, Adedsd, ATAA AHETdel = AN vl=o] HAsHH - FFFo| 7]¥k pBIS 2
o] Ad FFEsE miFdoly BEF A3 Alzge tis) wAEe] ALA4e I dve Adgd AdHE 1=
3 $ThBroecher, 2015). EZH WAL 7jQlo] dRANA 7le FHA HHZbola A Al qFe kA
(Handlungssicherheit) AT mEH, AHVES HEs 9 Ao} A FHxe FAde] 2oE w A4 B8
Ay FE3s AP B THLangerfeldt, ec al, 2018). WebA] AR A &E7hs Fol7] AsliAde 7ol o=k
&I BT T8 I Al FOl3](Kollegiale Beratung)®} 9JF- 3 HIA & AAA] 1A A A|2=Hlo] T 2
oA A|=s}= ook $Hh(Langerfeldt, et al., 2018).

ol3t Q14 Axpel dd AHeol AL wARG 3 A4 e dda F43 A AANME 713t IRk o
2 YutuAbeE B sy @] Ao Aol oy pS EFolu FAHRI dlolE vk A 7ol tigh A
A 2o] BEetal, EFnAbe MESE f5FA] Aol Aol oy g HAY JFs R b AT 9o,

d FA B AA - FFHANE LA ALY S5R}SA YEE 21838 X A(General Pedagogical Knowledge-Inclusive
Teaching-Social and Emotional Learning, 08} GPK-IT-SELy %] A7} AT THKim, 2014). =Sk, AR WAHETE ol g} o
HLE g1 EFwALE G4 238 T FAE 255 Aw 7€ A FREY AR & olf=E FE& 7}
SRS 9 Frksta Jlom, SeaAbe dntwAbete] © HZ@ W)Y 4dF oE s M e dAE A A
3la THKim, Na & Kim, 2013). @A) stw @A o] wWee o2 HAEANH, AFSIAHAMSESED, IFAFE AY
G =Q4FEo] oy ol Ado] dutetge| wide] = dHet frIHow AgstA] Fstal o] Y
2(Pull-our) FH 2 AREH £ APl HFEE 72 FAE JEL Jdoh & dvtaabe shES AEst
FuARY 5 57k SHS Y AAske 71EY BEF T2 deAe e FAVE 898k 19
B YA} &5 o] ZEZF o7 Bylssith
n=e] A8 A3 Aol mEw, RTIvE @R o St

St #EjAte] AT fris ntgow F3AF e FRb= ARIRS] 723 EH dHoly #e
A3 Akt A"l FA A e wjA7E FRkE ook FHTKKim, 2015). L1EY FA S TS A A
o] Foixl pBS ¥ FTAAT TFS AHEA, A GFSALAA F 32k FAJ NEAY AL AFH e
o, AT AAY 944 E Fote A FAEY F718 SHolU B B 0 F o] AWK Generalization) ¥ AR
Z Bl AFo] AuFoz uFd HAo|Udee & Back, 2024). AAZ uv]l=2] stwarde]l FAZ FEAY

QAo Azdor ARy falas 2

© =
O{N
N
>

i o{rl
rsk

(School-Wide Positive Behavior Support, ©13} SWPBS) R&8 S U Z25sn Ao 2A77] 8] IBA A sl=
k58 93k EW|(Fie fiir gemeinsames Lernen)’ ZZAE w2 TES) - olF WiAE VR gy RreES X8}
71 A3 UE 2 238 =79 u|EF F7HI(Bedeutungsiquivalenzy S A3 AojFH 4F0] Xﬂ 51#1Q1 kA

<= 9?18l ‘METACOM AlZH3 I ETIR/HAA AETAAC Al=He FF qrAdo =ty Egbent 79t A
Oy(Trauma-Informed Care) Y2 -E ZAFsl= 5 A £33 dAg HAE A & nAES 859 A8 /s
< A A dAA 2SS FH5ATHPaal et al, 2015).

A= B A7 v sweBsZF A 97 A5 2 sk mEste| AE SES A o Hehy we
AFRTDS B3 wAR] AEAAH FF 7 FHE AP =Y PARTI(Partizipation in Response-To-Intervention
digital) ZZAE] A 7]11]%— v o2 8312} FFkBartling et al., 2021: Grosche et al., 2021). Yol7} ©o]&
b= 255t e N EFuAb #ix] 4, stAA, wd HEF SeEsAEe) lze), d8al w7F 24

23

BEFA BEARA) 4 A SFOA T Tasel AUB TAY 939 BF 744 BAN
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(K-PARTDS 7¢F 2 7dstn 1 A3 ZyJdYasS Aeksts b A2 E32]o] YthChoi et al., 2025a).
2. 97 2H|

B AT 53E 2435 f8l AR 7AHQ dAFEAE e 2ok

AR, v= SwPBSSt THEE 5U PARTI ZZAEQ o] 22 B 7(GPK-IT-SEL A2 ~HEH FF 742 dY
AA, FHe] B 3 o] &) 40A] wAF A BP9 A EAL

A, S 25 LN U F&, YA, AEH ST AHED JA=ZHE IS =9 T 744
FTAT-EEFHK-PARTDS] th53 ehFA] Alo]Z3 FEd © &9 ke Fsldvp

AR, DetuArel EFuAL 283 gEtAE A&7 1 s 2L
gAY A &% ZUWEK-PARTI digia)®] 7AZ] 75 2 A4 & A2 Fol7p

8,

1. M - ASHOHE ot wAte| Stusd Udt WESH X|A(GPK-1T-SEL)

TS o] A - FAHow g wet wAlelA aFEHE AeA AY = ZEAHJ W L
= ¥ a3 WS4 A2 (Pedagogical Content Knowledge: PCK)O|U EG=nlAL
3 ol S B4 Ao o

L of 724 WS Ji&sle] gtk ol2d ol®A AEAH T=o
SHES] S8 A2 5dS vE §YH T

o
=
=
Gug SAHE RE shio] uud St B AEE FAE ERee
o}
-

off
]
El
Ho

Z Al w33t X 2)(General Pedagogical Knowledge for Inclusive Teaching: GPK-IT) Mol FE3s}
(Gottfried et al., 2021; Konig et al., 2017). 53] &% S&sa oA +4 W38 -5(Unterrichesstorungen) ¥ 2] 3}
APse Kol f7Ige a3Aog2 Z8317] fsiA= o GPKITY 3he o= AA - AR T
AF3] - % A 845 (Social and Emotional Learning)e T+ ‘GPK-IT-SEL’ A|2] 2~HE# o] HJgdo] F4=Z ot}

GPK-IT-SEL-S RFwAPE Ad AAA 2pde] BHA Sk #e] A 2)(General Pedagogical Knowledge: GPK)¥ &
DAZF AD vAA 2o s FFETA D 53 - E5S A Y(Incusive Teaching: IT)O] 71202 ZA3HE §
G2 A XA A o] ThGottfried et al,, 2021). LRFAQD S5 AN AA - ARSI T AL AT aAke] A 29
2 o] dEAE FxslEn

AR, st AAE e sk EHEA AU(Tier DOlA alAE 3782 S #9171 24, WAZAA A3 7]
qF 2 4, 1Y BEA AR - A9 AskE 27 ANA gEA8E Ade ZEFoior it 24, i
Ao w g A3 AE Hole A A7 B &£TF AH(Tier 2)olA= AAAQ] AF AE(Screening)
9 tFdd @5 Ul a8 F43kE IS Tls weel gk A2le] aFHh AA, HA - AEHNE
A AY £5 97852 Uell= /NESA XA (Tier 3)91A+= 7]535 3 7KFunctional Behavior Assessment, ©]
sl FBA)S] ol 79k AAA A, dAISs A%, 18al F9HE IdE ZUE-Y 33 159 HE2 A

1 Fshor Atk

E

uitel

>

A - AT 1SS EdHos £ga) s F FAG 4B FEstn TRk S BEHA A

o mebd AEHe gay GEALe uAsr] s BAASE BAARE o T b o]WHQl A4 A%

—r
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E%o] st ZUE YA Fr1HoE 29T

Jﬂ

8 5 Qe FEH X7 vhsofof Ak

2 BYUH MR 35 PHN HAD 33 2Ol H2CHY b
FEA A AMTss) R FALE <Rn>o1 Qs Bl QAF AF Avel T @ Ak Aew

2517 H 3 MAEojoF & A AL HH FA 1] FEH
W ALel EaiAke] FY s AuRY 2 PHH HRE
ddstar dRtwAbe= sk Ao BeEvkS HdEste 7|1A 4 -
0| ChBartling et al., 2021; Choi et al., 20252). ©]&3 EHZ XY AA= =
kst wlolEdl ZIWkgh A& BEF] FAe 55 GEANTE WA AHow

—o
)
2 g
»

Ao

<
Z(Pull-oun®l HEH UE A
Ab ZEe] HolR] ¢ke S
A A F t(Bartling et al., 2021).

olgRt AR - A dHE S&Es] Hdl B d7vF =gt sk A e S geAlE A2t
dY oA AzxHE FF TAHE

T

2 & 2 (Kokonstruktive Kooperatlon)olq(Grasel et al,, 2006; Bartling et al., 2021).

Huber(2015)= A4 - A& A9 slde A3 Fdurt 7ide] 1yd 3o opd UdwtwAl, SFuAL, St AHg]

EAAL Sl AEEtArE 713 &7 'e 2AstY FEoE AT wvt 7}h§}% 925 H. &7

g HollA wAES bsl= Aol ofyet ¢ A5 128 W

oo} WeEs FES AN R FASE A B%5 HA(Direct Behavior Rating, ©) o} DBR)JJr 7o

GE=TE 83t A7 dHolE 39E JHH ok FrhHuber, 2015). HI°IEE w/E A FAEE AL
deHAl =Ask= Holy 7wk oAbEAA Fxr) gHE W Hl2a £4F A T2 S el

T T4 F9d =28 4 AUThHuber, 2015; KMK, 2024).
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<Table 1> Levels of Co-teacher Collaboration and Their Application in Emotional and Behavioral Support

Level of Cooperation Key Characteristics Aspects of Emotional and Behavioral Support in Inclusive Classrooms
Level 1: Simple Loose linkage, one-way sharing Special education teachers pass disability diagnostic documents
Information Exchange of materials and information or simple behavior histories to general education teachers
. o ] General education teachers conduct class instruction,
Level 2: Mechanical Division of roles, independent ) ) )
o o ) ] while at-risk students are pull-out and mediated separately
Division of Labor execution in respective domains ] ) )
in the special education classroom (resource room).
Level 3: Co-constructive Shared goals, knowledge fusion, General and special education teachers form a team to co-design
Collaboration mutual reflection and implementation classroom rules and cross-validate intervention data in real time

T 7TRA FEAA N =2 IituAret EFnAE FEEEY HA - A TAE SFuSuldAt Ale 714
Z Agow XR3A gt o] BHLE AT FU EFuS FHo] A AEVF FAo AHgdHdE IXT
o A AA AT wEd O3t g9 dE5FA JEVF FA AABCBA, QBA, KBA 5T T2 A Z7|Holny
718 T 4A gAY Al Wi AE A s AFHol o ol FuS Ftw A EJT wrshs
5o AH Agste de 724 A7 Lol XA E ] StHChoi et al, 2025a). ¥ AT K-PARTI E&o| =&
sk @8 AAle 93 2 A8d #HY 8 AHATL obd 57 £F ASAAREE 2 V1R 5 9 2 ey
nA £ IR dS 78 FTH nSA 5 ZA(Educational Behavioral Intervention) & #-S HsI= d)
E4E& Foh o] HAA dutuAte] AAA FFAY dFH EFuAte] nAEd AEFA dEde] AAte R
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BFEEH, ol A Al = F fle IAEAEQd AHA @F A 2(Handlungswissen)2] F 02 o]ojzith
(Bartling et al., 2021). & €¥twAle]l BHZA 549 9GP E5nALe] /Es d5FA)
olgt= ATy @A A Fr1Ho 2 A w H24A FuSs W] Rtk FEo F
olg] 7]Hk HFAgo] AHAF 4 UTHChoi et al., 2025a).

olgfgt WA w9 FFZ SWPBS B, o5 FHZ WA H|EH o T F£AI 5 PARTI B, 18l
AT7F TS 53 K-PARTI 289 #gtigld zol& vl 9 &48t= AL o 7 59 239 ¥
ZIAE §&3t T FuSel AEe RS NdEof steAE WEE| BAETh vla Byl oA PFF
staka] EF wl el oJEste] wAke] AHEAS AP Y WHH 5 PARTI B¥ S obso| ol BA wA
35 T8 F9s TAHSE FuAREAA 2 At AdE oA AAE 755 ThBartling et al.,
2021; Grosche et al, 2021). ¥ A2 =8 KPARTI RS 5d9 FF5 74 Y e 5835 Sty
LN %] A3 wd A8 SFE AR, I83 Wee Sl 2 S AR P5TAALAEH AzetE

Al

=
h=]
712 A5 FA4 294 sAd | AAZ FdEn 35 23 724 2Po]H 2 <Table 2> 2T

Fanel F¢eH

CEICEE

ez}
=
o

J

rikﬁﬂirhi

A

<Table 2> Paradigm Comparison of Multi-Tiered Behavioral Support Models Across the US, Germany, and Korea

Elements US Model(SWPBS/MTSS) German Model(PARTTI) Korean Model(K-PARTI, Proposed)
Behavior modification,
Phiosophical Participation guarantee, ecological Classroom inclusion, curriculum-linked
Standardized school rules,
Orientation instruction-assessment integration(RTT) educational behavioral intervention

external token economy

Core Collaboration Top-down leadership team & Co-constructive partnership(General-Special Grade-level cluster PLC(Internal)+
System external behavior analystsdBCBA) Ed.)+School social workers & psychologists ~Wee Class & District Behavior Teams(External)
Specialist resident & full-time Equal placement of general and Diffentiated cluster matching reflecting
Staffing Reality
behavioral coach system special education teachers 1:N special education teacher ration
SWIS-based centralized Moodle-based online teacher training K-PARTI digital: 30-sec mobile DBRC,
Data & Platform
post-incident behavior tracking platform(parti-projeke.de) real-time plotting & interactive reflection room
3. 71k #ol EFS floh 30 O|2X TAet 2t 8l EuAte] A
052 SAN-EREQ PARTI Z250] F2Q AFHS AA - FF 71t et =94 wiAE Ho
st Ay 9 =y FEA ol SRS HA(Participation)S RS Wl ATHBartling et al., 2021). ©]E &3
oz HWAST YaAet SFEA e dBe Ada] 98 & mae As4es @ Seagste o
AHQ) 30 ol &4 WAE A}

1) & 1k HF ©]& (ntergroup Contact Theory)
Allport(1954)8] Tk It HF o] &2 o]d ARl F o] @3] wYUZ F3oll EEHOoE EXEe AN EE
Aoy ARTE s goH, ted A9, 359 F3E, ¥ 52, AR AR Adelgs 47HA
2do] 27 0 M2a FAAY WA IS ANH Fhol o] Tolarka Bek
ARSI AHtwALe} EuAlE B UlolA @8 1l4%(Co-teaching/Team-teaching) S A5 AXH 3O 2 H
oA TheHAH mAPe AAscl B0 WA Fol tlEE FUARA UL olnt mgg By W, ushy
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2) A8 A 71% 2 = (Social Skills Deficic Model)
Gresham(1986) 529 AH3]Z 7| A3 md A - 5 9A7|stge] 743 P& 194 4 By 44
Agte] ofd, B4 fAA 275 = AdI IS A B Vel #A &2 35 - s AFgo AT

Y5 T3 A npVIA R HAZH O 2 JtE Aok dt= Ul d(Instructional Target)®]T}.
WA A F wARs AVISPe RTEE BH gUdEe TANoR v Aeshu, olF s A
205 RN BATeR A=AV AR B4 Agel E FHH 9E AY Be B
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3) A3 A F= o] & (Social Reference Theory)

AEH gz olg e obFo]l WAAY wad ARH 4TS e w Aol Uzsks Aol AL A
el AMA g SEwe Fxse A BET B = WAYEE AR ATHspilles, Hagen &
Hennemann, 2019). &&38ta WolA AL BA - dE 7S diste dATEESS gRigEol s sHA

< "Wkt Aol 71%e] o

A o Auaael SSEEA B s8] BAAEl el ALE Aol 24H FFom wesis
B, lolEel lukek 344 WEA APy Aol weh UweEln AR HEwe Agsor Ak wa ol 917
sael mEle A WEE TR AAHoR PRt BES 4F AA =BT W AUSYE 94 o)

[e]
= 1=}
Zste] 917150 iR AHE A ARGE WEI £§AQ o) 290718 4l Pk

oy

=Y 9] =3 S (Inklusion) 7HE L 2009 UN Zoll 2] & ¢HUN-Behindertenrechtskonvention: UN-BRK) H| & ©]
T BHEZF AA AHoA AWz goFEo] o st A 738 ds A 3 F(externalisierende
Verhaltensprobleme)©] U 4+ w3l sg%(Unterrichtssti)’rungen)% Holx= AHA - ASA W 97|olFE E&sl= o A
235l AHA SHAlo] FHaE] At} o] Sk H A A WEH =Y A 395 (Bundesministerium  fiir Bildung und
Forschung: BMBF) 49 PARTI(Partizipation in einem Response-to-Intervention-Modell) ZZAEE AA - AT YIS
A7 0 Pelpdlowshs AEA o)2d - AY 24 wye] Wrjsv, LE obge AW F TEA Ho
(Partizipation) 9} 4457F B AAAQ A8 7EX 2 A ThBartling et al,, 2021).
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Sm8H HTol kel AN AT WRE F AFHCE AP PAOITH, PART ZH S obEe] 214G
SEE 9 WAk mrAEae GEH 45AE SolA ol Z A - ABH W1 ok A

i

o
I 540l ol FAe] Aok A Aol AdAol wEt ¥ME ey fEd dHE A" wekA

Aol Ade AAsE SATESEIRIDS AA - AEAE g Hol] AAH ST 353U THGrosche et al, 2021).
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von Diagnostik und Férderung)®] Ch(Bartling et al.,
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A, G52 dole J AR Adolth pARTI RHIAE 8 AAS
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<Table 3> Comparison of the Traditional Assessment-Instruction Model and the PARTI Integrated System

Elements

Traditional Model

PARTI System

Purpose of Assessment

Eligibility & Classification / Reactive

Evaluating Intervention Responsiveness / Formative

Core Tools

Standardized Norm-referenced Tests

Daily Behavior Report Cards, DBR-Direct, Behavior Contracts

Teacher Roles

Functional Fragmentation

Collaborative Data Collection & Joint Decision-making

Basis for Decisions

Subjective Impression or Intuition

Longitudinally Accumulated Objective Time-series Data
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1) 12} A5(Grundlagen): Y-St FEUAY 75 R o B 30 o] I
124 ] AdEEE FHASE 2w WA astAlz |9 Aol morl He dituAbSeuAl E
UAS a8 753kal o Sdd Folg =R H3 o83 EUE 753t Hl tBartling et al, 2021).
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2) 22} A4 (Universal): 194 RHF XYL Y3 g5 FAH3F 3 5A Y(Klassekinderspiel) }‘473“

22F Ag= OSAGAAY HAR Tier 1 REA 2L FAE g7 AAdd A3 FAE =/ HL&st= 74
ARl wshHy V)es gET A FRl=s vgdA ado] HASHEH 2 dF AUJdGBee 5Y 258w &
& WA FstH oz e BdstE AX s FA-A A5 A Y(Klassekinderspiel, 13 KKS)2] AA 9} T

20| Grosche et al., 2021).

WAEL o A5E B3 8F AAE BNk T FHH PEFAS PAHOE YL PSS £0F

o o] 4% oEd | ma AAE AAsts WEEe FAwsT ok wAe iy AW 9T 4
o NS A EAFE A FAL Fol oF Awre 9Hs TANEF D 9] PAVEL HAHCE of
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Tshe 44 71AE Al
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< 9% ARH 7|24 HolHE Fske AT EE(Diagnostik-Moduh®E FAFHETE o 7] 4

A H7HKMulti-source Assessment) A A S <53t FA|F O 2=

smel ok Belo YHE TS BESE BF AEET SUH wA PAA
Form, ©|3} ITRF) 59 ¥z AEET &8-S olsfsta ARE-Soh

o5t BAG FWH BE Lol obge] PBWAE Y HeHoE wUHS] AT MM VER} AHol

ATEthBartling et al., 2021). °1& T3] WAFSES Y3 A THA AN AEHIle] & A g wA @F oA fF
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L 5
5402 WASHE ok $AS PEAUL AAY HolHE FAT + Y £ 254 fek

4) 42 A (ntensiv): 2 + 3 QA AF L& AT L 7= 2 394 FY e

AR 43 s B RT MBS AR Tier 200715 A B Ter 33TH JNE Ay AW AR 7=
e ASEn 34 2 25ETE B AL €Y AETH=OBROS FFAFA T At R ES
2aHon Hskn v AT ER F obEoldl F7He) VAT W=ue AZsHe DBRC A2HE 47
Slas )

714 w88 AAL dolE = delE 7Rk oAAA Z P Aol ofs] E4EH FA wEEA we
bl ElAE 38 W H= BHL AFT o= uwAsh L AR opueh S A3 A A
(Schulsozialarbeit), 0l Alg]ex} T x7F X3 geA|d "o| Hlolg U ZE A EXNsty FA)9 F=E =
H3stAY 715353 7HFunctional Behavior Assessment, ©]3} FBA) 7|Hke] 7f¥3lE HF q5X|Y AYS sFHsl=
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<Table 4> Structure and Core Contents of the 4-Stage In-service Teacher Training Model
Training Stage Target & Level Core Practice Contents (Practical Toolkit) Academic & Practical Significance
s . General-Special Education  * Sharing the inclusive didactics framework Establishing a co-constructive
tage
Teacher Collaboration + Sharing the understanding of the RTI system and collaboration partnership and
(Grundlagen)
(Foundation Building) multi-tiered support philosophical alignment
Designing the Class-wide Positive Behavior Game
Preventing classroom disruptions and
Stage 2 Class-wide (KKS)
externalizing behavior problems through
(Universal) (Tier 1 Prevention) + Establishing classroom rules and positive reinforcement
proactive environment structuring
systems
s ; Early Screening + Integrated Teacher Report Form (ITRF) Multi-source-based data collection and
tage
8 of At-risk Students * Direct Behavior Rating (formative evaluation) eliminating errors from
(Diagnostik)
(Formative Assessment) mechanism subjective diagnostic bias
s 4 Intensiv Support for * Daily Behavior Report Cards (DBRC) and behavior Adjusting intervention intensity and
tage
a 8 ) High-risk Students contracts providing individualized support through
ntensiv
(Tier 2 & Tier 3) * Multidisciplinary Tier 3 collaborative feedback system data-based decision making
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il S

PARTI Z2AHEQ] 71 & 8t&3 712 F st ot T34 IEE ZAE do] BAFES 443 &4F
/}—-jﬁ](Quasi—experirnental Design) & F3l Ao AAA AP S FAFCE ASAu= @O]E}(Baffhﬂg et al, 2021). &
1A 28] ARSS g Ag A1), dF FT2), 9T TE F1)ol A FHEH FHRALE AAR
A3 2 B aA] YA - AR A7F Aubol] foln|et FAMEE o] Fo itk

AR, etz d9E asire] Xty dutwAbel SsuAE A g 24 Al ' E9E sty IF
TAA R FTAE AYstal Addqst= AANA w27t A ¥ebH A - A a9da e 9rlE wd
grellA AT = Atk FH2 Aol ARE BrlelA FAZSE fFonsH Attt ol HEA §7
W FANA IWtw At =/ AHAH a8y ESwALY] AR 98 JAE FESHE Uk ARE RoFEh

=4, =& A5 AR F8A9 FHoltt tinte] WA MEA Y Z=O90] AR W FEoA I
He= A% 28] PARTI ZEAHEE= Stal MAZE Fofstal Aa) AAlSo] 7HEA = g5 723 i tolHE 3
A OFA7] "o wAREe] AAS AF ABAgo] wl-g =A YERSTHBarding et al,, 2021). WAFES F-E(Moodle)
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ks 9 Al 7HRAl 3 @ A - BE 9710l Ai@ ol &3 - AAE A4, @ A dAAMTSs) WelA
of dy 8 A AT A, O Y BFERIMDBRO) 5= FEI HolE JNE A A Aoz A Esste]
o ols S W&ol ofE A Q45S FHUIA tHEolok stEA Hid 2E ZddYas Al

=4, dutuAtel SFuAb 3 A Axp 4l FHo] daA FHOIT Gortfried et al(2021)2] AT 24 23}
of MEW JgAUlE SFuAE dutnAlel ¥ GPKAIT-SEL A FgolA fFojvaiA =& A2¢Ee B3
AFHT MAS B3l BAFCRE IRIFAT. I8y FHEL HE F nA Jd 2F 7AH 35

7ol B4 e 9 RUEY A4 FEHsTt FUFH o Yskts Mot
= WA LS GFT oEA = A TARMSEIRIDS 2] oo Ssuite] dEF A4e] o
HhaAbe] A A Y(Tier DI 718 0® Afete AR 2 FHAAE Sa 72 Wl A=stEojof &

2 o K

=

AF}AOFE 5 PARTI ZEAEV} A% HAFH e A - A3 A718S 9% staxtde] Aol AF
st7] Sl AAAR] BSAET2EKKS 2 DBRC)«I AlE, nAS] AEAXYGPKIT-SEL) 2] A2 54 8l
a3 dolEE W/lE 3 IvkEsaAe] gEAH a5zt Aol wrEHoF §e tExoR FHsta vk o=
Hw A ARE A FAle] AT thira EA pesoll HEY e 9Tl 5duS @A)

2¥) A golait o 4RE ANT 5 Atk

2 35 ATY Fo
ARt ALe} S AL} E‘—E]QX] ok 71 dhite] pARTI El-S o]
| A ThBartling et al., 2021). 22} &

%EH"F a% Seue 2Eskae] 1N Y A Fdeld RE SRSF BY@ARSE 112 24 vjYsie]
og _o

e AL Yz oz EB/Msslth webd K-PARTI 23

N Yol3E & & Y wy Azl Ay @
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258t @R 4EH R FHAN7] HdMe AR AdIE AAdste] mAEdA E OE $HH BEe A
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A, Tier 1(HAZ A& AolH e SFarbt Ashdea-28d) & 54 shde dshaol A7 o= st

.g_
o 3 T FFAYKKYS 72 FHA BHH 2 %L* < 35 ALHIE 1N
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<Table 5> K-PARTI Co-teaching Model Considering 1:N Staffing Structures

Role of the General Education Role of the Special Education
Stage 1:N Staffing Operational Structure
Teacher(GPK) Teacher(IT)

Tier 1: Leading core instruction, Grade-level cluster consultation, 1:N Grade-level Cluster
Universal Support executing class-wide proactive rules co-designing class game(KKS) PLC(Consultation & Block Co-teaching)
Tier 2: Daily DBRC scoring, Analyzing DBR time-series data, Targeted Classroom Partnership
Targeted Support applying daily positive reinforcement providing group coaching (Focused Support for 2~3 At-risk Classes)
Tier 3: Executing intensive behavior Leading FBA & BIP design, 1:1 Intensive Team +
Intensive Support contracts in daily routines linking with multidisciplinary teams External Behavior Support Teams

Felel BES FESI A 25 o8B RUHYSE S5t o7 U A8 34 - BF 9)7lokse mEd
152 1%@}1 AU A=UE ATAS FAO2 ATS SR AT YA AT AL T 2082 A
) 5 olE

==
ZI%MWQI IR wT B 75y FH7KEBA) 716 JNES FA) AR A4S U FaEzith
171 Aol U= EAloetA S48 A& b
25 o

2 =
£ UIERE A4 YRS PADG F obFe WA wo fa@un oun3HA) ¥, Al

% ol52 | a4E dwstF o
ol Aol EFmeA AHAE ST AVEA AFVES BED FIHO KPARTIY © &9 HFe U
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WRAsl S4ral o) el Anze F63 BAnel W Aol WEAL ShF B0 £8A 18
GPKITSEDS.E Afstel 4 - A% 97138 I3 saxle] B2 topld e Y45 2
wro] gt
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ot ASotu SIALYE S BtEst K-PARTI ZIE-SA AOI2 24

5 PARTI Z2ZAHEQ] 27 AHE U 25us X HFHo=z HEA77] A= +Elvet 25
of L& A BB %ol RE AAAA AL 29 ZeUAs} FutEolof @k olo] B ATE

FEAL 7] 2RE AN EoR sl
3

J?‘J

e

[Mar ~ Apr: Entry & Screening Phase} > [Apr ~ Jun: Primary Implementation (Tier 1)}
(Establishing General-Special Ed. Partnerships) (Class-wide Implementation of ‘KKS' Game)
(Multi-source-based Universal ‘ITRF Screening) (Applying Co-teaching/Team-teaching Models)

| (End of 1st Semester / Summer Vacation)

v
[Sep ~ Dec: Secondary Intensive (Tier 2 => Tier 3)} 4 - [Ju ~ Aug: Data Adjustment & RTI Decision}
([Tier 2} Operating Linked ‘DBRC’ System) (Screening Tier 1 Non-responsive Students)
({Tier 2} ‘DBR’ Time-series Progress Monitoring) (Designing Direct Behavior Rating Protocols)
([Tier 3} Conducting ‘FBA’ & Functional Analysis) (Validating Contextual Fit for Advanced Tiers)

([Tier 3} Activating Multidisciplinary Feedback)

<Figure 1> K-PARTI Assessment-Intervention Cycle Across the Elementary School Academic Calendar
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2) YREESFIAL 3 AARE FA dlolE Ff, EHlY FAAWIE 2 € 435 AF A2H 4

K-PARTI digital EHE2] 4 7|4 A= nd Qbe] dntwAtel E54uAL 81 oAy AE7teEs A
to2 AZst= dlolE 7P &% WEY I FHo|th B FPELS wANEC] Av AAHd MR 3A BEe
Haslehs s FHE HolEHE dSALAAAMTS)Y AR 574 AAL F UES <Figure 2> & 3

A HolE Fx2E AAE 5 Aok

[ General Ed. Teacher's Tablet } — > [ Central Cloud Server }
(30-Second DBRC Rating Right After Class) (Tier 1: Real-time Data Collection & Auto Time-Series Plotting)
|
| (Real-time Auto-Plotting & Dashboard Sync)
v
[ Special Ed. Teacher's PC / Mobile }
(Tier 2: Progress Monitoring & Formative Reflection)
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