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Abstract This conceptual paper begins with the problem that when school-based behavioral intervention is organized primarily around student problem behavior

and behavior intervention plans, actual instruction, curriculum, teacher behavior, and school implementation systems may become disconnected from

analysis and intervention. By reviewing the behavior-analytic tradition of teaching and the development of special education policy and the

behavior-analytic professional system in Korea, the paper examines how the analytic framework and implementation system of school-based behavioral

support need to shift. On this basis, it articulates Educational Behavioral Intervention as a school-based behavior-analytic conceptual framework.

Educational Behavioral Intervention analyzes and adjusts functional relations among student responses, teacher behavior, instructional tasks, and

consequences within the curriculum and everyday school life. It seeks not only to prevent and reduce problem behavior but also to teach repertoires

required for learning, communication, self-management, and participation, while enabling teachers and schools to revise intervention and instruction

according to students’ actual responses. The framework shifts the focus of analysis from student problem behavior to

instructional contingencies, the

focus of outcomes from behavior reduction to the development of educationally meaningful repertoires and participation, the focus of professional

support from plans produced by external specialists to performance retained within the school, and interprofessional relations from jurisdictional

competition to role alignment. To specify this framework, the paper presents six core principles, seven case-level criteria, role alignment, and a

multilevel cyclical model, and clarifies its relations with school-based ABA, FBA/BIP, PBS/PBIS, and SST/CABAS®. It concludes by examining the

scope and limitations of the concept and proposing research priorities concerning instructional contingencies, teacher performance, student outcomes,

and systems for delivering professional support. The value of Educational Behavioral Intervention lies not in adding a new treatment package, but in

enabling behavior-analytic expertise to be enacted through sustainable teacher and school practices that improve students’

learning and participation.
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* Corresponding author, Professor, Department of Special Education, Pusan National University (drjinhyeokchoi(@pusan.ac.kr)
Received: 26 July 2026, Revised: 19 August 2026, Accepted: 21 August 2026
© 2026 Korean Association for Behavior Analysis

- 223 -



[. XS ga PeXde &4 |9 83 APAA Ao 28X

N

AR Sl BABT, YEFAE o) Y% Lo W] AuiE 2 Hsbes ARe] Foixl
WS @oly] ok Saold She JAS ANRI WA AN EKo) WS, I W] Hupzs
S BBV A B AN A, W83 NE, eFFAe B, Fote] ZAHT A, wALsh Ee)

Ao WEI Sl BHHT FAHE 2xlo] Bok AR Sa PFFAY B el w7

|

A

i)

9o o
8]

M X o lo my O
=

SRt gk, 11 go] TSt FAIEE Y 71eE BAVE B4 Aeld ¢ Aok FEAo] AF

oz Fo% WEL VAT J5A WA Solx BAST, AdHoz AAHolN EHeT YuisiE s W

= 878 Svhe AHolA stu FEsTA A St EH Fdo BAE E49 Tl FoloF FThBaer, Wolf &
Risley, 1968).

71624 385 7HFunctional Behavior Assessment, FBA)S} 8552 A &(Behavior Intervention Plan, BIP) &A1 52 &

el B4, A&, Bl BE4om dskA] ¥, FF e FASE &EA A IASt A ES St A

oA stul YFAYe] F 23 X O|THHanley, Iwata & McCord, 2003; Iwata et al., 1994). L&} 7|'5Z o2 EFFSH

71d3 JeHd o7 AWd AlFo| EA3tt= ARAEIO 2 A Al A3 A A AHEE T X E&5H Q] Aol WAL

= AL o}Yth(Codding et al., 2005; Noell et al, 2000). BIPo AYAA =A, A s w9} $E547 o] 23
=

Hol Jdoigts Ao BT A A, wAke] RE71E] Al 2 o FTA, AhEe] At 27
F(mastery criterion)®] BEAA] FETHH FE TA= Tl T7}H AR FE& F UTHGreer & McDonough, 1999;
Kern et al., 1994). 53] BIP7} 7N 354 ¥(Individualized Education Plan, IEP) % w¥}-E3x e} WHHoZ EA| s},
se] Y3t Stgol B ZAARI FA A, FA, FAo A ALHA Gevd AEEAt wgAHLe
ME G2 JAEAAAZ 5 5+ Yt

St PEFAe E OE EAe AEAe] AdF FEFERG A2 U HEAdd ddo] stal bl

Ha dEE =Tkl Atk R A EATES AsAE 5REd 7158 SAEA, &94 ddd A
Ao L3 V|&d HAEAHE AT 4 ATkSellers, Alai-Rosales & MacDonald, 2016; Turner, Fischer & Luiselli, 2016).
a2y o3’ MEAC] S wSIAI wAY Aol BT HF oAEA dde AToE Fode AL
ok R WA= SHACAl #Al, A4, FX FEARE wHEA 08 AFstal wsAdel e d3F AFE A
A, ads ZsE7keE SAEA B A Hole FUHHQ AEAYe] 2o ¢ A dPA= AR AF, d)
b 22l #wek d3s ZHA, O Fente R PFEAF dEAdS Bt & g ok @4 &4
ol#gt 7|5l o AFFlA E4rE Aths AR AATE olyn A = S =
A, 2242 AL Ay i HFE Adste IS A5SF AAVE Wbl AThEFixsen er al, 2005;
Greer, 1994).

oeT BA AVl A% WEREIF] WRAS B BTk 47D AN B TADE, st W
QL 72 wisle] A% shsAol Y WE AW s5EHo] WRSAG 1E FAV Bz A Aol
Ae sd8 98 AE7Fe AREAHo| JAFHA Hrket FAVF 42 4 UThHanley et al, 2003; Iwata et al.,
1994). TFF AEAC] B4 stle) Bohgk BASE Aol MED WAL AE SeARel B meHE 2
A3k 59 YA 2OTE, ARANe] FRE o F stuo] di AgNFe A & Ak AR ofs st
HA golAe] AR AR G Sdolnl, oF Adstdn mUY, A%, FAVE, £ AU A = 8o)
I 2 8} Ch(Parsons, Rollyson & Reid, 2012). WehA 97 HEF] A= A FAHI~e] a3 ofyegt wAke} havt
olF Tolg BA B AW, 44T + WA AUSAE FANE BT Beot Aok o= 1AW FFol o
AN 2T WAEEOR A 0l ohith 1Y WEA U TR %7k AUFA, FEAA, 4

=
2=
=

1
=l
El

- 224 -



B
e}
e
~
10
El
o2
ofn
A
rio
1o
s
x
oE
Ho
fot

ﬁ
0°=_*
=
N
_0
rlor
_tlo

bal
o2
ofn
of
=
1o
ox
il

e AEH 7Y gtue] I s A A= AdTAel wet A= AlQtelth
S FalSoAE o] BEAVF B EHEHA =3dth 2026 4€ 1Y 71FE ESFuS AR 124,195 0|1, o]
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conditions)®] TH(Albers & Greer, 1991; Greer & McDonough, 1999). °l 2]
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Skinner(1968)= WTE WA} ¢l v W& AEsts &5 ofY TP 2714S vpd
stal I Whgo A ARE AT, gAY Tﬁﬂ of wel g WFE AN YE HATE Keller(1968)2] 7l
013} WA Al(Personalized System of Instruction, PSDE r<5Ake] AA| 8 F5 - £97|F Z2H3|9] -4‘:““4 7H I

A-E wgo] S FIUth o] HFolA At HE& é ]

Al Fata, 1 whgol s thgshH, T3] WSl wet 5
- (instructional contingency)< WAL} A, R A 2E 2]
o, 1 whgol wel WAt A3l e/, YW e oy AAE AFst

& McDonough(1999)7} #1¢FeH learn unit> WA w7]3], SHYuHS-3} wAle] Z&ANE

o] IAE AH #|EY ZA3HA Sk O learn unic©] S FHES AWEE FUT G HE £ oYtk

HA ] dolx, o] M HHED, 7|22, T AdlY

oF girt.

Greer(1991)7} AN G ASFA 3}8A}Z A 2] w AKteacher as strategic scientist)T Y 554 O]%"% g JAY AT
HE T AL wATS S5HA etk wAE B9 wl 4 E AER Z A
WE7)8) e} meEms AFstH, st Falo] YA S wf 1 HUQlE T %“‘8}1 WFHTE v F 9
Ok gt dEE AWske A, Agd daE Ags] ddste A, e Rk

A=) AT 2L £ ofytrh
Greer(1991), Greer & McDonough(1999), Keller(1968), Skinner(1968) 5°| AAIZ nE HlgtRiE e P5FA 9}
THE EANE tFol & AYS tA BHA it St A7 2 A dolx, W *é%%, ESET =
, AREZo] gk A dE AR B FAYE 2% AATHY dEE] o, ?XHL ERolug FA&
WS 72X = g4 EUAE 9F FTHCarr & Durand, 1985; Weeks & Gaylord-Ross, 1981). A 2] o]z el A A|
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ﬂllﬂl mE,

(Z

=
i)
-
il
4
ol
prh
rir
P
rlo
X
ft

2

b rlr R

- 226 -



PEZA S} T5E L APoR B Bt gtk PEFAE olF, A4 714, AGABY AAFIAE o)
14 % glon, PRIl 2o PEoME Z7hHel obd Fuel sl eIy Felunk ¥ 5 Aok wH
A YEFA} TR Ae BE YSFAS wAEY QoA AN soF Fhs Mol ohth StmelA AEHE
PxEA7t e 1M mEES BARoIAE o Hrks Holth [EHoln AYH YEEAE 713
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A8 719 9] A A (data-based decision making)®] A4S A HE FFEE o UA &t Ao AA whgo] wA
o] g Y5 v = d AT =, Holy 7|WF W g(data-driven instruction)= ®A A o 72 tAIo] dF-2-of W1715}1A
Z == 1 9(student-driven/student responsive instruction)©|TF. A WHS-S V|ESty I ZE AU EE, olE
TAZ A, 3, L/ AR, A3ERAES vHA Fethd AE5FS 83 75 ME 4 UTh Keohane &
Greer(zoos)% WARZF SHA ] TR E At W] wAlE glsta AT HEs AEste s oAER g
= 7}3%10111 TMH A3 oAb A o] —ﬂo?”ﬂfﬁ f‘“‘gol S5 ﬂ—’F%EE =7kt A5 Baskich

=
- wSA FEsAe AdAs %7}%} ol = ﬂlpﬂﬂ @z}i ﬂz}ol D‘Jr,%}~7} Zo] ofUzl kAol b
of wel HA-g AJ- M 74, 74, THIEAE A Ay Eolok FTHGreer, Weber & Sun, 2024).

WAS AE ws AR BEoe e B TN JFE wAA 271AY A9 AdS wAE 7Rl
o] ofUth A9 wFdES A PsH TEAmed wep FAHS F dojof e T4,
g Zls A dE &8F TS SHAHO0E Fsok ks FEL FEHoloF dth
E 941 FRF ARE ZtFo AAYES 845, R A&V A A FAE et
E 7FsstAl & AIRE, ASAA, £ feis 75 A
Tk EAXE QF FTKGreer, 1994).
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gojtt. 83 A2 A3E AHEE AV ofdEl, 49 oWl s oW Ayt HuEa T ARr) o]F
FE5<S AGA v devlelth AZtolu EEE 1 Hol s AFo] AR S uf Asles 3 HoE
JEE o AThSkinner, 1953). W2 ZAYF A5 A7t FEHAY dde] HTA QA WS, el ti A
o] §HEAR o 2 At FAgFo] FAETH, e o=t ARl wARTS Asetal S F ATHHanley

et al., 2003; Iwata et al., 1994;).

e A% 47149 WATEE 91Hel FHANE AL AT ) YA Gk ol Tk A 45
of AEM shel A3 PEAL, 1 olA BT YUMo ML AT & U Bad AEIE Yo
= ® Ao v wARe] 23 AR, wmdds, 3 JAAlE, s A3 ARA AEEEo] BE stAl A
SHE Aoz rsdta 7HEE = itk TE 8 5(Greer, Singer-Dudek & Gautreaux, 2006), T (Baer, Peterson

Sherman, 1967), XA HHER Q] T (Greer & Speckman, 2009), T2S T3 Z77F3HGreer & Singer-Dudek,
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<Table 1> Dual Developmental Trajectories of Special Education Policy and the Behavior-Analytic Professional System in Korea

Development of the Behavior-Analytic ~ Remaining Challenges from the Perspective
Period Developments in Special Education Policy
Professional System of Educational Behavioral Intervention

Expansion  of  educational  opportunities,  Discussions on  education  and  Clarifying the relationship  between
Before the  therapeutic support, and access to services credentialing standards for behavior-  therapeutic and welfare services, the
mid-2010s treatment personnel and the need for  school curriculum, and teachers’ roles

public quality assurance

The Fifth Five-Year Plan for Special Education  Development of PBS models reflecting  Specifying how policy goals lead to
Development formally identified the training  the organizational context of Korean  changes in instructional tasks, teacher

2017-2020  of behavior  support  specialists, positive  special schools and expansion of  behavior, and student responses in actual
behavior support, and the improvement of preventive, school-wide support classrooms

inclusive education as national policy priorities

Expansion of training programs provided by  Expansion of policy analyses on  Distinguishing and  connecting  the

metropolitan  and  provincial  offices of  behavioral support and discussions of  existence of teams, documents, and

2021202 education; behavioral intervention guidelines  the  ethics,  accountability, = and  professional personnel with the quality of
2023 and the Sixth Five-Year Plan further specified  supervision of behavior analysts actual implementation
individualized support, the roles of support
centers, and formal school procedures
Discussions on standardizing the preparation  Accumulation of  research on  Extending the evidence base beyond
2024.202 and  operational ~ system  for  behavioral ~ competency-based training, performance  course completion and expert consensus
205 intervention specialist teachers feedback, supervision, and school-based ~ to actual teacher performance, student
professional roles outcomes, and long-term maintenance

%% Note. Policy documents indicate how behavioral support has developed into an official responsibility of national and local education authorities and
describe the direction of the relevant service-delivery system. They should not be interpreted as evidence of the effectiveness of interventions, training
programs, or system implementation. The final column represents the conceptual analysis proposed in this study. Representative sources include Choi et
al. (2025); Choi et al. (2025); Ministry of Education (2017, 2023a, 2023b, 2025); Park (2014, 2020, 2022); Park et al. (2023); Song and Choi
(2024); Song, Choi, and Lee (2025); and Song, Choi, and Park (2025).
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TEE PeAdol Sstayt oF A57]@elt =3kd HA7E obdS B ETHMinistry of Education, 2025). S
o] Ynistandt Auistgel] wixHo] glHets FHFAAE olsfsti W 7]S7F AR A, Eefote] FEAE
of FefshA] Fsba, FeAdeo] WE] it AHoA LAXTE wsAA tha Mo R s3] v
>~ o o
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FAZ AASIT, BEAYL AET FAEH ;(31791 HEA| LS Al AR E3s} %ERMinistry of Education, 2017). ©]

= MH%“M A do] /ME WA BEApe] AMH FAE do] stalel mSAvTe] AP of F Fo=
olFR S omEth 1 X“HJMH F25ke} Stae] AA FPL FUSA QTh Choi & Song(2022)9] A0l
A TduE g EFus ydsie ol v} APt A BrkE Foldth. A Dol thd Fo7t
AR+ HIltE vz 01011111‘; e SRolth

Aozt Srusdd s Ag S w7 719 BEE Srus, FEuS 849 2 A, wd A4
I EFuSAAAE Y] IS 7231 CHMinistry of Education, 2023b). 62t A8 Q] 712ATe A FoT A
M= FFuSF A, Y BEF A, 1YY A4S 1SR &9 AR B o AAE Vel

(Choi et al., 2021; Choi & Kim, 2023). Ministry of Education(2023a2)2] "ZollgHA FF5FA] 7lol=eil, & JFFTAE o
Abel £82 AR = 27| i WUt AlE, €Y, A, 7153 AR A oE AANHTE HoA Rt
o o AEA A" T4, FBASH BIPY| A4, ARSI AFHTO R HAl o] A, AA, ¥ET]E], QFF
A Fstzre] detivn & v vk AL AR} HAE AY & AN 715 EAH w9
el 25 A% 4 $ES A4 A= Feoh

2. K= QoM St 7|8 WSEM MEHAZ

U PFEA HEAY B 7] =9 P BE P5AY Aux AZAEY A48, wgHE A
AR T3 Bele] eAS FAoR o]FofHTh Park(2014)2 IV FFAE FH AF FAAAL olet A
#He EAE BAEAL, o]F m=olE Aulx W9, AFVIed wuud 81S FASehE o R ojojHTh o]
= PeTA AEPES M Aoy 71 v)Fel 1A ¢k, FEFE V1Fed wet glsta HeEsEs 2w
olutt. HMEAste] M= A o]Fais AHste dA &8, A& A, wHRHG Aulx Aol dig 2
T OFe o2 YWoHTh Park et al(2023)2 37 F5EAAEII] SE+A NS B8 AEd dF A
AR} 715, Mulx o]gzte] A, FHY Hud @ ATEYE HEF HAHY FHLARE AASAL ©o] &
oA HAEAS P A4S Bista devhltt oA otk of|d WMo Mulz=E A Al AL 9
=R sk, zHale] dAE QXEh, dadk fHulde 78, Muls Aol wel #ay) s $AY &
A=7PF 2dEH

g 2k A PA Ll #HF T AT BETAY BHFES M A T, g, wsA AA R
SftAT Choi, Kim & Kang(2017)2 b= Sdtae] 22 wzhs 183 344 P5Ad S At
Park(20200 91718H A& ARE Olgoll A oA O3l Sgwakd AAZ AT dads

ol
Park(2022)2] AR NS & 7]HF A, JAAAY, 4 A, SFAA L} ALY dFo] T8 AARE thFo
o} ol PBS/PBIS7} Ly SuAAE O-FA FUTHE 5ol ofyz), SuAAZE AA F£HY HA, wAEE, s

o

NS oA MBS O HPHoR Slsiol drke BAE Y9It

YERY AEAAT Sfae 34 ATE FUHA grh ARAAS YA w B ABW feEe 259
22 BAZE 4 YA, Fu LYot wAAY YTol BF YA VRS AFOE FolshA gtk B
AL G DET DB ATE AUTHE o] I J)SEAel HEA Huude SYHoRE FRY
gere HASAE gt o Aol Aol Ao $AL st2E AV} o, AR tE ARAT 48
shil gt A oA AT kel EAolTh
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HT U eTA wARS A7 AEAS Ao s clEAY e SEoRN ddsid iAo Hloju,
AR, @ A, 2 dENd fHHdE 28ee Y T4 ATOE ol F3tal AT Song & Choi(2024)E
AZF7IN wAAF 2 IS YA, Song et al.(2025) 715 ZINF BIP EAH 2] AT wHHIH] T
B8A4E ALSIATE Song et al(2025) AT G o]Fo WA #H AAE BASIAH o] A7EL Z2a9 A

A, v FAET dF F AAE sk AT BES FHIT o olE AV wAF £, A9
AE, EAet G 2H G0l Add Ao s = F Ak

2025 FX“’HK“(E BsSA 45—7}(57—/\}) FHE WL A= ol BES @@7}9} 7‘4‘3’“«] o
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@_id—% ‘% % =3 xﬂoPoPiEkchol et al, 2025). E3 YEFA %ﬂ%wk—% 714%i ?;“Mﬂl mé. TAE xﬂ
Fapoll A @al, TRwAS] F3E AYstal stu FFALAAE
ALE AASFATHChoi et al, 2025). °l= St wEIF B, A A8 wARAS shte] &
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Nee AT wm oJF AYY Ak, WY, ARBF AAZ AFOE mAstA 2ok o1 o
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635 A7F A=A o2 Sl o] o= A EAYF, BIP T4 27 A&7 HdS F
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o mojme o9 WA shwoldel BEEA LRI BobAE Ak TAGT
9% Bens AN 9EEA ApAlsl Vi 9EANE stwsh pawAslae EA49 A% BEw
oE +AY ATA NEL WAAA STk Lo AW, A5ag, AFAULT ARIo] nlEHYTHE A
wo sl AAl Felold Hehs mizdel e Ae otk AR Hyko] AYA s A3 o] HE
3, wAbe] FAAAS F1, Wer18 el FEARI} sl YethE ARA Sujzl s s ez ofof
A1 SIg: Hetd SE ol S YETA} AAHE SN Ao EATE, ALASL AY- 2
Bol AFE & Qe AL AR, B MU REABANA B0} sl o4 E =T Bas) ok

N. @ AEFAY £ 99 33 BALSNN arByos

o) Sus ARG QY AZAAZE SdEARL A P AT AAl T el sHer T4
AT B7l= A SART iAo Jidol stae] FHERL 7 EGA I dFEF R FASEE 3
ZAsta Aeetr] 4l Axet AR destd g 7] dZelth F, st

QtolAe] fF Aol Z|EdEete] AART Ve AAE FAHLE WHIE V|EH Ef(echnical drift)’oﬂ 2™
710] TH(Hayes, Rincover & Solnick, 1980). &2 W=} 2= FBAS} BIPY] A o Aol 349}
Stuo] ARAGH FA dHEES FHe= vl a7 Aotk ot ol2g A%} w47 §

Alo] HH stllo] AAl® k= A, wALY A e X, wE7]|3] 9t 53 BN FRistE

4 ot
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ol WEFTAL A=Hom FuiETE Al gadM= 5“&49] A3, BIP =A< <5 A&7k N

=
b =
gtk olefg AE Stu AEeAY M SR AR

o @EEAS) FAOE Ve 4 Ao A .
N WS G BAYTAH BERBHOE Pk e ol fF xwz&q.
ot GEEAel AdA Fat P58 J15d BAE B4 Sl v F1s, B4, Aa) ede B

d

(

Mol M9lE ARkl PE AW okl Fxd, SAelA AFA FAHolor T ANEL, wAe] S
el 243 2 FUol GFA o AL BYE AU, lHD DA SEVTUNe) weT A

2L = '/E\_
3 B3 fdA AAAES 273 gthE U2 (Baer, Wolf & Risley, 1968), 3}
3|
|

1
K

#e] Hgol opet 7153 Al o .
FEAol Zludeiole] QAN 71ed AAE FHOL VAT 5 ks 714 ERechnical drifooll T HB

(Hayes et al, 1980), 123l St 7|9k FAolA & Algd At} AA| 3PS FEst] gRlsfof e APFHA=
Aol A Th(Fiske, 2008; Mclntyre et al., 2007).

oetk o83k S4E FBA/BIPY PBS/PBISO| £ FHAIZ Holx= ¢F Hh 7|5 E&4H 7153 A58 7= B39
HEN7F olde}t A5s Ak TR 2ASH FAE AASIES A, 75 AATEALS TAdE &
29 2L JALE gHEZ e A4S AZEY THiwata et al, 1994; Carr & Durand, 1985). ¥A19} w&3A ] &
AZ 7% 719k FA19 AHZA 847F 2 4 AUTHKen ec al, 1994). PBS/PBIS A vl &ho] & Aps|d gl =,
x93 stwAAe] HalE PFX U] Mool EE3 LThCarr e al., 2002; Horner & Sugai, 2015). WEhA] BT
o e olg H: AATE ok}, Stw ALAAA B 75H - wsA - AAH AL 715 24 2
A 242 F45 e Itk

1. S0 BSFTO| NN Haot DN Mol 2ol

AT WE A&, AR} RS 7Sk AL Ao Bay, Waish e Bsh u WA

otk e ol #Fol oAl B 8 WANEIE 7 Feke A, 1 @Bl of® 24 BAIskL o w e Az}

of o8l FAHEAE BASE AL AR OB BFolth ABC V1=, VR ATAA HuE AEHEE A9
Z

A87F 2 F JAN e Adoe] WHEE QT /\V.s_“iii 7153 BAZE gRlEE AL oFYThHanley et al,
HpS

2003). A5l %ﬂr?f} 257t SEstH e SAolAl of| 1ke-7]3] } Zﬂ*ﬂ‘”~xl, s, Ew 24, dAds
of oid Ayt A=A, dAeE wAYEo] oA om w4 <tellM 2HEst= 7]
2 BAE SE3] ety ofHo

w52 FeTAe AT ARE Y deAsct wAke] AR A= Aot EAdE A=
oAU wiAlEAE Aol olUth A& S0 A A olF FAYFo] TAITHE A dolx, Ao 2
AREEE, WAk A4 A, w1k £, B 879 o, EAdE o]Fo] Al Wt 3 A3 vkg
e 2Ids A B4slor It 715%rt Al we} dAe wSsHge 2 AL EAdEH gdEs
A7l 7% 71 SA19] 8% Q40 THKern et al, 1994). AR 54 Yo AL o GAsHA 7158t
o A &3, T FHoA wAE | 288 24D ZAJAE ddste H Aok
BIPE FFA 1 AATE obdzt d3Ate] dE s hlishks Aoty 24 Add AlE, FA 84 ag,
A YF Ashrr TFEO A= HATE sty A el Eol Bl AUAA ofHi, mAke] FAAAA,
=3, eFFA0] GEAA o, AAT yhgo] EAYFEY o g1 dAHA FAF AR olofAA F=
H SgAeo] AR st e 242 GeAA &S F A wEbA Bipdle AE7SE ofyet S uS
T3, Fagk AgrlE, AAe dolxot ug A, aFdH, 55 - 527 2 dE, dS5ARY HEYA] F
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EAYSo] old w&Hzol e HTE Adst=A, A S0 JAaLT, ¢, AEA it ofgA AdE=
A, FEHATE SAALA et AR AGA ZAHE A, Pt TEAES B JAER AH A AES
cAE FAsfioF FTChoi et al, 2025). AT AN FEH AW TS I e T F wAd] e
At FHAFAE AFE = Jorz AL Mg AHE ARE AT 2Yu EAdE0] FaAuE s
Shgo] Aol FodstA] B AMZE ATl Arde WS ARESHAl ekom B4 AdRle] A&Z<Q A4
flols Wt FAEA Fevd wsd WL S7235 o] FoRntal Br] offt Sstu PFFA L Ades EA
F57 AR opt AZE A, Shske, TR ugEEe] WS A ok Frt
5 AE7F FBASE AASHAL BIPE At wAtlAl AWste A2 Stavt BfehA] X3 HEAE AlS

sHAl Bt 4= dth= ARol Atk 53] EFsAU AR B2 AHdAE sdd R AP Bkt =
7l FAE FEZ Favt Aok uut Ags olsty AWste AR AA FHolA B dxE sy, H4
g ARl EX3 $E£ARE AFet, dE, SFARC wet S FAsE A AR uE FPolrh st A
A" o]F wAbe] AP dAsA FS F doH, APAA £ e PFAAALY] Y HREE =Y
I ATHNoell et al., 2000; Codding et al., 2005). AdPo] B3 uf] o]& wAle] 9% FEZFo 2 A7) By}, nlA}L
7F B8% F8S FE3] StEAeA, Agol AUAA B AY REskA] G2A, AA g AR, ™, Al
T oA Ay ThsA, AP AT Az x2H] A Yo] AFHASAE A Ay Holof
2. BESIEAL 7FEnt =z Ae MEN

S FF5FA7E HAARES Wste] o R A He Bo ZEAQ olf e 7€ F£YE Tl 1d =
Aoz He b vk dubEQl g2 o] mAake] Aol AAJol| wh-g-star, o2 ARgllA AlAE AR 7}
wd A3 dEE A5e dlsty, 0 /\}a«] TS 3’4”0}04 HH—r-L }5479. A zto] Zl?iL A OWM] A

o) Shdolt Aol shel AEOE Aol
AHEY IS BAFTHGreer et al, 2006; Greer &

A
L ol
é‘ﬂ
Rl
+
2.1_:
L
&
i)
e
i)
L
oft
e
2
r
o
o re _1
fr
o
il
=i
rr
"
_4 O::

Singer-Dudek, 2008; Greer & Speckman, 2009).

‘3 F85AF 71 (standard learner assumption)’

ARl Fdo] shgol Bad dAHEYTL SHYolA ol FAH

of Aok HMASIE, I WAV FFHHA & © W2 T dde 7Y =dEY Fel, 7, HE

EE oxet 2 Y i1 SACA e AFS BT Al oA ol d Mol AsdteAs wsH

Aol a7ste T Ao A FH 5 Aolo] Aol & wSHA-shEA U EY A Wcurriculum-learner

repertoire mismatch)' = &3] ﬁo“‘% T Jo o] FAAES stolu wsIgol WA nAH £A4o] ohyzl 54

Ao ag o]l aske W A wg 230lA o] AR AEE F e WS Aele] WAE Ve
s

B Aldelth. meby BUS solehs HAlel volx, Wk W, 27, mAE R Z8k 23lo] BetAd 59

ru[o flo
2 q

o] gebd  glorl, FUF HAl 94 Sl W AR TE J15e Ad 5 Ao

P WEHP- G AV FATE IA 8T WA SYULe) S, o] ANSER OF
49, 54 Go] £09 wael M A4 F BEADAL SEelh FA 945 EE4 9@ wezde AR
A9 AE, G5 WHE T AT Atk o] A RFIL Y= ANEIE o F FT 5 Y= Y5139

Fehaie) WE ME & glouz waagel FHe v Bed dWEdt 4y RHsw 2d Bast
A THRosales-Ruiz & Baer, 1997). Weeks & Gaylord-Ross(198 1)+ FA 9] dolxr} A7 Aol EAYEHY J|eHoR
#AE F JSES BAFAN ol AHE HAVF ZE BAYEe dlolgts Tl ot HAF T 7)Fo] gl
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A Ao AEW ol R REEAE FA) AHA o thojol ek ojmoltt.
S A RG] UF FAE T RGO o FoiAck Gk $A el Al Felel T

d Aol

El
Ho
::l‘
oZi

FAES BA|, F7, WPAR g e 24k Bk FA 43 o A Ao Fye wavgel 4
DY YES JALE, B, 5, A7)0 ANESE A Jt2Ack Itk BEE REE A% ZE =9
T RS @i BAE PASSE 2 tath e Ut A6 2o UAE BEAYE o U4 e, A
A Sgro] olFold £ YRS o] 24 AWsH 25k o ok

A Z

EAS) RO} BEPFE AT YRS Bl B olHT RESHYel AT A% 9| B
A A2 Apole] Holsh B8 FARA wow ,
G ALBaH vsel Tkl 48 HRos dAE stk ol TAe S o 4FelA ael 9
$& WA QU YA A BE SeAEs wske Asel wes we A fANE e Bt

& HHESHA & 4 U ThHackenberg & Joker, 1994; Hayes et al., 1986). 12T nAFe] Hh
AE7 REoT MusAE o B MEsE FAYFH APl wANA o3 2
oI T8 Wi V5L WiAon BEE T A A4 A
oA Hele) mEBEOl EOASAF wAel AMAE sphe] EAYE
SITHGunter et al, 1994). WekA WAL AHd PF= St EAYE, W
Fxsh Qloja] B Lol FAHE BEO2 BAsol ok
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WAL B S WMEAF)Y] A AALFWOR FESA Utk e WA FA wAke w3
2 Ay BT 9, AZE 05 AF RIS LA} o8 AFse] AA Y AEHES s, e Y

3 s wstel 2As TAA S=me AFsok Fh S e HFol WAl i AW A
REYFES ALAA e 2w 2wt @ 5 Ak IR Aol Wk HolX 2w AWLFHY AHHTW

we BEE MAsE o QA ok Al 3B wETES) STl
S o Bad 49 AR nrEAE wo TAACE BAo, A8 Hels Al She
E WA AASE H Ak oled B BEEAE AL A1E Sl B
Ueh shy, sk w4 e B A8 ke o BRE msd ddoloo} Bk Jeht w
= =487} AYshe e otk A% )%, @
& dsEee] wy shye] BA| Wgel W Aol owd Yz A
W33 o k. WA Y% sl AEALT Hebe mE stwel UAl S AYAA el A AAsE
Bas 49T Bast oo

ol BAe % AW BEALT F8H @ shed o sumos Sa YEFAE R AW of
drhs 4e HelEth Y BEY)5S A BASHLE T ARt LEIY, WA BFYEY JEAE
of AZAHA o FA= AA FHF FElE Av2E EE F Utk RHE A uFHE EY-oE £
Aedets @5 J15H 25 GHEe BAS gon Ao SUAHY FE ot PERAE AEEA=
B otk WA WFFAE V)% AN PEAAS A3 @5E Sae @K oAAH o)A AAsh,

L L
Wb S ANE FHREE s st AN PFRAe) A 2ol

stale] A wkSol we) wAre}
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WEE YFFASE gole MY FAATANAN EFus L FRws B4 wAy, £9, A= IF
AT UL, BAVTY P2 Fo} FAB, A8 B AN A3, A471En QPN V)5S AUsE
AR A9E7] 98] ASHATHChoi e al, 2025). B =EL oleld AW Aol U HE, 2N AED
Mee, HEAT, S 7 ATE o wad YA BAUS, 94 U, A 4PRd 2 A 3
SEAH el #AE A AT

1. WG RIGIeH B4 Ho)

i

W S2 3YFZA|(Educational Behavioral Intervention, EduBD)E= MZ2 SA7|HY Hooluv SHE AFAEE E5H4]
=t FFTA AEDA FAHEY 2 HAE olyd, F33 FFF(radical behaviorism) L ﬂ‘i‘:f”ﬂ%(selecuon
theorp) A H EE BFS AWste THZR o]8% oyt ol stu FFA LA Mz EEFo Fsd
9t SHANE, wF, wEHIR AEALL /5H0o2 A AF S AN FEEAH A Econceprual
framework)©] T},

2 =2dMe 254 dsTAE gt
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I~

&ol
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Lo
o

=4

T5E YEFNG TEHYT GHYE Aoy GYE IAYE A} FEEAY I BAE
By @ Y3y, BAVEY Ay L FL9 P GY G JHLE oj8e], Fojo) Bae ]
E)E A, Y] YA W] meh WA G} FHY FYE AFHOE FHE G A
PEEYE 25U H|
o] Helo|A AT L Sazt ol sh2Ak T BEsh S
3 AESRLEAYE B TASRAG DEH BEFA FYL S e
W} 97143 AAe AsE Re otk ol Fue) YEFAE F71H O 4ol urk AstL HY
Moz aEH ST WEIY RS S B ES AAF oo} Bk
T BE, Ug, Yei QAL DA FFTAN DAL Gl 24 S AR 9L B4R
e SYHIE thalsts MRS AFEEI} ofek, Shyel WSt AN SwBFNN FAHL TGE A,
S, FHEE SlolASS S ARAAL ool A el ghol FYIALGE A DFAOE
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2. WS BSFTIo| Y P

AR, 7162 A sy QA9 Aot wsF FFTAS F5Y e Aol o] wet G

25 A-838HA et 5] o' oA TAsta o' Ao o8 fAHEAE Seleta, 1 A
FExe} AA Sudge] ddste] FAE AT BEE FAAA LT o HUIE a8 A= of

‘:P B7te] e YT A= 5344, 7]?’3 Al gk w3 Fagh AdA=e] wt gl ¢
B AAY A= =2 AHCA s 2o Ak
2003). 71%5H 7t wet AAet wsHAg s 24 5]'*‘5 AL BEAR S SFS A HsAT= 7]
HEo|tHKern et al., 1994).

A, nerdd 245 wAb Ao dejoltt st FFFAe AU st A ERe] oyt A}
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7F AAskE HALE A, YA AlFEE w7139 £31, st o] wkg 9 T whgol FuEs SE5AHT) o

A QA=A AEAE FA A Holof Tt Learn unie ©] A NA WAL WFAFS T | ¥EF

4‘;}f]c’]‘:}(Greer & McDonough 1999). &4 PFF XH«] —rﬂ- APA= FHE AEH o 7hEAH A
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oy X
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_YE

é%”«l °JEl°lE} SpAo] —r‘ﬁ°ﬂ So}Zl =T o Al =
ST FAFATE oE vgS aska gloem, Aol T‘SXHQI WA
A=AE Slefof qitt. o] = Abe]9] zpol= A U H-2
A dAHED Abole] Ao HA L T%%O%E 7hs sl sh= JMI
Aloll, Aol olF ¥ AL Adew wsIHHo) HIshs H o oAaT, &
213 7F2*JoF g Th(Rosales-Ruiz & Baer, 1997; Weeks & Gaylord-Ross, 1981). %E—‘é— w5
FHAE FAFs= AL tan
I gAY el A wkgol SAT oAPEA e Aotk uS5H YFTAE
A& FLsAY FARE 75S Bt A 3 F e e E B8 &
24, A1, At A whe& A% 7= ok tCarr & Durand, 1985). M7 FAE W&
st o AR &AL, Sl ¥ gYet A, 25, aeAtget AAZQl el HIskEs
SEAEe oln AARE TAE ARA R AREel] /7 7]=e] ohyzh, wAke A" ¢
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ARA, &I, A, A3A BEES A ek dEloltt. FFSATE EFFolojof Jtk= AL &EF 4
Ao JRzol AT, Anon FAS ARl HHAL T S ZAA, Me, AAH b, s
LEIYe] H2F AUS BAsor BTk FAC) WAL Zelsh AL FYHZIE HEVT JFT WD
FEFIU 5 Sl 20, GE HYo] bl A DS YA 2AF Bk 24 SETAE )
29 TSl BEVEL AR AT AR BA e FAZES WA 2 Avel A5 HYEE o), B
32 WA 5 BE DAY HUEE B 2] A oA Eels o dTKBannerman et al., 1990; Van Houten et al.,
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of Bat BEs} GAHo] gleTk
@ 71%5H 2A: FA7 A%e) Fe Avel He Ae® At oz

%

=3 87 Aolo] 7157 A
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A 7HHanley et al., 2003)?
@ wFzxde 243 24. st Evl Eﬂﬁ}ﬂ oo s AR ol Al o= AA] W, wAke] A
= = =7KGreer & McDonough, 1999; Kern et al., 1994)?

@ N2 dHE] wF: AR TS OJZ%PE ol IAA gaL, 7R o2 AdatiaA agFor ofu =
M2 W88 AH 7FE2X=7KCarr & Durand, 1985)?

© A AA kg @& 4. A5, AR g FAE A, T4, FLhEAY FHALE .45 9
ALAA o] AAZ o] Fo] A =7KKeohane & Greer, 2005)?

© wsAAAN] AA FAe Fxef Aol wEAA, NESuSAE B Stwgd Fommel AFE =Tt
(Choi et al., 2025)?

@ A} ASA = el EUA, b, Ad shgd, dake] HAATY, WAk A nsds 9
HH FAAZE Bk ALEA B EE 7 AESF=7HVan Houten et al, 1988; Wolf, 1978)?

o] 7]&FL TaldlA o] FofA = BE FETAE 1FF FEFTAHAE RS A FFo] ofynh JeE <A
7F A, s34 R A sl Bl AAY, Al 2L EﬂiiEE]E— 7FEXA A, e A
3o wet Algs AR g AtEle StaoA AAIFATHE AMIRES R W§H fFEFAVE HA &
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etk QA AEFAL ARG YPHOE FLF BED /15 ofd BN Ay 0 = glon] smoelA
AZD = Atk BEH PEFAE DAY, A4 FY D WA el GrIE YARE A=A wgo
2 AET T A2 @ St ANsks Bl S0l HEH AL Aol wAle] whet olojd % STk <Table
2> 71E ATl AhAOE B FA6 Fof & T wiA BEFAVL o5 o YA A%ty ARshs
A8 B% Holk

<Table 2> Conceptual Relations among School-Based ABA, FBA/BIP, PBS/PBIS, SST/CABAS®, and Educational Behavioral Intervention

Primary Focus of Analysis Relation to Curticulum Relation to Educational
Approach
and Key Outcomes and Teachers Behavioral Intervention

Analysis and  modification of socially significant ~ May include instruction, teacher  Provides the scientific principles
School-Based ~ behavior-environment  relations in  schools; functional — behavior, and school organization,  and methodological foundation
ABA relations, behavior change, and generalization as well as student behavior,

within the scope of analysis

Identification of the function of individual behavior and  Can be linked to the curricallum  Provides essential assessment and

development of function-based intervention plans; and IEPs, but assessment results  intervention-design tools, but is

FBA/BIP
problem  behavior,  replacement  behavior, and  and written plans alone do not  not sufficient in itself
implementation data ensure integration in practice
PBS emphasizes quality of life, contextual fit, and social ~ Includes the explicit teaching of  Provides the preventive and
validity, whereas PBIS emphasizes prevention, tiered — expected  behavior, preventive  organizational foundation
PBS/PBIS support, team-based decision making, and schoolwide  environmental adjustments, and

systems implementation  through  school

organizational systems

SST focuses on modifying instructional strategies in  Directly — analyzes  curriculum,  Provides the direct foundation in

response to student learning, whereas CABAS® addresses  instructional contingencies,  the science of teaching
SST/CABAS®  the behavior-analytic operation of student, teacher, and  teacher performance, and teacher

school-organizational systems; major outcomes include  education

learning rates and teacher performance

Focuses on instructional contingencies within the  Treats the functional integration  Serves as a conceptual framework

Educational curticalum and on the performance of teachers and  of the curriculum, IEPs, actual that connects the principles and
Behavioral schools in designing, implementing, and revising them; instruction, and school life as a  tools of existing approaches within
Intervention  student behavior, learning, and participation are treated  defining condition instruction,  professional  support,

as primary outcomes and school implementation systems

% Note. These approaches are not mutually exclusive and may be applied together within the same case. This table is an author-developed synthesis
comparing the relative analytic focus of each approach and its relationship to Educational Behavioral Intervention. Representative sources include Baer et
al. (1968), Carr and Durand (1985), Carr et al. (2002), Greer and McDonough (1999), Greer et al. (2024), Horner and Sugai (2015), Iwata et al.
(1994), Kern et al. (1994), and Selinske et al. (1991).
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r————— Professional Support and Organizational Conditions for Implementation ——————

( [Administrator] W ( [;ii';::.:;?ia::g:;?:m]' ) [Education Office / Support Center] : ([ExternalBehaviorSpeciaIist] |

|
L Time - personnel - resources l Co-design - coaching - feedback Case coordination k Direct service - supervision I
|
¥
( ) . N
Instructional Contingency Cycle

o Review the curriculum, IEP, and the student's current repertoire | —
v )

e Teacher instructional opportunities
(tasks - directions - modeling - prompts - opportunities to respond)

¥

9 Student responses
(correct responses - errors - help requests - alternative behaviors - problem behavior) 4——

o Teacher consequences and instructional adjustments
(reinforcement - error correction - feedback - task adjustment)

¥
e Behavioral, learning, and implementation data

¥

e Next instructional decisions - J

(maintain - modify - fade - terminate - request more intensive support)
5 Y,
v

[ Student outcomes - implementation data - reevaluation and support requests J

Primary outcomes

Behavior Learning Participation Communication Safety Access to curriculum

Decision criteria throughout the process

[ Student/family participation - social validity - protection of the rights of the student, teacher, and other students ]

%% Note. The central cycle represents the instructional contingencies operating in actual classroom instruction, whereas the outer layer represents the
professional support and organizational conditions that enable their implementation. Here, multilevel does not refer to Tiers 1-3 of PBIS; rather, it refers
jointly to the instructional level and the organizational and professional-support level. The roles shown in the outer layer do not imply equivalent
expertise or authority but represent the relationships through which support and data-based feedback are exchanged across roles. The arrows indicate
conceptual relationships to be examined in future research rather than empirically established causal relations. Student and family participation, social
validity, and the protection of rights apply throughout the entire intervention process. The model was developed by the author based on the conceptual

foundations provided by Greer (1994), Greer and McDonough (1999), Keohane and Greer (2005), Noell et al. (2000), and Parsons et al. (2012).

<Figure 1> A Multilevel Cyclical Model of Educational Behavioral Intervention
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